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This research aims to reveal the views of teachers, school administrators and

DOI: 10.14812/cuefd.304234 inspectors on the necessity of course supervision and, if necessary, by whom they are

conducted. Having a qualitative research design, data were obtained through
interviews. The research sample consisted of ten teachers and ten school
administrators working at state schools affiliated with the Kahramanmaras Provincial
Directorate of National Education and ten inspectors working in Kahramanmaras
Provincial Directorate of National Education. A semi-structured interview form was
used during the interviews. Content analysis method was used to determine the
conceptualization of the data obtained as a result of the interviews and to organize
them in a logical way. Analyses have revealed that course supervision should be done,
and it requires expertise; moreover the participants were of the view that school
administrators are not experts in course supervision and that course supervision
should be done by inspectors. In addition, some positive and negative aspects exist in
course supervision performed by school administrators and inspectors, and the
negative aspects of course supervision by the inspectors mostly derive from system.

Various recommendations have been provided. Supervisors may be trained with in-
service training and courses in terms of supervision; supervisory competencies may be
taken into account in the selection of school administrators; school inspectors may
take active roles in supervision work and school administrators can work in
coordination with inspectors during supervision process. The survey also recommends
that the Ministry of National Education be able to put in place an audit that is
appropriate to the Turkish education system in line with the views of all stakeholders.
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Turk Egitim Sisteminde Ders Denetimi Sorunsali

Makale Bilgisi 0z

Bu arastirmada ders denetiminin gerekliligine, ders denetiminin okul mudirleri ya da

DOI: 10.14812/cuefd.304234 miifettisler tarafindan yapilmasinin  olumlu ve olumsuz yodnlerine ve ders

denetimlerinin kimler tarafindan yapilmasi gerektigine iliskin 6gretmen, okul mudur
ve maarif mufettislerinin gorislerinin incelenmesi amaglanmistir. Arastirma nitel bir
calisma olup veriler gériisme yolu ile elde edilmistir. Kahramanmaras ili merkezinde

gorevli 10 o6gretmen ve 10 okul idarecisi ile Kahramanmaras il Milll Egitim
Anahtar Kelimeler: Mudarlugi’nde gorevli 10 maarif mifettisi 6rneklem olarak belirlenmistir. Arastirmaci
Denetim, tarafindan hazirlanan yari yapilandiriimis gériisme formu kullanilarak katihmcilar ile
I?EFS Denetimi, goriismeler yapilmis, elde edilen veriler icerik analizine tabi tutulmustur. Arastirma
Ogretmen Goriisleri, sonucunda ders denetimlerinin yapilmasi gerektigi, ders denetiminin uzmanlik
Okul Mudurd Goérdsleri, gerektirdigi, katimcilarin okul middrlerinin ders denetiminde uzman olmadiklarini ve
Maarif Mufettisi Gorigleri. ders denetimlerinin miifettisler tarafindan yapilmasi gerektigini diisiindiikleri ortaya
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¢ikmigtir. Ayrica mifettis veya okul midiriniin ders denetimi yapmalarinda birtakim
olumlu ve olumsuz yonlerin bir arada bulundugu, ders denetimlerinin mufettisler
tarafindan yapilmasinin olumsuz yonlerinin ¢ogunlukla sistem kaynakli oldugu
sonuglari da ortaya ¢ikmistir. Arastirmada, denetim elemanlarinin denetim alaninda
hizmet i¢i egitim ve kurslarla egitilebilecekleri, okul mudurlerinin segciminde denetim
yeterliklerinin de dikkate alinabilecegi, mufettislerin denetim g¢alismalarinda etkin
gorev alabilecekleri ve okul mudirlerinin denetim slirecinde miifettislerle esglidimli
olarak calisabilecekleri, denetim periyotlarinin arttirilarak denetimin strece
yayilabilecegi, Milli Egitim Bakanlginca paydaslarin tamamindan alinacak gorusler
dogrultusunda Tirk egitim sistemine uygun bir denetim uygulamasi ortaya
konulabilecegi 6nerileri getirilmistir.

Introduction

Educational systems are the systems in which human factor is mostly involved as they perform
production for people and with people. Their most significant inputs are humans, and their products are
behaviors that are desired. In this sense, it is not possible to ruminate about education systems
separately from humans. It may be stated that the history of education has started with the history of
mankind, has developed in parallel with the development of human history, and has concurrently
developed this history. Upon examining the development of education whose history is as old as human
history, the institutionalization of education started after the second half of the 18th century. When this
continuing process of institutionalization has been observed day by day, the presence of a constant
change which is a process that will exist with the presence of humans and education is pretty much
striking.

In the course of institutionalization of education, supervision has always seemed to exist alongside
education. Taking the history of Turkish education into consideration, the first step towards the
establishment of the maarif organization was in 1846 after the establishment of the Mekatib-i Umumiye
Nezaretin in 1847 the "Instruction to Be Achieved by Primary School Teachers" (Bulug, 1997). The
concepts of inspectors and inspection were included for the first time in 1862, and in the Ministry of
Education dated 1869, supervision duties were among the official duties of the education organization.
A guideline published in 1914 set out the guidelines for the inspection of the state and private schools.
During the Republican period, a regulation on the duties of the inspectors was published in 1923, the
date of the establishment of the Republic of Turkey, which was followed by an instruction on the duties
of the inspectors, and the inspectorships were divided into two as central and provincial in 1931, then it
merged under the name of proxy inspectorate. The chairman of the Board of Inspectors was established
in 1933; a requirement that is to be a graduate of the Gazi Ministry of Education was requested in 1938
for those who want to be inspectors.

In 1990, employment requirements and the conditions of employment were regulated with the
Ministry of National Education's Regulation on Primary Education Inspectors (MEB, 1990). In 1999, the
Ministry of National Education Elementary Education Inspectors Presidency Regulation reorganized the
vocational procurement principles, duty fields and term of office in 1999. (MEB, 1999). With the
regulation of Ministry of National Education Inspectors Presidencies issued on 24/06/2011, primary
education inspectorate was turned into education inspectorate. In this regulation, supervision,
guidance, examination and investigation duties of secondary education institutions were added to the
existing inspection, guidance, investigation, and inquiry duties of primary education inspectors (MEB,
2011). The inspection and investigation duties of all the staff working in these institutions were ensured
to be carried out by the provincial education inspectors except for the inspection of the secondary
education institutions, the guidance of these institutions, and the examination and investigation duties
of the teachers working in secondary education institutions.

According to the Decree on the Organization and Duties of the Ministry of National Education No.
652 published in the Official Gazette dated 14/09/2011 and numbered 28054, the title of the education
inspectors serving in the provinces has been changed to provincial education inspectors and the ministry
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inspectors serving in the center to ministry inspector (Official Gazette, 2011). Thanks to the Regulation
on the Guidance and Inspection Presidency and the Ministry of Education Inspectorates Regulation
dated 24/05/2014 and published in the Official Gazette dated 24/09/09, the Regulation of Ministry of
Education Inspectorates of the Ministry of Education dated 24/06/2011, which was the previous
regulation and to which provincial education supervision / ministerial supervisors were subjected was
abolished; besides, the ministry inspectors and provincial education inspectors in the provinces were
bonded under the name of maarif inspectors (MEB, 2014). With this amendment, inspection services
have been brought into the scope of the central, provincial and foreign organizations of the Ministry,
and inspection activities have been abolished in the supervision of the educational institutions.

With the Decree No. 6764 on the Official Gazette dated 09/12/2016 and No. 6764 on the
Organization and Duties of the Ministry of National Education and the Law on the Amendment of some
Laws and Decrees, the Ministry of National Education Decree of the Directorate of Guidance and
Supervision of the Central Organization, the Inspection Board was changed to the form of a maarif
inspector (Official Gazette, 2016). In addition to the general requirements in the Civil Servants Law No.
657, several requirements such as being graduates of law, politics, economic and administrative
sciences, economics, business facilities and accreditated to national and foreign higher education
institutions as well as being successful from the examination were rearranged.

The tasks assigned to the staff of the Directorate of Guidance and Supervision have been finalized
with the law numbered 6764 and the Ministry of Education inspected teachers depending upon the
provincial national education managers and assigned the tasks of the Ministry of National Education to
perform investigation and guidance services, and investigative duties of maarif inspectors end with this
law. It was regulated by this law that the position of the maarif inspectors were turned into a
personalized position and these positions would be cancelled if they were vacated; the staff of 500
ministry inspectors and 250 ministry inspector assistants has been assigned in the ministry central
organization. The duties, powers and responsibilities of the Board of Inspectors and the working centers,
the working procedures and principles, the duties, powers and responsibilities of the ministry instructors
and ministry assistant inspectors, the profession, qualifications, appointments, assignments, transfers
between centers and other matters to be regulated by regulation are stated in Article 6/4 article with
the Law of 6764.

With this recent change in the sub-system of the Turkish education system, there seems to be no
supervisory tasks for the maarif inspectors who will stay in the province. It is unlikely to inspect all the
institutions and employees in the education system with the help of 500 maarif inspectors and 250
inspectors who will be in the central organization of the Ministry. Furthermore, it is not required to be a
teacher or to be a graduate of faculty of education considering the requirements for the newly
appointed ministerial inspectorate staff. The inspections applied in this respect will be largely
institutional inspections rather than course inspection and those institution inspections will be
predominantly administrative and financial. However, it will be clarified with the regulation to be
published following the Law No. 6764 on how and what the inspection will cover.

Particularly in recent years, a rapid change has been observed in the inspection subsystem. Some
functional changes with the structural changes such as primary education inspector, education
inspector, provincial education supervisor / ministry supervisor, maarif inspector, ministry supervisor
inspectorate seems to exist. This gives way for the truth that there is a search for the inspection system.
These changes are not actually a discussion of the existence of the inspection’s sub-system but a process
involving debates about how the structure of the inspection and its function should be. Hence, it is
evident that the control subsystem is required in terms of the education system. As for the history of
Turkish education, the existence of an ongoing supervision mechanism in educational organizations
considers this need; therefore, it will be wise to emphasize the concept of supervision as an
indispensable part of education.
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The fact that inspection is an indispensable part of education, that it reveals whether inspection
works in accordance with the goals of the school, that it keeps alive in the direction of certain principles
and for the purpose of holding the school appropriate with a professional point of view results from its
role of functioning. Inspection declares whether a school has a proper life due to its existence. It
evaluates the functionality of the teacher, the class and the school in particular, and the objectives of
the education system in general. It presents various recommendations to people and institutions on that
point through guiding. Clarifying the effectiveness and efficiency of the organization and its employees,
inspection has developed in parallel to the development and change in the supervision, education
discipline and management discipline. When the definitions of inspection have been examined in the
process, this difference is multiplied. Such an understanding that the traditional approach is a process
which focuses on the outcome of control and is a controlling purpose has been a more contemporary
understanding of guiding the development of people and institutions today as well as preventing
problems. Therefore, new inspection models have adopted the notion of guiding teachers through
learning by going beyond just identifying the existing situation (Chamberlin, 2000).

Inspection is conducted with various reasons such as overcoming the lack of information, improving
the positive aspects of individuals, and guiding them. In this sense, it has a function as an intermediary
in helping the students in order to improve his/her success (Yilmaz, 2009). This function of inspection is
regarded as a necessity depending on the contemporary management conception; hence it is unlikely to
provide efficiency and effectiveness of an uncontrolled administrative process and to renew itself
continuously (Agaoglu, 2010). This is because the inspection that exists in every complex organization is
an organizational and administrative necessity (Memisoglu, 2012).

Inspection is the method of controlling behaviors on behalf of the public welfare (Bursalioglu, 2012).
In a more general sense, inspection is the process of understanding whether organizational actions
comply with the principles and rules identified in line with the accepted objectives (Aydin, 2000). In
other words, inspection is a process which involves assessing, correcting and improving the level along
with determining the level of the realization of organizational goals (Gokge, 1994). Supervision is also
defined as examination, scrutinizing and controlling; it is also regarded as an intentional activity that is
always centered on student achievement and development and presupposes educational plans to be
carried out accordingly (Badiali, Firth & Payak, 1997; Glanz, Sullivan&Shulman, 2007). Supervision is the
sum of the actions associated with the concepts of managerial action, curricula, human relations,
management and leadership (Wiles & Bondi, 2000).

The primary aim of an educational inspection is to educate, guide and contribute to the professional
development of teachers and increase the level of success in education (Erdem and Erogul, 2012). As
well as enhancing student achievement, developing instructional and educational skills of the teachers
are among the other purposes of supervision (Marzano, Frontier & Livingston, 2011). Thus, the belief in
the necessity and significance of educational inspection in the school system is emphasized by all
researchers and in particular inspection within the classroom seems inevitable (Aydin, 2005).

The supervision and evaluation in the education system are analyzed in two groups as institution and
course inspection. Course supervision is the observation, examination and evaluation of teachers' work
in teaching and training activities in an educational institution (Taymaz, 2005). Course inspections may
provide the school administration with concrete data on success in the implementation of teaching
activities. Sharing positive aspects of the teacher working in the teaching process with himself / herself,
informing the teacher about the missing aspects, encouraging him/her to do better, providing unity in
teaching, and developing teaching methods applied by the teachers, assisting teachers in the provision
and implementation of teaching tools, measuring and evaluating students’ success through scientific
methods as well as guiding teachers to take responsibility for their problems are considered as the
major goals of the supervision (Taymaz, 2005). However, course inspections carried out in accordance
with the goal will be functional and contribute to the quality of education and training activities.
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It is a must to measure the success of students in learning in order to find the value of the school's
educational and instructional goals. If the school management increases the number of successful
students, they are considered to achieve educational objectives. Therefore, supervision process should
be able to find out what variables are influencing learning and teaching in school, how they are
influential in the educational process, and how to solve the problems in this way (Basaran, 1996). In this
sense, course supervision is considered to be an effective tool for improving effective learning
environments in schools (Sergiovanni and Starrat, 2002).

Numerous researches have been conducted on the necessity of course supervision. The research
results have generally indicated that supervision is an instrument that effectively feels itself in all areas
and processes of management and that supervision of organizational action is in compliance with the
principles and rules set for accepted purposes especially in the classroom (Aydin, 2000; Aydin, 2005;
Erdem & Erogul, 2012 b; Sergiovanni & Starrat 2002).

Structural and functional changes in the sub-system of supervision in Turkey are among the current
discussion topics of our education system. With the current practice, course supervision is carried out by
school administrators. Discussions on this practice continue among school administrators, inspectors,
and other education stakeholders, particularly teachers that have already been dealt with. This process
makes the rise of questions inevitable regarding supervision in Turkey as such "Should the course be
supervised? If it is done, who should do it? ".

Aim of Research

This research aims to reveal the views of teachers, school administrators and inspectors on the
necessity of course inspections and, if necessary, by whom they are conducted. Hence, answers for the
following questions have been sought:

1. What are the views of the teachers, school administrators and inspectors regarding the
necessity of the course inspections and whether these require expertise?

2. What are the views of the teachers, school administrators and school inspectors on the
positive/negative aspects of the course supervision by school administrators?

3. What are the views of the teachers, school administrators and inspectors on the
positive/negative aspects of the course supervision by school inspectors?

4. What are the views of the teachers, school administrators and inspectors regarding the
executers of course inspections?

Method
This section covers sample, data collection tool, data collection and analysis, validity and reliability.
Research design

This is a qualitative study, based on interview method and it has employed phenomenological design.
Qualitative research methods provide with understanding and recognizing the natural environment as
well as revealing educational facts as it is susceptible to explain the effects of them on the results. These
features diversify educational researches (Yildirim & Simsek, 2011).

Sample

The research sample consisted of ten teachers and ten school administrators working at state
schools affiliated with the Kahramanmaras Provincial Directorate of National Education and ten school
working in Kahramanmaras Provincial Directorate of National Education. Table 1 depicts the
demographic information concerning the participants.
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Table 1.
Demographic Information about the Participants.

Frequency

Female
Male

25-30 Years
31-35 Years
36-40 Years
41-45 Years
45-50 Years
1-5 Years
6-10 Years
11-15 Years
16-20 Years
21-26 Year
1-5 Years
6-10 Years
11-15 Years
16-20 Years
21-26 Years

Gender

Age

Teacher
Seniority

WR AP L WNWRAR(FPFWON®WR_OD

Teacher Sen.

Frequency
Female 2
Male
25-30 Years
31-35 Years
36-40 Years
41-45 Years
45-50 Years
60 Years
5-10 Years
11-15 Years
16-20 Years
21-25 Years
35 Years
1-5 Years
6-10 Years
11-15 Years
16-20 Years
21-26 Years

Gender

Age

Demographic Information
School Administrator
Seniority

P AR R(PNWER WRFRPWERRLRNNO

Admin Seniority

w

Frequency
Female 0
Male
40-45
46-50
55-60
15-20 Years
21-25 Years
26-30 Years
40 Years
5-10 Years
15-20 Years
32 Years

=
o

Inspector

Insp Sen. Seniority  Age Gender

P NN wNRE N
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Data Collection Tool

The research data have been obtained through interviews. A semi-structured interview form was
used during the interviews. Interview form is composed of 8 open-ended questions that teachers, school
administrators, and inspectors are expected to respond. The questions in the interview form prepared
by the researcher have been organized by taking the aim of the research into account and using
literature review. The questions have been assessed with two academicians in order to determine their
content validity. A pilot study has been conducted with a school administrator and a teacher and an
inspector before the actual implementation. The aim of the pilot study is to evaluate whether the
questions were appropriate for the purpose of the research, whether the questions were clear, whether
the order of the questions was appropriate or not, and that there was no problem in terms of purpose
and content, and the interview form could be used in the actual implementation. Since the interview
form is free from any change, the data obtained from the interviews with 1 teacher, 1 school
administrator and 1 inspector were evaluated together with the others. Teachers were counted from T1
to T10, school administrators from SA1 to SA10, and inspectors from |1 to 110. Teachers, school
administrators and inspectors were asked to clarify the positive / negative aspects of course supervision
andwho should do course supervision.

Data Collection

The interviews were conducted between 14/11/2016 and 12/12/2016 on different days and hours.
The participants were previously informed about the aim of research and the privacy of the interviews,
and they were also asked whether they were volunteers for the participation. The interviews with
teachers and administrators were held at the schools where they work and those with the inspectors
were held at Kahramanmaras Provincial Directorate of National Education Inspectors. The interviews
were conducted in a mutual conversation and the responses of the participants were recorded in the
forms by the researcher. The interviews with each person lasted about 30 minutes, and a total of 900
minutes (15 hours) for 30 people. During the interview, the questions directed to the participant were
determined beforehand.

Data Analysis

Content analysis method was used to determine the conceptualization of the data obtained as a
result of the interviews and to organize them in a logical way depending on the emerging concepts as
well as determining the themes explaining the data accordingly (Yildirirm and Simsek, 2011). The data
were revised by the researcher and codes were determined. Afterwards, the researcher read it for the
second time, and several codes were changed. The themes on which the generated codes can be
collected and the possible themes have been identified. After codes and themes were determined by
the researcher, a field expert and an academician who are competent in the content analysis method
have encoded the data and created themes. The codes and themes generated both by the researcher
and by the experts were compared. Thus, frequency tables related to coding were presented after the
final decision on what codes and themes would be appropriate. Then, findings were determined to be
described.

Reliability and Validity

In the research process, the elements that provide this research’s external reliability are the
evaluation of the research’s methodology in a clear and understandable way by the researcher, data
collection, analysis and interpretation of the data, saving raw data so that it can be examined by others.
On the other, the researcher evaluates the researcher's methodology and stages, collects data,
processes, analyzes, interprets and evaluates what has been done in reaching the results, and hides the
raw data of the researcher so that it can be examined by others. It is seen as a clear expression of the
research questions, an attempt to gather the research data in a detailed and appropriate manner in the
way required by the questions, the coding of the data by the expert of the field expert and the
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comparison of the two different coding are seen as qualifications providing the internal reliability of the
research (Yildirim ve Simsek, 2011).

The coding made by the researcher, another field expert and an academician were compared with
one another and their consistency was examined. The total number of codes obtained from the
researchers' coding was determined. The following formula was used to determine the percentage of
consistency between the encodings performed by the researchers (Emmer and Millett, 1970; Akt,
Selguk, 2000):

A— B)

P tage Consist = 100 (1 -
ercentage Consistency ATE

Data analysis has revealed that the number of codes determined by the researcher is 114, while 70
codes have been identified by another academician. In this case;

114 — 70)

Percentage Consistency = 100 (1 T 114+ 70

Percentage Consistency =% 76

Given the consistency between coding is 75% and over (Emmer and Millett, 1970; Akt. Selguk,
2000), the consistency between the encodings shows that the level of consistency between the two
encodings is consistent.

Findings
The Need for Course Supervision

Table 2 displays the themes and codes regarding the analysis of the views of the teachers, school
administrators and inspectors in terms of the necessity of the course supervisions are given in Table 2.
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Table 2.
The Views of Teachers, School Administrators and Inspectors on the Need for Course Supervision.

The need for course supervision Frequency

[uny
o

Course supervision is required

The Identification of performance
Training Teachers

Prevention of job relaxing

Providing motivation

The Significance of supervision score

Ind. perspective

Total

Making assessment

Distinguishing between those who do work or not
Scheduling

Accountability

Control

Prevention of ideological approaches

Teachers
Reasons

PR REPRPRBAWNRRPEPRLNON

Org. perspective

Total 11

The need for course supervision Frequency

Course supervision is required 10

Determining performance

Providing motivation and self-confidence
Identification of desired behavior
Prevention of job degradation

Feedback presentation

Ind. perspective

Total

Detection and removal of deficiency
Identification of the accomplishment levels of
the objectives

Presenting opportunities for management
Provision of preparing instructional plans
Sanction power

Ensuring status assessment

Control

Increasing business quality

School Administrator
Reasons
W H|O R, P NNN

Org. perspective
P PR PP

Total 13

The need for course supervision Frequency

Course supervision is required 10

Follow-up program applications
Identification of performance and sufficacy
Guiding candidate teachers

Prevention of prejudice in educational
activities

Creating program awareness

Identification of the use of teaching methods
and techniques

Ind. perspective
I NN

=

Total 12

Inspector
Reasons

Detection and removal of deficiency
Identification of the accomplishment levels of the objectives

Guidance / controlling need of multi-graded schools
State’s control

Org. perspective

4
2
Taking Preventive Measures 1
1
1
9

Total

Table 2 presents that all the teachers, school administrators and inspectors have opinions about the
necessity of course supervision. The requirement of supervision has been examined on the basis of
individual and organization. Teachers express the necessity of supervision on the basis of individual with
such reasons as ‘identification of teachers’ performance, teacher training, providing teachers’
motivation, prevention of teachers’ job relaxing, teachers’ desire for working more so that they will not
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feel embarrassed towards their colleagues due to the supervision scores". Teachers mostly emphasize
the identification of teachers’ performance and development of teachers as the need to supervise.

Teachers signify the need for supervision in terms of such reasons as "distinguishing between those
who do work or not, scheduling, control, accountability, prevention of ideological approaches”. Teachers
mostly note distinguishing between those who do work or not and performing education and teaching
activities as the necessity for supervision. In this case, they have the strong belief that a distinction can
be ascertained between those who work and who do not only through supervision. The role of
supervision in all systems is to put a photograph of the functioning of the system. What teachers also
expect from supervision is to reveal every aspect of functioning and detect all cases related to the
educational activities.

Here are some excerpts to illustrate the explanations of teachers during the interview related to the
supervision compulsory on the basis of individual and organizations:

"... So our motivation and the evaluation of our own work should be done in order to see the missing
and positive aspects, but if you are objective" (T3)

"... When teachers are not supervised, they shut themselves against development and change.
Supervision is essential to measure the degree to which educational objectives are achieved." (T6)

"... There are now very relaxed teachers and they have different levels of consciousness. Thus,
Supervision is required. There are very old teachers and they have nothing to do. Supervision must be
carried out to distinguish between those who work and who do not. An individual under control makes
things better. Control is essential. As a result of the evaluation, teachers will work better in order not to
encounter a lower evaluation result by their colleagues. Evaluation has been made among teachers
about the scores they have, whether evaluation is objective. This reveals the significance and necessity of
supervision." (T7)

"... because there are truths that are tailor-made and general. These judges guide teachers.
Supervision is required in order not to reflect ideological ideas and views to the education. We ask our
child about the amount of 1 TL. The government will, of course, supervise where education is. Supervision
must be conducted to ensure accountability." (T8)

School administrators express several reasons for the requirement of supervision as "determining
teachers’ performance, increasing motivation and self-confidence of teachers, identification of desired
behaviors, and prevention of job degradation”. In this regard, school administrators are more convinced
that it is necessary to supervise the performance of the teachers, increase their motivation and self-
confidence, and examine the positive aspects of their behaviors. The performance evaluation role of
supervision is also considered as significant for administrators. Supervision is not just an assessment. It
also has the role of providing moral support and remedial of institutional climate taking human relations
into account. Thus, supervision seems to be important for the school administrators to provide
motivation and self-confidence.

School administrators stated the need for supervision on the basis of organization with various
reasons; "managing organizations, identifying and avoiding the shortcomings of education and teaching
activities, examining the situation of teaching plans, assessing the situation, increasing the quality of the
work, determining whether the education and training activities are carried out, determining the
realization levels of the goals / targets and acquisitions, ensuring that teachers receive feedback on their
work, providing control and enforcing sanctions”.

School administrators view course supervision as a more organizational necessity. This may be due
to the fact that supervision is regarded as a part of management. It is a process including assessment,
correction and improvement. The necessity expressed by school administrators represents these
functions of supervision.

Here are some excerpts that may be examples for the school administrators' explanations:
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"I think course inspections should be performed as there is a say in administration. If you do not make
an inspection, you do not rule. "(SA1)

"... The inspection should be continuously and periodically conducted to determine the extent to
which the teachers have achieved the acquisitions within the program." (SA2)

"... The business quality of an institution depends on a good inspection." (SA3)

"... Because we cannot do anything without control. Teachers act free when there are no course
inspections. "(SA4)

"... I think it is necessary for the positive evaluation of the teachers to raise their motivations and self-
esteem in order to reveal the unrecognized wrongs and deficiencies." (SA5)

"... because it is necessary to motivate teachers." (SA7)

When the views of the inspector on the necessity of the course inspections on an individual basis
have been analyzed, supervision is considered as a requirement for the reasons of "identification of the
implementation level of the programs, identification of teacher performance and competencies,
development of prospective teachers, prevention of arbitrariness in the education and training process,
increasing awareness of the teachers related to curricula and identification of the use of teaching
principles and methods in teaching activities".

Inspectors have emphasized the necessity of inspection organizationally by presenting several
reasons such as "requirements for elimination of deficiencies and mistakes made in the educational
process, identification of the access to educational goals / objectives / acquisitions, taking preventive
measures, meeting the need for guidance of consolidated classrooms, providing the control of the
government”.

Some excerpts related to the explanations of the inspectors are presented as following:

"... Findings about the correctness and inadequacy of educational activities take place only with
supervision. We can only observe the implementation of the techniques through inspection. In this
regard, taking precautions in the educational curriculum, carrying out preventive activities and
preventing the harms of the intervention are required"(11)

"... Inspection should be performed at least for the prospective teachers and in the multigrade
classes. Supervision is necessary for the detection and elimination of deficiencies of teachers. "(14)

"... First, it is inevitable to determine the deviations about the program-oriented education and
training, and to identify the center of the related program. It is also vital for creating teacher awareness
about the program. "(17)

"... because when the objectives of the lessons are realized, the general aims of the school will be
achieved. In this respect, it is very appropriate to conduct course inspections for the corrective action.
"(19)

All inspectors have emphasized the necessity of course inspections. They have mostly indicated that
supervision should be carried out in order to determine the implementation of the teaching programs,
to reveal the teacher performance and competence, to eliminate the incomplete and inaccuracies
related to the education and training activities. Inspection may be referred as a necessary process to
realize various roles in terms of status identification, evaluation, correction and development. It also
turns out that inspection has a significant role in controlling the achievement level of educational
goals/objectives/acquisitions, the control of educational activities within the classroom.

Course supervision as a Specialization-Required Area

The question whether course supervision is a specialization-required area or not and if it is a
specialization -required area, the underlying reasons depending on the codes and themes are presented
in Table 3.
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Table 3.
Reviews on Course supervision as a Specialization-Required Area.
Is Course supervision a Specialization-Required Area? Frequency
Course supervision is a specialization-required area. 10
Having full knowledge of the field 8
51w Having a supervision certificate 6
S § Sufficiency in human relations and communication 4
E é“; Experience as teacher and inspector 2
Having knowledge about age groups 2
Total 22
Is Course supervision a Specialization-Required Area? Frequency
Course supervision is a specialization-required area. 10
Having full knowledge of the field 5
Sufficiency in human relations and communication 4
= Professional experience 3
% " Having a supervision certificate 2
.ﬁ S | Having knowledge about the related regulations 2
E g; Being innovative and having vision 2
2 Ability to manage crisis, producing practical 1
solutions
Time management 1
Having knowledge about students’ development 1
and attitudes
Total 21
Is Course supervision a Specialization-Required Area? Frequency
Course supervision is a specialization-required area. 10
« Having professional knowledge on teaching 7
§ § Having a supervision certificate 5
5 § Having full knowledge of the field 4
= | *| Professional experience 2
Total 18

As is seen in Table 3, all of the teachers, school administrators and inspectors have stated that
course supervision is a specialization-required area.

As for the reason why course supervision is a specialization-required area, teachers state that “in
order to do course supervision, one should have full knowledge of the field, supervision formation,
knowledge about the age groups of the students, be sufficient in human relations and communication,
experienced in teaching and supervision”. Teachers believe that having full knowledge of the field is
mostly required expertise for course supervision. It can be stated that knowing curriculum, being aware
of the educational attainments in the curriculum, their knowledge sufficiency of how to transfer these
attainments, their technical sufficiency of curriculum and having full knowledge of the field consist the
most of the expertise of inspectors.

Supervision is considered as a discipline which possesses its own principles and rules by the teachers.
Therefore, course supervision is a specialization-required area which is run by its own principles and
rules within a certain time period. Teachers have emphasized that it is required to be sufficient in
human relations and communication for the expert who is responsible for the course supervision.

Some quotations which can be the examples to teachers’ expressions are presented as such:
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“... Inspector must have full knowledge of the related field. “Inspector should be sufficient in human
relations and communication.” (T1)

“In order to do a valid evaluation, an inspector should know every detail about the field and have full
knowledge of the related field.” (T3)

“.. 1 am a kindergarten teacher. The one who will supervise me must be an expert at his/her own
field. S/he must know how and what to supervise. Otherwise, some of the teacher actions can be
ignored. S/he must know the general characteristics of the related age group. An inspector must have
enough technical knowledge about supervision” (T4)

“... An inspector must know what to supervise and adjust his/her attitude depending on the teacher
before him/her that is why it is a specialization-required area. Must be aware of the processes and have
full knowledge on supervision in each premise. (T9)

As a reason why course supervision is a specialization-required area, school administrators have
stated that “in order to do course supervision, the one should have full knowledge of the field, be
sufficient in human relations and communication and time management, be experienced in teaching
and supervision and have supervision formation, knowledge about the related regulations, and the
ability to manage crisis and produce practical solutions, be innovative and have vision, knowledge about
the age groups of the students.” Administrators regard having full knowledge of the field and sufficiency
for human relations and communication as specialization-required areas. An inspector should have
competency for curriculum and communication skills.

Some quotations which can be the examples to school administrators’ expressions are as following:

“.. Since supervision is a scientific field, education in this area is a must.” “Human relations, time
management, crisis management require specialization” (SA1)

“.. In order to help the others, it important to have full knowledge of the field” ... Supervision requires
technical skill and knowledge. Therefore, everyone cannot do supervision.”(SA2)

“.. Only academic expertise is not enough, an expert must be competent for human relation, has a
vision, follows the innovations in the field and applies them in his/her working field. Moreover, | think,
experts must be those who can think practically, develop practical methods, solutions and use them.”
(SA5)

“... Everything requires specialization. You need to know how to supervise, otherwise. ... Must know
the field and teaching. Must be an expert at the field such as curriculum. Needs to know the related
regulations very well.” (SA7)

“... Supervision must be done by those who are expert at supervision, know the principles, processes
and aims of supervision.” (SA8)

“.. | have been working as a school administrator for 35 years. | have 4 years of teaching experience.
In order not to be stuck in a different situation against the teacher, | check the curriculum. | need to be
competent in any ways...” (SA9)

As the reason why course supervision is a specialization-required area, inspectors have noted that
“in order to do course supervision one should have professional knowledge in teaching, supervision
formation, full knowledge of the field, experience in teaching and supervision.” Inspectors have stated
that course supervision is a specialization-required area and having teaching experience is the most
important component in this expertise. Professional knowledge of teaching means pedagogical
formation, knowledge of the field and world knowledge. Not only teachers but also inspectors must be
competent in the presented fields. Inspectors highlight that course supervision is a discipline and that
the principles and rules of the discipline must be fully known; therefore, course supervision is a
specialization -required area.

Some quotations which can be the examples to inspectors’ expressions are given below:

“.. Because every lesson is different from one another, it would be wrong for a science teacher to
supervise/quide an English teacher.” (11)
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“... Since teaching profession is equipped by pedagogical field and world knowledge, the supervision
of the profession must be done by someone coming inside the profession, in this way understanding and
showing empathy will become easier. | also think that supervision is a field requiring some professional
and technical knowledge and skills.” (12)

“.. Must have some experience, knowledge and background related to education. There are
administrators, rules and processes related to supervision discipline. Supervisor must be sufficient for
these processes. Communication is the most important sufficiency among them.”(14)

“... Knowing how to teach and learn requires having pedagogical formation.” (15)

“... First of all inspectors must have full knowledge of curriculum because it is important in terms of
being aware of the philosophy of education. Being aware of the certain principles, rules and processes of
supervision requires specialization.” (17)

Specialization of Administrators on Course Supervision

The question whether administrators are experts at course supervision or not and the underlying
reasons depending on the codes and themes are shown in Table 4.
Table 4.
Reviews on Specialization of Administrators on Course supervision.

Are Administrators Expert at Course supervision Frequency
Administrators are not expert at course supervision 10
Not having fully knowledge of curriculum 7
Insufficiency of their supervision formations 4
Insufficiency of pedagogic formation 3
5 2 Not actively taking role in teaching 2
S Q | Subjectivity 2
© © .
2 g Ideological approaches 2
Not being capable of managerial position 1
Only taking part in document supervision 1
Total 22
Are Administrators Expert at Course supervision Frequency
Administrators are not expert at course supervision 8
Administrators are partly expert at course supervision 2
Lack or insufficiency of their supervision formations 7
£
o Subjectivity 3
© ©n
7 § Not having fully knowledge on curriculum 2
f=
‘€ g Not taking role in teaching 1
°
< Not being capable of managerial position 1
Not having sufficient knowledge about the related Regulations 1
Total 15
Are Administrators Expert at Course supervision Frequency
Administrators are not expert at course supervision 10
Lack or insufficiency of their supervision formations 8
Subjectivity 3
:3: 2 | Not having fully knowledge on curriculum 3
o
§ § Not having experience 2
f= o
- Ideological approaches 2
Insufficiency of pedagogic formation 1
Total 19

In Table 4, all of the teachers, inspectors and most of the school administrators (8/10) have
concluded that they are not experts at course supervision and 2 of the school administrators stated that
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they are partly expert at course supervision. Therefore, as a part of supervision, teachers, school
administrators and inspectors do not think that administrators are experts at course supervision. It is
noteworthy that administrators doing course supervision depending upon current regulation do not see
themselves as experts.

Research data as a result of content analysis about the reason why administrators are not regarded
as experts at course supervision are presented below:

Teachers state that administrators are not experts at course supervision. The underlying reasons are;
“Administrators do not have full knowledge in curriculum, supervision formation or their insufficiency in
this regard, insufficiency in pedagogical formation, not taking role in teaching for a long time, not being
objective in the evaluation process, behaving in an ideological way during evaluation, not being capable
of managerial positions. Teachers’ perceptions on the fact that administrators are not experts in course
supervision mainly focus on not having full knowledge of curriculum, supervision and pedagogical
formation.

Some quotations which can be the examples to teachers’ expressions are presented below:

“.. Administrators should not be interested in politics. | think that because of the ideological
approach, there is no expertise.” (T1)

“Because of taking role in managerial positions and staying away from teaching, | do not think that
they are experts at course supervision. Should have full knowledge of the principles and processes of
supervision to supervise the lessons in a professional way”. (T3)

“.. Because of being veteran, having their last years in the profession, not being open to innovation |
think that they are not experts at course supervision.” (T6)

“.. Some have good, some have bad and some have neutral relation with school administration. This
situation will have reflections on the evaluation so naturally it will cause bias on it. Since the
administrative people have not been teaching for a long time, they will not be capable of course
supervision.” (T7).

“.. | do not think that school administration is consisted of efficient people. | do not think that
administrators act in an objective way during performance evaluation process. Administrators might
behave in a biased way because of their own relations and ideologies.”(T9)

“... Not having full knowledge of the field is an insufficiency for administrators. “... In the supervision
process administrators only inspect classroom organization and documents. Actually supervision does
not seem like educational attainment supervision.” (T10).

School administrators state that administrators are not experts at course supervision. They base this
view on the following reasons: “Not having supervision formation or their insufficiency for this regard,
not being objective in the evaluation process, not having full knowledge of the curriculum, not actively
taking part in teaching for a long time, not being capable of managerial positions, not having full
knowledge of the related regulation.” As for the reason why administrators are not experts at course
supervision, school administration mainly mention “not having supervision formation or their
insufficiency in this regard, not being objective in the evaluation process and not having full knowledge
on the curriculum. Only two of the administratorsSA3 and SA7 claimed to be partly expert at course
supervision.

Some of the quotations which can be the examples to school administrators’ expressions are given
below:

“... Supervision is a scientific process. Since they are not taken the required training for supervision,
they are not experts. Supervision skills are not at the required level. It is high likely to give emotional
decisions because of the close relationship between the teacher.” (SA1)

“... They do not have enough knowledge of the curriculum and they are not sufficient for supervision
process. Supervision is another discipline Supervision is another discipline in order to have full knowledge
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of the principles and rules of the disciple and apply them, a special expertise is required. | do not think
that administrators have such expertise.” (SA12).

“... A school administrator who has full knowledge of its staff and institution can be sufficient for
course supervision. But there might be insufficiencies in curriculum.” (SA3)

“... Most of the school administrators are away from teaching for a long time. In this case | do not
think that they can be objective. ... Since there is no reliability in the selection process of the school
administration, they will not be sufficient for course supervision.”(SA5)

The reason for insufficiencies of administrators for course supervision can be listed as not training
themselves for course supervision and not having full knowledge on the principles and processes of
course supervision.” (SA7)

Inspectors state that school administrators are not experts at course supervision. They explain the
reasons in the following statements: “Not having supervision formation or their insufficiencies in this
regard, not being objective in the evaluation process, not having full knowledge of curriculum, being
inexperienced, insufficiencies in pedagogical formation and their ideological approaches.” As for the
reason why administrators are not experts at course supervision, inspectors mainly mention not having
supervision formation or their insufficiency in this regard, not being objective in the evaluation process
and not having full knowledge on the curriculum. Teachers, school administrators and inspectors are of
a single mind about the matter.

Some of the quotations which can be the examples to inspectors’ expressions are given below:

“It is stated that administrators are not interested in their staff’'s complaints, they evaluate the
situation according to their ideological approach and they do not act in an objective way.” (12)

“... Supervision requires specialization. Since they are not taken education on course supervision, |
think that they in sufficient for this matter.” (13)

“Absolutely not. Both teachers and administrators complain about this situation. Because school
administrators are not aware of the principles and processes of course supervision. Course supervision
can be done in a subjective way regarding political and ideological situations which makes the
supervision nonobjective.” (15)

"Depending on the reason that they work together for a long time, they have close friendship and
relationship with each other which makes the supervision nonobjective.” (18)

The Positive Sides of Having Course Supervisions Done by School Administrators

Table 5 displays the codes and themes regarding the positive sides of having course supervisions
done by school administrators.
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Table 5.
Reviews on the Positive Sides of Having Course Supervisions Done by School Administrators.
Are There Any Positive Sides of Having Course supervisions Done by
School Administrators? Frequency
Yes there are 10
N g Know the staff and institution in a better way 7
£ | 4| Constant observation 3
§ E Having knowledge about the process 3
il Total 13
® [ Are There Any Positive Sides of Having Course supervisions Done by
School Administrators? Frequency
Yes there are 9
No there are not 1
Knowing teachers better 6
Knowing students, parents and environment better 2
g é Creating constant feeling of supervision 2
..3 ﬁ Knowing the institutional problems 2
£ | 2| Not being alienated from education 1
-§ § Providing constant observation chance 1
Dealing with the fear of inspector term 1
Total 15
Are There Any Positive Sides of Having Course supervisions Done by
School Administrators? Frequency
Yes there are 7
No there are not 3
o Having knowledge about the process 4
§ g Knowing teachers better 2
§ .g Easiness in post-supervision process 1
£ ‘Z | Chance of giving timely response to problems 1
g Total 8

In Table 5, the data regarding the participants’ perceptions towards the positive sides of having
course supervisions done by school administrators are as following:

Teachers mention the following as the positive sides of having course supervisions done by school
administrators: “knowing the staff and institution in a better way, chance of having constant
observation and full knowledge of the process. Teachers mainly emphasize that knowing the institution
and teachers as the most positive sides of having course supervisions done by school administrators.

Some quotations which can be the examples to teachers’ expressions are as such:

“.. As opposed to someone out of the institution, administrators have more foreknowledge. Knows
institution, staff better.” (T1)

“... The biggest advantage is that s/he is always together with the teachers therefore s/he has better
chances to observe and know the teachers. Because supervision done by the inspector takes a day (1-2
hours).” (T2)

“... Since s/he has a constant chance of observing us, it is an advantage of it.” (T4)

“... Administrator gets to know the teachers during the school year and during the supervision s/he
can take these into consideration.” (T5).
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“.. When we had an inspector, we would say that “I hope the inspector visits us in the class we
expect, not any of the bad classes.” (T7)

School administrators have indicated the following as the positive side of having course supervisions
done by school administrators: “knowing the staff and institution in a better way, chance of having
constant observation and full knowledge of the process.” School administrators mainly state that
knowing students, parents and environment better as the most positive side of having course
supervisions done by school administrators. One of the school administrators state that there is not an
advantage of having course supervisions done by school administrators.

Some of the quotations which can be the examples to school administrators’ expressions are given
below:

“... Knowing and considering the physical environment, having general knowledge about the students
and their parents, because of constantly being together, having better knowledge about the teachers’
skills ...” (SA1)

“... 1 think there are not any advantages” Nowadays, supervision is not done in the way it is supposed
to be.” (SA4)

“.. Since the teacher is constantly at school during the day, administrator can always observe the
teacher.” (SA6)

“... Since the school administrator is always at school, so the supervision becomes constant. Since the
supervision by inspectors is for 1-2 days, the time is limited.”(SA9)

Inspectors have emphasized the following as the positive sides of having course supervisions done by
school administrators: “having full knowledge of the process, easiness in post-supervision process,
chance of giving timely response to problems”. Inspectors mainly state that having full knowledge of the
process and knowing the teachers in a better way as the most positive side of having course
supervisions done by school administrators. Three of the inspectors noted that there is no advantage of
it (15, 17, and 110).

Some of the quotations which can be the examples to inspectors’ expressions are given below:

“... School administrators have some advantages as they are the direct followers of the process, they
have the chance of observing with their own eyes therefore they have the chance of observe ring and
evaluating the situations at the time they happen if they see any problems, and they can timely interfere
in the process as well.” (12)

“.. Has the option to supervise and follow the changes after it but inspectors do not have this
chance.”(14)

“.. | have never seen any satisfied administrators, they do not have the supervision sufficiency
moreover some of them do not know teachers working at their institution.” (15)

“.. If it is done in an amateur way, it is harmful for teacher, teaching and learning process and
institution.” (16)

“I think there are not any advantages” “It is not positive because supervisor must be aware of
supervision criteria for his/her own field and supervision should be professionally done, so administrators
do not have these competencies.” (17)

Teachers, school administrators and inspectors refer to knowing the teacher in better way as an
advantage of having the supervision done by school administrators.

The Negative Sides of Having Course Supervisions Done by School Administrators

Table 6 depicts the codes and themes regarding the negative sides of having course supervisions
done by school administrators.
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Table 6.
Reviews on the Negative Sides of Having Course Supervisions Done by School Administrators.
Are There Any Disadvantages of Having Course Supervisions Done by
School Administrators? Frequency
Yes there are 10
@ Not being objective in the evaluation process 9
. | 3| Insufficiency of their supervision formations 3
o n .. . .
S| ¢ Insufficiency of curriculum and pedagogic 2
g | = | formation
F | %| Not being regarded as an educational leader 1
= Total 15
Are There Any Disadvantages of Having Course supervisions Done by
School Administrators? Frequency
Yes there are 10
Not being objective in the evaluation process 10
Insufficiency of their supervision formations 5
g é Having conflict at the end of the evaluation 4
= ﬁ Sharing the same environment constantly with teachers 2
€ | 2| Making less serious the supervision process 1
-§ gﬂ Feeling under pressure during decision giving 1
<l =z The efforts of teachers to get closer to school 1
Administration
Total 24
Are There Any Disadvantages of Having Course supervisions Done by
School Administrators? Frequency
Yes There are 10
Not being objective in the evaluation process 8
Insufficiency of their supervision formations 2
Not having full knowledge of the field 2
5 é Having conflicts at the end of the evaluation 2
g E Not being regarded as an authority 2
g = | Harming teachers 1
= § Knowing the deficiencies of the parties 1
Using supervision as a mean for pressure 1
Deterioration of institutional culture 1
Bias 1
Total 21

Table 6 presents the data regarding the negative sides of having course supervisions done by school
administrators:

Teachers signify the following as the negative sides of having course supervisions done by school
administrators: “not being objective in the evaluation process, insufficiency of their supervision
formations, not being regarded as an educational leader, insufficiency of curriculum and pedagogic
formation.” Teachers mainly state that not being objective in the evaluation process, insufficiency of
their supervision formations, insufficiency of curriculum and pedagogic formation as the most negative
sides of having course supervisions done by school administrators. 9 of the 10 interviewed teachers
have stated that administrators act in a subjective way during course supervision process for evaluating
teachers’ performance.
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Some quotations which can be the examples to teachers’ expressions are given below:

“... Subjectivity is the matter. Let’s imagine two teachers having the same situation. Although it is
expected to have same outcomes, they are not treated in the same way.” (T1)

“... | mean the thing is. Problems arise if the administrator acts in a biased way. | think there are
some insufficiencies regarding supervision discipline”.(T2)

“.. | think the most important disadvantage is, since they have taken an active role in the
administration for a long time, they have limited knowledge about the curriculum. Reflection of the
personal problems and relation on the evaluation process is one of the disadvantages.” (T4)

“... If there are some teachers who have good or bad relations with the administration, objectivity has
come to an end and subjectivity and bias start. Field and pedagogical insufficiency decrease the
supervision validity. Injustice evaluation in performance scoring causes disturbance and it causes
problem in the institution.” (T5)

“.. If teachers suspect an injustice evaluation, it affects the profession negatively and causes conflicts
among the teachers working in the institution.” (T7)

“... There are. Subjectivity in supervision causes disturbance in the institution.” (T8)

“... The only disadvantage that | thought is the situations in which the administrators behave in a
biased way. As a result of disturbance which is created by biased evaluation affects the institution
negatively and therefore working performance of teachers decrease...” (T10)

As for the disadvantages of having course supervisions done by school administrators, administrators
have determined that: “not being objective in the evaluation process, insufficiency of their supervision
formations, having conflict among administrator-teacher/ teacher-teacher at the end of the supervision,
negative effects of always sharing the same place with the teachers, teachers’ efforts for having good
relationship with the school administrators in to order to get better scoring, keeping administrators
under pressure during the decision process and the problem of making the supervision process less
serious. School administrators have concluded that the main disadvantages of having the course
supervision done by the school administrators are as not being objective in the evaluation process,
insufficiency of their supervision formations, having conflict among administrator-teacher/ teacher-
teacher at the end of the supervision. Upon analyzing the percentage of the negative thoughts on
having the course supervision done by the school administrators, the percentages of the school
administrators’ negative comments are higher than those of the teachers and inspectors.

Some of the quotations which are the examples to school administrators' expressions are as
follows:

“... Always being at the same place with the supervisor and people being supervised causes a nervous
atmosphere, favoritism, and teachers act in a way to have good relations with the inspectors and it
decreases the importance of supervision in people’s mind.” (SA2)

“... Since school administrators know the teachers beforehand, they act in a biased way during the
supervision. They cannot be objective. Moreover, since they do not take part in active role in teaching, |
think that their supervision is not sufficient. | mean they do not anything about the field which they
supervise.” (SA4)

“... Since they see each other every day, they may avoid telling the necessary things or warning them
in order not to have bad relations.” (SA6)

As for the disadvantages of having course supervisions done by school administrators, inspectors
refer to the facts of not being objective in the evaluation process, insufficiency of their supervision
formations, not having full knowledge of the field, knowing each other’s deficiencies as supervisors and
people being supervised, using supervision as a pressure tool, deterioration of the institutional structure
at the end of the supervision, being biased during the supervision. Inspectors highlighted that as for the
main disadvantages of having the course supervision done by the school administrators as not being
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objective in the evaluation process, insufficiency of their supervision formations and not having full
knowledge of the field.

Some of the quotations which may be the examples to inspectors’ expressions are given below:

“... Positive decriminalization can be a matter and this causes polarization and lack of confidence in
the institution.” (I11)

“.. Sometimes supervision is used as a mean for making pressure.” They may not behave fairly.
Because they can act unfairly to people who do not share the same ideas with them.” (14)

Teachers, school administrators and inspectors have determined behaving in a subjective way as a
disadvantage of having the supervision done by school administrators. Moreover, since school
administrators do not have supervision formation or they are insufficient for this regard may arise as
other negative sides of the matter.

The Positive Sides of Having Course supervisions done by Inspectors

The codes and themes regarding the negative sides of having course supervisions done by school
administrators are as in Table 7.
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Table 7.

Reviews on the Positive Sides of Having Course supervisions done by Inspectors.

Are There Any Positive Sides of Having Course supervisions Done by
Inspectors? Frequency
Yes there are 10
Objectivity 9
" Being expert at supervision field 5
L | Guidance and counseling 2
E @ | Providing a different outlook 1
§ g Experience 1
F g | Professionalism 1
8- | Effective supervision 1
The effect of inspector term on teachers 1
Total 21

Are There Any Positive Sides of Having Course supervisions Done by
Inspectors? Frequency
Yes There are 10
Being expert at supervision field 10
Objectivity 6
Having full knowledge of the field 3
N The effect of inspector term on teachers 2
% é Guidance and counseling 2
&£ | Transfer of the sample implementations 1
£ fzj Experience 1
'§: § Having full knowledge in regulations 1
Following the innovations 1
Enforcing the school administrators 1
Preventing conflicts in institution 1
Being biased during evaluation process 1
Total 30

Are There Any Positive Sides of Having Course supervisions Done by
Inspectors? Frequency
Yes there are 10
Being expert at supervision field 6
Objectivity 3
o Having Full knowledge of the field 2
5| T | Experience 2

- U

§ .02.) Transfer of the sample implementations 2
@ £ | Having supervision perceived as something important 2
-8 Sufficiency in teaching methods and techniques 1
Providing a different outlook 1
Guidance and counseling 1
Total 20

The findings regarding the positive sides of having course supervisions done by inspectors are as in
Table 7:
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As for the advantages of having course supervisions done by inspectors, teachers state that:
inspectors are objective in evaluation and supervision, they are able to guide and counsel teachers, they
can provide different outlook to institution and teachers, they are experienced and professional, they
are effective at supervision, the effect of inspector term reflect on the teaching and training process in a
positive way. Teachers highlighted that as for the main advantages of having the course supervision
done by the inspectors as being objective in the evaluation process, expert at supervision and guidance
and counseling that they make. Despite stating that school administrators are not objective (10/10),
teachers state that inspectors are objective during supervision and evaluation process (6/10).

Some quotations which can be the examples to teachers’ expressions are given below:

“.. | think they supervise in a more objective way. Since they are experts at the field, they have a
more qualified supervision.

“

. The supervision and guidance of the done by the inspectors help teachers to notice our
deficiencies in the field “since the inspector evaluates the situation depending on the things s/he
observes, s/he does not act in a biased way, s/he is more objective.” (T2)

“.. At least they guide and counsel and make constructive critics Inspector term means pressure
therefore teacher feels a need to work harder. Inspector is more objective.” (T5)

“Since the inspector is somebody out of the institution and | believe that they are experts, | think it is
better to have supervision by inspectors.” (T6)

“... Since they always have supervision, they are more professional.”( T8)

“.. They are more objective, since they are professionals they have a more scientific supervision.”
(T10)

As for the advantages of having course supervisions done by inspectors, school administrators state
that: they are experts at the supervision field, objective, they have full knowledge of the field and
curriculum, inspector term has a positive effect on teachers, they have roles of guidance and counseling,
they are transferring model implementations from one place to another, experienced, they have full
knowledge of regulations, they are aware of the innovations in the field and objective, they prevent the
conflict which can happen at the end of the supervision, they enforce the school administrators. Despite
mostly stating that school administrators are not objective (9/10), school administrators also state that
inspectors are objective during supervision and evaluation process (9/10). As for the advantages of
having course supervisions done by inspectors, school administrators highlighted that: inspectors are
experts at supervision, objective and they have full knowledge of the field and curriculum.

Some quotations which can be the examples to school administrators’ expressions are given below:

“.... They always follow the innovations, /they take positive education implementation from one place
to another like bee taking pollens to the other flowers so it increases the motivation level of the teacher.”
(SA1)

“... Inspectors have full knowledge of the field and they are people who worked at different levels (as
a teacher, school administrator etc), taken certain exams and passed them therefore they have their
sufficiency. Since teachers consider inspectors as academically and hierarchically more valuable, course
supervision should be done by inspectors.” (SA2)

“.. They remove subjectivity and bias form supervision. S/he conducts an objective, reliable
supervision. With the tools like supervision guide, the validity and reliability of supervision get higher.”
(SA4)

“.. | think that they are experts at supervising.” (SA5, SA7)

“.. It helps school administration. The fact that inspector will have the supervision enforces
administrators against teachers.... It is like cleaning in detail for your guest coming to your home, when
an inspector visits us, everything is thought in blow by blow.” (SA6)

“.. They have full knowledge of curriculum, they know the principles, rules and processes of
supervision, and these are the advantages.” (SA9)
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As for the advantages of having course supervisions done by inspectors, inspectors highlighted that:
“they are experts at the field, experienced, objective, they have full knowledge of the field and
curriculum, they are transferring model implementations from one place to another, they make
teachers care about supervision, they have guiding and counseling roles, they can provide different
outlook to institution and teachers, they are sufficient for teaching methods and techniques” As for the
advantages of having course supervisions done by inspectors, inspectors highlighted that: they are
experts at supervision, objective and they have full knowledge of the field and curriculum.

Some of the quotations which can be the examples to inspectors’ expressions are given below:

“... First of all inspectors are trained in supervision. Objectivity is another advantage “... Teachers see
the supervision more important when it is done by someone who is hierarchically higher. Position is
effective.” (14)

“.. Since they are experts, teachers see them as authority. They are well accepted authorities. ... They
have enough knowledge, experience and supervision sufficiency. They are perceived as reputable people
by teachers.” (15)

“Every inspector has full knowledge of curriculum of his/her branch. S/he can implement the teaching
methods and techniques to his/her own branch. S/he can detect the problematic implementations. S/he
can share the other positive implementations that s/he experience from other institutions. S/he can
implement scientific processes related to supervision.” (17)

“... Inspectors are people who are selected and expert at their own fields. They studied in the field
and some of them have BA, MA and PhD degree and they are of course experienced...” (19)

It is seen that teachers, school administrators and inspectors are of a single mind about the matter.
They state the positive sides as being objective, experts at supervision, having full knowledge of the
field.

The Negative Sides of Having Course supervisions done by Inspectors

The codes and themes regarding the negative sides of having course supervisions done by inspectors
are shown in Table 8.
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Table 8.
Reviews on the Negative Sides of Having Course supervisions done by Inspectors.

Are There Any Negative Sides of Having Course supervisions Done by
Inspectors? Frequency
Yes there are 8
No there are not 2
9 E The limited time for supervision 7
5 '5_: 2 Not having great knowledge of institution and 1
S| ¢| & | teachers
E '*ED & | The negative effects on students 1
o g
3 | Being biased and trying to find deficiencies 1
= Total 10
Are There Any Negative Sides of Having Course supervisions Done by
Inspectors? Frequency
Yes there are 10
el E The limited time for supervision 6
% g £ | Not knowing the institution, teachers and environment 3
.43 g § The stress that inspector term causes 1
E B g . . .
5| ¥ 3 The chance of being closed to innovation
<l =z “ | Ignorance of contingency approach 1
= Total 14
Are There Any Positive Sides of Having Course supervisions Done by
Inspectors? Frequency
Yes there are 10
= | Having a course supervision out of branch 4
& | Not having full knowledge of the whole process 2
N é ;:_,EJ The anxiety that inspector term causes 2
g ﬁ & The limited time for supervision 2
al 3|3
g % ﬁ Bias against inspectors 1
Z | § | The phobia that teachers cause on students 1
E Total 12

In Table 8, the data gathered as a result of the content analysis of the perceptions of study sample
regarding the negative sides of having course supervisions done by inspectors are shown below:

Teachers’ thoughts on the disadvantages of having supervision done by inspectors are investigated
under two main themes as inspector based disadvantages and system based disadvantages. System
based disadvantages are “the limited time for supervision, not knowing the institution and teachers,
harmful effects on students when somebody outside the institution comes for supervision. Inspector
based disadvantages are stated as “being biased and trying to find deficiencies”. System based
disadvantages are considered as the situations that are not directly related to the inspector herself. The
only disadvantage stated by teachers about the disadvantage related to inspectors is that they are
biased and trying to find deficiencies. This disadvantage is only stated by a teacher. (T10)

Some quotations which can be the examples to teachers’ expressions are given below:

“... Having the supervision only in a limited time is a disadvantage.” (T2)
“... Having supervision in 40-80 minutes is a disadvantage.” (T3)
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“.. I haven’t seen any disadvantages | think they are experienced. Although the supervision is done in
a limited time, many pros and cons of teacher can be detected during this time.” (T5)

“... There are. And it is the time. Supervision done in one or two lesson hours is not enough. The
performance of the students in the class just for an hour is not enough to show the whole effort that the
teacher invests in during a year. | am teaching in nine different classes and there are significant
differences among each class.” (T7)

“.. If the inspector is an expert and has no personal problems with teachers, there will not be any
problems.” (T8)

“... Since the time is limited, it hinders getting know the teacher If the inspector came multiple times
in a year, s/he would observe the differences in a better way.”(T10)

“... Bias against teachers and trying to find deficiencies of them are the negative sides. But this do not
exceed %20 of the situations | have experienced so far.” (T11)

School administrators’ thought on the disadvantages of having supervision done by inspectors are
investigated under two main themes as inspector based disadvantages and system based disadvantages.
System based disadvantages are stated as “the limited time for supervision, not knowing the institution,
teachers and environment, the stress that inspector term causes. “Inspector based disadvantages are
stated as “the chance of being closed to innovations and ignorance of contingency approach. It is seen
that most of the disadvantages stated by school administrators are system related ones.

Some quotations which can be the examples to school administrators’ expressions are given below:

“.. It would be demotivating for a teacher to follow technological innovations and implementing
them in his/her teaching strategy to have an inspector asking for old fashioned teaching strategies. So
this will decrease the teaching quality.” (SA2)

“... Since the supervision is for a limited time, there will not be enough chances to know the staff and
evaluate the educational materials in detail.” (SA3)

“... Itis a disadvantage that inspectors ignore the contingency approach.” (SA5)

“... I need to say that the whole things that the teachers have done in a year time cannot be seen in
such a limited time.” (SA7)

“... The stress caused by inspectors on teachers is another disadvantage.” (SA8)

Inspectors’ thought on the disadvantages of having supervision done by inspectors are investigated
under two main themes as teacher based disadvantages and system based disadvantages. System based
disadvantages are stated as “ supervising an out of branch lesson, not having full knowledge of the
whole learning and teaching process, the anxiety that inspector term causes, limited time for
supervision. “ Teacher based disadvantages are stated as “the phobia that teachers cause on students
because of their bias against inspectors.”

Some of the quotations which can be the examples to inspectors’ expressions are given below:

“... Since inspectors are reflected as a fear factor to the students, teachers have negative thoughts
on inspectors due to this reason.” (111)

“.. There is less chance to obverse the whole education process. The formal conversations because
the anxiety that teacher has because of talking to inspectors and not having chances to see the change in
the institution and class from begging to end are the negative factors in supervision.” (14).

“.. There are only few disadvantages. And that is the anxiety that inspector term causes on
teachers...” (18)

Teachers, school administrators and inspectors have been determined to be a single mind about the
matter. They state the negative sides as having supervision for limited time, not knowing the institution,
teachers and environment, not having full knowledge of learning and teaching process. Participants
have stated three codes about the inspector based disadvantages. These are the chance of being closed
to innovations (3/10), ignorance the contingency approach (1/10) and being biased and trying to find
deficiencies (1/10)
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Requirement of Who or Who to Perform the Course Supervision

The codes and themes regarding by whom the course supervision must be done are presented in
Table 9.

Table 9.
Reviews on by whom the Course supervision must be done.

Teacher

Administrator

Inspector

Who should supervise the lessons?

Who shold supervise the lessons?

Who should supervise the lessons?

Why Inspector?

Why Administrator ?

Why Insg

rator ?

Why Admini

Why Insg

ator ?

Why Admini

Who should supervise the lessons?

Frequency

Inspector

Administrator

Inspector or administrator
Teachers from Career Groups

Total

6

2
1
1

10

Having teaching experience
Being expert at supervision

Having full knowledge of the field

Total

Foreseeing the process

Total

3
3
2
8
1
1

Who should supervise the lessons?

Frequency

Inspector

Administrator

Inspector or administrator

Private institutions

Independent individuals and administrator

Total

4
3
1
1
1

10

Being expert at supervision

External supervision makes supervision more serious
Makes teacher more careful and sustains control
Having full knowledge of the field

Total

Knowing teachers better
Knowing the whole process

Total

2
2
1
1
6
1
1
2

Who should supervise the lessons?

Frequency

Inspector
Inspector or administrator
Inspector, administrators and parents

Total

5
4
1
10

Sustains external control

Being expert at supervision

Having full knowledge of the field

Being experienced

External supervision increases the prestige

Total

Having supervision not in a limited time
Inspector supervision is not firm

Total

3
2
1
1
1
8
2
2
4
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As it is seen in Table 9 for the question of the best option to have the supervision, teachers, school
administrators and inspectors answered inspectors and administrators successively.

Teachers have mainly stated that inspectors are the most appropriate people to have the lesson
supervision (6/10) and then administrators (2/10). When teachers are asked for the reasons for their
statements they highlighted the reasons as having teaching experience, being expert at supervision and
having full knowledge of the field. When it comes to administrators, teachers stated the reason as
having the chance of seeing the process form beginning to end.

Some quotations which can be the examples to teachers’ expressions are given below:

“... First of all s/he needs to have teaching experience, know the process that teacher’s experience
“Supervision must be done by expert inspectors who are from teaching field but not with the teacher
title.” (T2)

“.. Inspectors should supervise the lessons on the condition of having the requirements for
supervising otherwise it would be meaningless” (T3)

“... | think inspectors should supervise the lessons because | am of the opinion that they are guiding
and counseling more and making constructive critics.” (T5)

“... Administrators should do it Administrators must be sufficient for their fields and if they can be
objective during supervision, | believe that it would be more beneficial.” (T7)

“... I think administrators should do it. Because they have the chance of observing teachers for a long
time and they know the students in the classes better. Supervision and teaching is a time taking process
and it must constantly be observed.” (T9)

“.. Should be done by professional inspectors. Inspectors should visit the schools more often and
know the teacher better Ignorance the contingency approach must be taken into consideration.” (010)

School administrators have mainly stated that inspectors are the most appropriate people to have
the lesson super vision (4/10) and after that administrators (3/10) When school administrators are
asked for the reasons for their statements they highlighted that inspectors are experts and they have
full knowledge of the field, external supervision makes the process more serious and teachers more
careful so it sustains control. When it comes to administrators, school administrators stated the reason
as knowing teachers and the whole process form beginning to end.

Some quotations which can be the examples to school administrators’ expressions are given below:

“... Inspectors are experienced and expert people at supervision. If such people supervise the lesson,
this will bring a positive supervision process and so it will bring educational success. Moreover external
supervision enables a more serious supervision... Since the teacher will be under control, s/he will do
her/his job in a more careful way.”(SA2)

“It should be done by the inspector but s/he needs to ask for the administrators options. The relation
between teacher and administration is getting worse as the principle undertakes the supervisor role.
Administrators must act like a communication bridge between inspector and teachers.”(SA6)

“... I am of the opinion that supervision must be done by administrators who get enough education,
have sufficient communication skills, and are brave leaders in education field.”(SA8)

Inspectors have mainly stated that inspectors are the most appropriate people to have the lesson
super vision (5/10) or in cooperation with school administrators (4/10). When inspectors are asked for
the reasons for their statements they highlighted that inspectors sustain external supervision, external
supervision improves the prestige, they have full knowledge of the field, they are experienced and
expert at their jobs therefore supervision must be done by inspectors. Inspectors support the idea of
having the supervision with the school administrators because of not being able to come to the
institution often and not to have supervision in limited time.

Some quotations which can be the examples to inspectors’ expressions are given below:
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“.. Absolutely by inspectors. Course supervision must be done by inspectors who are experts at the
branch.” (13)

“... Actually course supervision must be done both by inspectors and administrators. Supervision must
not be done in a very limited time both inspectors and administrators supervise the lessons in different
times Disadvantages of limited supervision by inspectors and inspectors’ subjectiveness can be avoided in
this way.” (14)

“... Inspectors should supervise the lesson. Because they are experts and since they come out of the
institution they have got prestige moreover since they see different implementations at different schools
they are more experienced. On the contrary, school administrators only know the school they are
working.” (15)

“... Inspectors should do the course supervisions regularly more than one in a year. Apart from the
time in which inspector supervise the lessons, school administrators have the chance of constant
observation since they are always at school.

Results, Discussion and Recommendations
The Need for Course Supervision

It was stated by the teachers, school administrators and inspectors that having course supervision is
necessary. As taking a direct role in the supervision process, teachers, school administrators and
inspectors perceive course supervision as an institutional necessity. As a result of the study, which was
participated by teachers, school administrators, inspectors and teaching staff at universities,
Memduhoglu (2012) shows that the necessity of the course supervision is highlighted by most of the
participants in the study. Ozbas (2002) also reveals that teachers and school administrators are of the
opinion that in-class activities should be supervised in every aspect. However in Altun’s (2014) study,
supervisors reflect the idea that the frequency of the supervision must be increased whereas the people
who are supervised support that the frequency should be decreased or course supervisions should be
abolished. Teachers and inspectors expressed that ideal supervision would only take place if the teacher
and the inspector were to do so with more business cooperation (Rizzo 2004).Course supervision helps
teacher in teaching and curriculum development processes (Glickman, Gordon & Ross, 2004). Course
supervision, which is a need for teachers (Acheson & Gall, 2011), is also a milestone for a successful
school; besides it is glue that is needed for a successful school (Glickman, 1990).Acar (2009) stated that
school administrators find course supervision beneficial for their professional development and they
also state that if it is well-conducted, it can also have positive contributions to school, teachers and
school administrators. In this perspective, educational supervision, more specifically, course supervision,
can be regarded as an institutional necessity.

As a result of the study, it is possible to present the necessity of course supervision in terms of two
different aspects, personal and institutional. The reasons which make course supervision a personal
necessity can be listed as, tracking and determining the performance level of teachers, having positive
contribution to their professional development, sustaining their motivation and self-esteem and
checking to what extent they follow the given curriculum. Teachers, school administrators and
inspectors especially highlight the importance of course supervision in terms of showing the
performance of teachers. The function of course supervision in showing teachers’ performance is
supported by the related literature. Kokli (1996) states that supervision is the only way to reveal if there
is an effective operation to fulfill the goals of the educational system or to determine the required
regulations to reach them. Multi-dimensional development of teachers, strengthening their weaknesses
and sustaining their professional development are among the functions of course supervision. (Gilindiiz,
2012). Checking if teachers have achieved their given missions, determining their difficulties in reaching
them and making required regulations to overcome the difficulties are only possible by means of
scientific measuring methods and supervision (Altun, 2014). Course supervision tries to decrease the
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chance of making mistakes to minimum by guiding teachers. Therefore, it essentially aims to increase
the motivation and performance of teachers (Aslanargun& Goksoy, 2013).

The reasons which make course supervision an institutional necessity can be listed as determining
working and inactive teachers, sustaining the effective management in institution, determining mistakes
and making required regulations for them and revealing the level of reaching the educational goals. In
terms of the participants, distinguishing the active teachers, who make some effort to reach teaching
goals, from the inactive ones is important. Therefore, they see course supervision as a necessary tool to
reveal this fact. Assessing the quality of educational activities is seen as a necessity. In order for the
assessment and effective management, it is stated that supervision is necessary. In addition to checking
to what extent the institutional goals have been reached and training educational staff, educational
supervision aims to reveal if human resources department, which is the most important department at a
school, is well-managed or not (Demirtas, 2010).

It is an individual and organizational necessity to bring the supervisory issues to the foreground with
minimal administrative and political considerations, which reveals that many educational stakeholders,
from teachers to school administrators and inspectors, are ignored (Hsieh & Shen, 1998). The results of
the study show that teachers, school administrators and inspectors perceive supervision as a personal
and institutional necessity. For this reason, supervision is a necessity and it is the first step of taking
preventive and regulative actions (Bursalioglu, 2002).

Course supervision as a Specialization-Required Area

The results of the study indicate that teachers, school administrators and inspectors perceive course
supervision as a specialization-required area. The reasons for the former statement are given as the one
who is responsible for supervision must have full knowledge of the field (curriculum, implementation
process, method and techniques), be sufficient in human relations and communication, have
professional experience ( knowledge of teaching, pedagogical formation and world knowledge).
Moreover, it is an undeniable fact that supervision is a discipline which has its own principles, rules and
procedures. The supervisor must be aware of these principles and rules. As for the given result, Taymaz
(2005) also state that inspectors must have the required technical, humanistic and decision making
skills. Aslanargun & Tarku (2014) also support this claim by stating that inspectors must have sufficient
skills for giving constructive feedback and guiding teachers. Inspectors are role models for the ones who
are supervised and they are the ones who can increase the quality of supervisions to the sufficient levels
(Glinduz ve Goker, 2014). A supervisor, who is responsible for the supervision of a lesson, must
theoretically and practically be aware of its curriculum and its contributions to the students, teaching
methods, techniques, classroom management, student behaviors and development process. Since each
of these fields can be stated as a specialization-required area, it is clearly observed that course
supervision is a specialization-required area.

Specialization of Administrators on Course supervision

Teachers, school administrators and inspectors are of the opinion that school administrators are not
experts at course supervision. It is noteworthy that administrators do not perceive themselves as
experts at course supervision. As for the reason why administrators are not experts at course
supervision, the mostly stated reasons are not having supervision formation or their insufficiency in this
regard, not being objective in the evaluation process and not having full knowledge of the curriculum. It
is seen that teachers, school administrators and inspectors are of a single mind about the matter.
Aslanargun & Goksoy (2013) also state that teachers have worries about the objectivity of supervision
when it is done by principles. Moreover, Acar (2009) indicates that although administrators perceive
course supervision as a guiding and supportive tool, they do not reflect these matters during the
supervision process. Therefore, teachers are of the opinion that course supervisions done by the
administrators are not purposeful and teachers perceive course supervision as an assailant tool for
sustaining control. Consequently, a supervisor must have supervision formation, be objective in the
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evaluation process and have full knowledge of the curriculum; however, school administrators are not
perceived as competent.

The Positive Sides of Having Course Supervisions Done by School Administrators

Knowing the staff, environment and institution in a better way and having full knowledge of the
whole learning and teaching process are the positive results of the study for having course supervision
by administrators. Teachers, school administrators and inspectors mainly explain the positive sides of
having course supervision by school administrators as knowing the staff and institution in a better way,
chance of having constant observation. Altun (2014) supports this claim by stating that teachers mainly
want school administrators, vice administrators and group leaders as their lesson supervisors.
Aslanargun & Goksoy (2013) also state that teachers prefer course supervision which is done by school
administrators depending on the reason that administrators have a chance of constant and closer
observation.

The Negative Sides of Having Course Supervisions Done by School Administrators

The research findings have revealed the disadvantages of supervisions done by school
administrators as not being objective in the evaluation process, insufficiency of their supervision
formations, not having full knowledge in the field, knowing each other’s deficiencies as supervisors and
people being supervised, using supervision as a pressure tool, deterioration of the institutional structure
at the end of the supervision, being biased during the supervision, having conflict among administrator-
teacher/ teacher-teacher at the end of the supervision, teachers’ efforts for having good relationship
with the school administrators in order to get better scoring, keeping administrators under pressure
during the decision process, the problem of making the supervision process less serious and its negative
effects on teachers. Having conflict among administrator-teacher/ teacher-teacher at the end of the
supervision is highlighted as another negative aspect. It worths mentioning that school administrators
have made more negative comments on course supervisions, which are done by the administrators,
than teachers and inspectors. When it is compared to few positive statements about course
supervisions, which are conducted by school administrators, it is clear to see that most of the
statements are negative about the issue.

When the related literature, which aims to find out the positive and negative aspects of having
course supervision done by school administrators, have been examined, some of the studies have
parallel and some of them have different results from the current study. Demir and Tok (2015) stated
that school administrators' perceptions regarding environmental conditions and teachers' better
understanding of the researches they conducted were positive for school administrators. Aslanargun &
GOksoy (2013) state that course supervisions which are done by the school administrators are lack of
reliability in terms of objectivity. However, they also state that it might prevent course supervision from
being result-oriented and only paper based. Yilmaz (2009) reveals the positive sides of having course
supervisions done by the administrators as, administrators know the teachers better than the
inspectors, they know teachers’ weak and strong points, and they are also informed about all of the
activities that teachers do. Moreover, administrators also know what the teachers do in their free times
outside the classroom and by administrator supervisions, the longtime intervals between the
supervisions can be prevented. The results of the current study about course supervisions, done by the
administrators, support the aforementioned study.

The Positive Sides of Having Course Supervisions Done by Inspectors

According to the results of the study, course supervision done by inspectors is more preferable than
course supervision done by administrators. Teachers, school administrators state the positive sides of
course supervisions done by inspectors as: inspectors are objective in evaluation and supervision, they
have full knowledge of the field, they are able to guide and counsel teachers, they can provide different
outlook to institution and teachers, they are experienced and professional, they are effective at
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supervision, the effect of inspector term reflect on the teaching and training process in a positive way,
they transfer model implementations from one place to another, they make teachers care about
supervision, they are sufficient for teaching methods and techniques, they are aware of the
contemporary innovations in education field, they prevent the possible conflicts at the end of the
supervision. Aksit (2006) is of the opinion that course supervisions must be done once in several years
by inspectors in terms of objectivity, but administrators should conduct course supervisions every year.
Demir & Tok (2015) have revealed that teachers perceive course supervisions done by inspectors as
objective and teachers believe their expertise in their fields. Demirtas & Akarsu (2016) state the positive
sides of course supervisions which are done by inspectors as forcing teachers to get ready for the
supervision, treating their jobs seriously, having the supervision in an objective, fair and equal way,
increasing the education quality, guiding teachers and transferring the innovations in teaching to the
teachers in a fast and correct way.

The Negative Sides of Having Course Supervisions Done by Inspectors

However the negative sides in the same study are classified as system, teacher and inspector based
negative sides. System based negative sides are the negative aspects which cannot be controlled by
supervisor. System based disadvantages/negative sides are having supervision for limited time, not
knowing the institution, teachers and environment, not having full knowledge of learning and teaching
process, the phobia that the inspector term causes on teachers and students and supervising an out of
branch lesson. Teacher based disadvantages are stated as the phobia that teachers cause on students
because of their bias against inspectors. For the inspector based disadvantages, most of the teachers,
school administrators and administrators do not mention any negative aspects. Only one teacher in the
study sample stated that inspectors are biased and they try to find the weak points of the teachers and
one school administrator stated that inspectors ignore the contingency approach and they do not have
chances to follow the innovations in the field, as the negative sides. Therefore, the study has revealed
that the negative sides of course supervisions which are done by the inspectors, are mainly related with
non-inspector reasons. In parallel to this result, Demirtas & Aksu (2006) show the disadvantages of
supervisions done by the inspectors as meeting teachers only once in a year, checking only the
documents instead of supervising the lessons, acting partially, supervising an out of branch lesson,
supervising lessons to satisfy their egos, the stress and disturbance of having an unknown person in the
classroom. Both of the studies show similar results that the disadvantages / negative sides of course
supervisions done by inspectors are system, teacher and inspector based. When the relevant literature
have been analyzed, the results of the study on the positive and negative sides of course supervision
done by the inspectors show similarity with the retrospective studies. Both positive and negative sides
of course supervisions done by the inspectors are available, but most of the negative sides depend on
non-inspector based reasons.

By Whom the Course supervision must be done

For the question of the best option to have the supervision, participants mostly stated that
inspectors are the best option for supervising the lessons. Having teaching experience, being experts at
supervision, having full knowledge of the field, treating their jobs seriously, increasing teachers’
attention to their lessons and the ability to control the teacher are the reasons for the statement that
inspectors are the best options for the course supervision. In the study conducted by Rosenfeld,
Giacalone and Riordan (1995), teachers are of the view that the most effective participation process can
take place with the inspectors. Participants stating that course supervisions must be done by the
administrators give its reason as inspectors cannot often visit the institution, administrators have full
knowledge of teaching and learning process and they know the teachers in a better way.

The results of the current study highlight that course supervision must be done by inspectors. After
inspectors, participants respectively prefer administrators, inspector-administrators, parents-teachers
and private institutions to conduct course supervisions.
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When different studies have been analyzed to find out who is the best option to have the
supervision, different results have been obtained from different studies. Demir & Tok (2015) support
that teachers prefer inspectors for course supervision because they are objective and experts at their
fields but they also prefer school administrators because they know environment, institution and
teachers better than inspectors. Glindiiz, Aslan & Bozkus (2015) state that school administrators must
fulfill their duties of supervising, guiding teachers and sustaining their professional development.
Okutan (2015) has found out that teachers and school administrators have positive attitudes towards
course supervisions done by the administrators, however, inspectors are of the opinion that course
supervisions should not be conducted by the administrators. Demirtas & Akarsu (2016) have noted that
teachers do not have positive attitudes towards course supervisions done by inspectors. Despite some
worries, teachers have positive attitudes towards course supervisions done by the administrators.
Aslanargun & Goksoy (2013) support this statement with its results revealing that despite the concern of
objectivity, teachers prefer having course supervisions done by the administrators depending on the
reason that they can supervise the process and performance in a closer way. The results of Yildiz, Akbasl
& Uredi’s study (2015) show that primary and middle school teachers have positive attitudes towards
lessons supervisions done by the administrators and they find their guidance and supervision effective
and necessary. According to Altun (2014) teachers respectively prefer school administrator, vice
administrator, group leader and inspectors to conduct course supervisions. Yilmaz (2009) supports this
claim by stating that it is more appropriate to conduct course supervisions by administrators. According
to Topgu (2010) both school administrators and most of the teachers think that administrators are the
best choice for supervising in-class activities and assessing teachers. However Alay (2006) highlights that
teachers find traditional supervision insufficient, they have negative thoughts on having supervisions
done only by administrators and inspectors. Basol (2009) has concluded that teachers would rather
supervisions which are conducted by administrators than inspectors. Akbaba & Memisoglu state that
most of the teachers are of the opinion that school administrators must take an active role in the
supervision process, however, some of the teachers are worried about subjectivity and therefore they
do not have positive attitudes towards it. As it can be seen from the different study results, although
there are different answers to the question of the executers of the course supervision, the mostly stated
answers are inspectors or school administrators.

Recommendations
1. As a result of the study, teachers, school administrators and inspectors are of a single mind about

the necessity of course supervision and it is also a necessity in terms of personal and institutional
perspective. Therefore, course supervisions must be kept in order to determine and increase the
quality of educational services.

2. The results also indicate that course supervision is a specialization-required area. Since course
supervision is a specialization-required area, supervisors must be experts at their fields to conduct
course supervision. In order to obtain the required expertise, supervisors can be trained during in-
service trainings and courses.

3. The results of the study show that course supervisions should mostly be conducted by inspectors. In
line with this result, inspectors may be given more active roles in the course supervision process
which is conducted by school administrators according to current regulations. In this way, school
administrators and teachers can benefit from inspectors’ expertise effectively, thanks to it the
quality of supervision process can be improved. Moreover, administrators can take an active role
during the supervision process with inspectors.

4. The results of the study indicate that teachers, school administrators and inspectors are of the
opinion that administrators are not the experts at course supervisions. It is noteworthy that school
administrators find school administrators insufficient for the supervision process. As for the reason
why administrators are not experts at course supervision, the mostly stated reasons are not having
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supervision formation or their insufficiency in this regard, not being objective in the evaluation
process and not having full knowledge of the curriculum. Knowing the staff, environment and
institution in a better way and having full knowledge of the whole learning and teaching process are
the positive results of the study for having a course supervision by administrators Taking these
positive and negative situations into consideration, it is possible to have an external supervision
which is conducted by inspectors with the active participation of school administrators instead of
conducting the supervision just by the administrators. In this way, the negative aspects of having
course supervision done by the administrators may be released and its positive contributions may be
benefited during the process.

As long as the supervision is done by the school administrators, it must be critical to evaluate
candidate administrators’ supervision skills during administrator election process.

The study reveals that both the number of the supervision conducted in a year and supervision time
are not adequate. It is possible to increase the number and the time of the supervision; therefore, it
is possible for inspectors to know teachers, institution and its environment in a better way.

Ministry of National Education may ask for opinions on the best choice to conduct course
supervisions, implement pilot schemes and evaluate its results accordingly, then create a new
supervision implementation.

This study explores the attitudes and ideas of teachers, school administrators and inspectors on
course supervision. For the future studies, students, parents and other education partners may be
asked for their ideas.

Different studies which investigate the different course supervision implementations may be
conducted and different course supervision implementations may be compared.
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Tiirkge Siirimui

Girig

Egitim sistemleri, insanlar icin ve yine insanlarla tiretimi gergeklestirdiklerinden insan unsurunun en
cok yer aldigi sistemlerdir. En dnemli girdileri insan olup Urlinleri ise istendik davraniglardir. Bu bakimdan
egitim sistemlerini insandan ayri dislinmek mimkin degildir. Bu yoniyle egitim tarihinin, insanlk tarihi
ile basladigi, insanlik tarihinin gelisimine paralel olarak gelisim sergiledigi ve ayni zamanda bu tarihi
gelistirdigi ifade edilebilir. Tarihi, insanlik tarihi kadar eski olan egitimin gelisim siireci irdelendiginde
egitimin kurumsallagsmasinin 18. ylzyilin ikinci yarisindan sonra basladigi gérilmektedir. Halen devam
eden bu kurumsallagma siirecinin giinimize kadarki seyri incelendiginde surekli bir degisimin varligi
goze carpmaktadir. Bu degisim, insan ve egitim var oldukga var olacak bir stregtir.

Egitimin kurumsallasma silrecinde denetimin her zaman egitimin yaninda var oldugu
gorulmektedir. Tark egitim tarihine bakildiginda maarif teskilatinin kurulusuna dogru atilmis ilk adim
olan 1846 yilinda Mekatib-i Umumiye Nezaretinin kurulmasinin ardindan 1847’de “Sibyan Mekatibi
Hocalari Efendilerine ifa Olunacak Talimat” adli y®&netmelikle ilkokullar miifettisliginden (muin)
bahsedilmistir (Bulug, 1997). 1862 yilinda ilk defa teftis ve mifettis kavramlarina yer verilmis, 1869
tarihli Maarif-i Umumiye Nizamnamesinde denetim gorevi egitim tegkilatinin Resmi gorevleri arasinda
yer almistir. 1914 yilinda yayimlanan bir talimatname ile genel ve 6zel okullarin teftisine iliskin esaslar
belirlenmistir. Cumhuriyet dénemine gelindiginde Tiirkiye Cumhuriyeti’'nin kuruldugu tarih olan
1923'demiifettislerin gorevlerine iliskin yonetmelik ve akabinde mifettislerin gorevlerine iligkin bir
talimatname yayinlanmis, 1931 yilinda da mifettislik merkez ve tasra diye ikiye ayrilmis, daha sonra
tekrar vekalet mufettisligi adi altinda birlestirilmistir. 1933 yilinda Teftis Kurulu Baskanhgi olusturulmus,
1938 yilinda ise mufettis olacaklarda Gazi Terbiye Enstitlisi mezunu olma sarti aranmistir.

Yakin gegmise bakildiginda 1990 yilinda Milli Egitim Bakanhg ilkégretim Mifettisleri Kurulu
Yonetmeligi ile meslege alim sartlari, gorev alanlari diizenlenmis (MEB, 1990), 1999 yilinda MEB
ilkdgretim Miifettisleri Baskanliklari Yénetmeligi ile meslege alim esaslari, gérev alanlari, galisma
bolgeleri, hizmet sireleri yeniden dizenlenmistir (MEB, 1999). 24/06/2011tarihinde yayimlanan MEB
Egitim Miufettisleri Baskanliklari Yonetmeligi ile ilkogretim mufettisligi ismi egitim mdufettisligi olarak
degistirilmis, bu yonetmelikle ilkogretim mifettislerinin mevcut teftis, rehberlik, inceleme, arastirma,
sorusturma gorevlerine ortaégretim kurumlarinin denetim, rehberlik, inceleme ve sorusturma gorevleri
eklenmistir (MEB, 2011).Bununla birlikte ortadgretim kurumlarinin teftis edilmesi, bu kurumlarda
rehberlik yapilmasi, ortadgretim kurumlarinda calisan 6gretmenlerin ders yeterlilikleri ile ilgili inceleme
ve sorusturma gorevleri haric olmak Uzere bu kurumlarda galisan bitlin personelin inceleme ve
sorusturma gorevlerinin tasrada bulunan egitim mifettisleri tarafindan yapilmasi saglanmistir.

14/09/2011 tarihli ve 28054 sayili Resmi Gazetede yayimlanan 652 Sayili Millt Egitim Bakanliginin
Teskilat ve Gorevleri Hakkinda Kanun Hikmiinde Kararname ile tasrada gorev yapan egitim
mifettislerinin gorev unvanlari il egitim denetmeni, merkezde goérev yapan bakanlik mifettislerinin
gorev unvanlari ise bakanlik denetcisi olarak degistirilmistir (Resmi Gazete, 2011). 24/05/2014 tarihli ve
29009 tarihli Resmi Gazete’ de yayimlanan Rehberlik ve Denetim Baskanligi ile Maarif Mufettisleri
Baskanliklari Yonetmeligi ile birlikte bir 6nceki yonetmelik olan ve il egitim denetmenlerinin/bakanhk
denetgilerinin tabi oldugu 24/06/2011 tarihli MEB Egitim Mufettisleri Baskanlklari Yonetmeligi
ylrirlikten kaldirilmis, bakanlik denetgileri ile illerde gorevli il egitim denetmenleri maarif mifettisi adi
altinda birlestirilmistir(MEB, 2014). Bu degisiklikle birlikte denetim hizmetleri, Bakanligin gorev alanina
giren konularda Bakanlhgin merkez, tasra ve yurt disi teskilatlarini kapsar duruma getirilmis, egitim
kurumlarinin denetiminde ders denetimi uygulamasi kaldiriimis, denetim ¢alismalari kurum denetimi
seklinde ylratilmeye baslanmistir.
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09/12/2016 tarihli ve 29913 sayili Resmi Gazetede yayimlanan 6764 Sayili MEB Teskilat ve Gorevleri
Hakkindaki KHK ile Bazi Kanun ve KHK’larda Degisiklik Yapilmasina Dair Kanun ile birlikte MEB merkez
teskilatindaki Rehberlik ve Denetim Baskanhgi ibaresi Teftis Kurulu Baskanhgi, maarif mifettisleri ibaresi
de bakanlik maarif mufettisi ibaresi seklinde degistirilmistir (Resmi Gazete, 2016).Bu kanunla birlikte
bakanlik maarif mifettisi olacaklarda aranan sartlar 657 Sayili Devlet Memurlari Kanunundaki genel
sartlara ilaveten en az dort yillik egitim veren hukuk, siyasal bilgiler, iktisadi ve idari bilimler, iktisat,
isletme fakilteleri ve dengi yurt ici, yurt disi yiksekogretim kurumlarindan mezun olmak ve yapilacak
yarisma sinavindan basarili olmak sarti getirilerek yeniden dizenlenmistir.

Rehberlik ve Denetim Baskanligl kadrolarinda gorevli olan personelin gorevleri 6764 sayili kanunla
birlikte sona ermis, maarif mifettisleri il Milll egitim mudurlerine bagh olarak inceleme, arastirma ve
rehberlik hizmetleri ile il MillT egitim mudirinin verecegi diger gérevleri yapacak sekilde gorev alanlari
belirlenmis, illerde gorev yapan maarif mifettislerinin denetim ve sorusturma gorevleri bu kanunla
birlikte sona ermistir. Yine bu kanunla birlikte maarif mifettisleri baskanliklarinda goérevli maarif
miifettislerinin kadrolari sahsa bagh kadro haline getirilmis, herhangi bir sebeple bosalmasi halinde bu
kadrolarin iptal olacagi kanun maddesi ile diizenlenmis, bakanlik merkez teskilatinda 500 adet bakanhk
miifettisi kadrosu ile 250 adet bakanhk mufettis yardimcisi kadrosu ihdas edilmistir.6764 sayili kanunla
birlikte Teftis Kurulu Baskanliginin ve ¢alisma merkezlerinin gorev, yetki ve sorumluluklari, ¢alisma usul
ve esaslari, bakanlik maarif mifettislerinin ve bakanlik maarif mifettis yardimcilarinin gérev, yetki ve
sorumluluklari, meslege alinmalari, yetistirilmeleri, yeterlikleri, yiikselmeleri, gérevlendirilmeleri, calisma
merkezlerine dagilimlari, merkezler arasinda yer degistirmeleri ve diger hususlarin yonetmelikle
dizenlenecegi ilgili kanunun 6/4 maddesinde ifade edilmistir.

Tirk egitim sisteminin denetim alt sisteminde yapilan bu son degisiklik ile birlikte illerde kalacak
maarif mifettislerinin denetim gorevlerinin olmayacagl gorulmektedir. Bakanlk merkez teskilatinda
bulundurulacak olan 500 maarif mifettisi ve 250 maarif mifettis yardimcisi ile egitim sistemindeki bitiin
kurumlarin ve galisanlarin denetiminin yapilmasi mimkin gorilmemektedir. Ayrica bakanlik maarif
miifettisi kadrolarina yeni atanacaklarda aranacak sartlara bakildiginda bunlardan 6gretmen olabilme,
o6gretmen olma sartini tasima ya da egitim fakdltesi c¢ikish olma sarti aranmamaktadir. Bu itibarla
uygulanacak olan denetimlerin ders denetimlerinden ziyade kurum denetimi olacagl ve kurum
denetimlerinin de idari ve mali denetim agirlikh olacagi ifade edilebilir. Ancak denetimin nasil olacagina
ve neleri kapsayacagina iliskin olarak 6764 Sayil Kanun’u takiben yayimlanacak olan ydnetmelikle
birlikte agiklik getirebilecektir.

Ozellikle son yillarda denetim alt sisteminde hizli bir degisimin oldugu bilinmektedir. ilkégretim
mufettisligi, egitim mufettisligi, il egitim denetmenligi/bakanlik denetgiligi, maarif mufettisligi, bakanlik
maarif mufettisligi seklinde gorilen yapisal degisimlerle birlikte birtakim islevsel degisimlerin de oldugu
goriilmektedir. Bu durum denetim sistemine iliskin bir arayis icerisinde olundugunu ortaya koymaktadir.
Yasanan bu degisimler aslinda denetim alt sisteminin varligina iliskin bir tartisma degil denetimin
yapisinin ve islevinin nasil olmasi gerektigine iliskin tartismalari iceren bir slrectir. Bu agidan bakildiginda
denetim alt sisteminin egitim sistemi agisindan gerekli oldugu agiktir. Tlrk egitim tarihi agisindan
bakildiginda, egitim teskilatlanmalarinda sirekli olarak bir denetim mekanizmasinin varhgr bu ihtiyaci
gbdz 6nline sermektedir. Bu yonilyle denetimin, egitimin vazgecilmez bir parc¢asi oldugunu ifade etmek
yerinde olacaktir.

Denetimin, egitimin vazgecilmez bir pargasi olmasi, denetimin okulun amaglarina uygun calisip
calismadigini ortaya koymasi, belli ilkeler dogrultusunda ve profesyonel bir bakis agisiyla okulun
amaglarina uygun yasatiimasi icin islev gérmesi roliinden kaynaklanmaktadir. Denetim, okulun var olma
sebebine uygun bir yasam siriip siirmedigini ortaya koyar. Ozelde 6gretmenin, sinifin ve okulun,
genelde ise egitim sisteminin amaglarini gerceklestirmedeki islevselliklerini tespit ederek degerlendirir.
Kisi ve kurumlara bu noktada rehberlik yaparak oneriler getirir. Kurum ve c¢alisanlarin etkililik ve
verimliliklerini ortaya koyan denetim, egitim disiplini ve yonetim disiplinindeki gelisim ve degisime
paralel olarak gelisim ve degisim goOstermistir. Slire¢ icerisinde yapilan denetim tanimlamalarina
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bakildiginda bu farklilasma goze ¢arpmaktadir. Geleneksel yaklasimda denetimin sonuca odaklanan ve
kontrol amagli olan bir siire¢ oldugu anlayisi giinlimizde kisi ve kurumlarin gelisimlerine rehberlik etme,
onleyici rehberlikle birlikte olasi problemleri ortaya ¢itkmadan engelleme gibi daha ¢agdas bir anlayisa
evrilmistir. Bundan dolayi yeni denetim modelleri de sadece var olan durumu tespit etmekten oteye
gecerek Ogretmenlere 6grenme yoluyla rehberlik edilmesi anlayisini benimsemislerdir (Chamberlin,
2000).

Denetim artik bireylerin bilgi eksikliklerini gidermek, olumlu yonlerini gelistirmek, onlara yol
gostermek gibi gerekgelerle yapilmaktadir. Bu anlamda 6grenci basarisinin iyilestirilmesi icin 6gretmene
yardim etmede aracilik yapan bir isleve sahiptir (Yilmaz, 2009).Denetimin bu islevi ¢cagdas yonetim
anlayislarina gore de bir gereklilik olarak goérilmekte, denetlenmeyen bir yonetsel siirecin verimlilik ve
etkililiginin saglanmasi ve kendisini stirekli yenilemesi olanakli gorilmemektedir (Agaoglu, 2010). Cunki
her karmasik 6rgltte var olan denetim, 6érgitsel ve yonetimsel bir zorunluluktur (Memisoglu, 2012).

Denetim, kamu yarari adina davranisi kontrol etme yontemidir (Bursalioglu, 2012). Denetim, genel
bir ifadeyle orgutsel eylemlerin kabul edilen amaglar dogrultusunda saptanan ilke ve kurallara uygun
olup olmadiginin anlasilmasi sirecidir (Aydin, 2000). Bir baska tanimlamaya gore denetim, orgitsel
amaglarin gerceklesme derecesini saptamanin yaninda saptanan bu derecenin degerlendirilmesini,
duzeltilmesini ve gelistirilmesini de kapsayan bir siirectir (Gokce, 1994). Denetim; inceleme, irdeleme,
kontrol etme olarak da tanimlanmakta, amagli, kasitli ve 6grenci basarisini ve gelisimini daima merkeze
alan ve buna uygun egitsel planlar gergeklestirilmesini 6n goren bir etkinlik olarak goériilmektedir
(Badiali, Firth & Payak, 1997; Glanz, Sullivan&Shulman, 2007). Denetim, ayni zamanda yonetsel eylem,
o6gretim programlari, insan iliskileri, yoneticilik ve liderlik kavramlari ile iligkili olan eylemler bitunudur
(Wiles&Bondi, 2000).

Egitim denetiminde Oncelikli amag¢ 6gretmenlerin mesleki olarak yetismelerine katkida bulunmak,
onlara rehberlik etmek ve bunun sonucunda egitimdeki basari diizeyinin artmasini saglamaktir (Erdem
&Erogul, 2012 a). Ogrenci basarisinin artirilmasinin yani sira 6gretmenin 6gretimsel ve egitsel
becerilerini gelistirmek denetimin diger amaglari arasinda yer almaktadir (Marzano, Frontier&Livingston,
2011). Bu agidan bakildiginda egitimde ve okul sisteminde denetimin geregine ve 6nemine olan inang
bircok yazar tarafindan vurgulanmakta ve o6zellikle sinif icindeki Ogretimin denetimi kaginilmaz
gorulmektedir (Aydin, 2005).

Egitim sisteminde yapilan denetim ve degerlendirme, alanina gore kurum ve ders denetimi olmak
lzere iki grupta incelenir. Ders denetimi, bir egitim kurumunda 6gretici olarak gorev alan 6gretmenlerin
Ogretim ve egitim etkinliklerindeki g¢alismalarinin gézlenmesi, incelenmesi ve degerlendirilmesidir
(Taymaz, 2005).0gretmene ve okul ydnetimine 6gretim faaliyetlerinin uygulanmasindaki basariya dair
somut veriler sunmasi bakimindan ders denetimlerinin &nem tasidigi ifade edilebilir. Ogretim siirecinde
calisip olumlu drinler ortaya koyan 6gretmenin olumlu yonlerini yine 6gretmenin kendisiyle paylasmak,
eksik yonleri ile ilgili 6gretmeni bilgilendirmek, daha iyisini yapabilmesi icin 6gretmeni tesvik etmek,
o6gretimde birligi saglamak, ogretmenlerin uyguladiklari 6gretim metotlarini gelistirmek, o6gretim
araglarinin saglanmasi ve uygulanmasinda 6gretmenlere yardimci olmak, 6grenci basarisinin bilimsel
yontemlerle oOlglilmesi ve degerlendirilmesinde ve 6gretmenlerin karsilastiklari sorunlarin ¢éziimiinde
ogretmenlere yol gostermek ders denetiminin amaglarini olusturmaktadir (Taymaz, 2005).Ancak amaci
dogrultusunda yapilacak ders denetimleri islevsel olacak, egitim ve 6gretim faaliyetlerinin niteligine katki
sunacaktir.

Okulun egitsel ve 06gretimsel amaclarinin gergeklestirilme dizeyinibulmak igin 6grencilerin
o6grenmedeki basarisini 6lcmek gerekmektedir. Okul yonetimleri basarili 6grencilerin sayisini ne kadar
arttirmis ise egitsel amaglari o denli gergeklestirmis sayilirlar. Bu ylzden denetleme sireci, okulda
o6grenmeyi ve 6gretmeyi etkileyen degiskenlerin neler oldugunu, bunlarin egitim slrecinihangi miktarda
etkiledigini ortaya cikarmali ve bu konudaki sorunlari ¢ézebilmelidir (Basaran, 1996).Bu yéniyle ders
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denetimi, okullarda etkili 6grenme ortamlarinin olusturulmasinda etkililigi ve verimliligi arttiran bir unsur
olarak degerlendirilmektedir (Sergiovanni & Starrat, 2002).

Bu dneminden dolayi alan yazinda ders denetiminin gerekliligine iliskin yapilan birgok arastirmaya
rastlanmaktadir. Yapilan arastirma sonuglari genel olarak denetimin, yénetimin konusu olan her alanda
ve yonetimin bitlin slreclerinde kendisini etkili bir sekilde hissettiren bir ara¢ oldugunu, orgitsel
eylemlerin kabul edilen amaglar dogrultusunda saptanan ilke ve kurallara uygun olup olmadiginin
denetimle anlasilabilecegini, 6grencilerin basarisini artirmak amaciyla okullara denetim araciligiyla
yardim edilebilecegini bu bakimdan 6zellikle sinif icindeki 6gretimin denetiminin kaginilmaz oldugunu
ortaya koymaktadir (Aydin, 2000; Aydin, 2005; Erdem & Erogul, 2012 b; Sergiovanni & Starrat 2002).

Tark egitim sistemi agisindan da 6nemli bir yeri bulunan denetim alt sisteminde yapisal ve islevsel
degisimler egitim sistemimizin glincel tartisma konulari arasinda yer almaktadir. Halihazirdaki uygulama
ile ders denetimleri okul mudirleri tarafindan yirutiilmektedir. Basta denetime muhatap olan
ogretmenler olmak tizere, okul idarecileri, mifettisler ve diger egitim paydaslari arasinda bu uygulama
Uzerine tartismalar devam etmektedir. Turkiye’de denetimin tartisildigi bu sire¢ “Ders denetimi
yapilmali midir? Yapilmali ise kim tarafindan yapiimalidir?” problemine yanit aranmasini gerekli
kilmaktadir.

Arastirmanin Amaci

Bu arastirmanin genel amaci ders denetimlerinin gereklili§ine ve gerekliyse kimler tarafindan
yapilmasi gerektigine iliskin 6gretmenlerin, okul idarecilerinin ve maarif mifettislerinin gorislerini
ortaya koymaktir. Bu amagla asagidaki sorulara cevap aranmistir:

1.Ders denetimlerinin gerekliligine ve ders denetimlerinin uzmanlhk gerektirip gerektirmedigine iliskin
o6gretmen, okul idarecileri ve maarif mifettislerinin gorisleri nelerdir?

2.Ders denetimlerinin okul mudirleri tarafindan yapilmasinin olumlu ve olumsuz yénlerine iliskin
O0gretmen, okul idarecileri ve maarif mufettislerinin gorusleri nelerdir?

3.Ders denetimlerinin mufettisler tarafindan yapilmasinin olumlu ve olumsuz yonlerine iliskin
O0gretmen, okul idarecileri ve maarif mufettislerinin gorusleri nelerdir?

4.Ders denetimlerinin kim ya da kimler tarafindan yapilmasi gerektigine iliskin 6gretmen, okul
idarecileri ve maarif mufettislerinin gorusleri nelerdir?

Yontem

Arastirmanin bu bolimiinde arastirmanin modeli, 6rneklem, veri toplama araci, verilerin toplanmasi,
veri analizi, glivenirlik ve gegerlik calismalarina yer verilmistir.

Arastirmanin modeli

Calisma, nitel arastirma yontemlerinden olgubilim deseninde gergeklestirilmistir. Olgubilim deseni,
farkinda oldugumuz ancak derinlemesine ve ayrintili bir anlayisa sahip olmadigimiz olgulara
odaklanmaktadir. Olgubilim deseni bize tiimiyle yabanci olmayan ayni zamanda da tam anlamiyla
kavrayamadigimiz olgulari arastirmayi amaclayan calismalar i¢in uygun bir arastirma zemini olusturur
(Yildirim ve Simsek, 2011).

Orneklem

Kahramanmaras il Milli Egitim Midirliigl biinyesindeki farkli okullarda gérevli 10 dgretmen ve 10
okul idarecisi ile Kahramanmaras il Milli Egitim Mudurligi’nde goérevlil0 maarif miifettisi bu
arastirmanin orneklemini olusturmaktadir. Arastirma 6rneklemine ait bazi demografik 6zellikler Tablo
1’de verilmistir.
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Demografik Ozellikler

Ogretmen

Okul idarecisi

Miifettis

Ogretmenlik Kid.

idarecilik Kidemi

Cinsiyet

Yas

Kidem

Cinsiyet

Yas

Kidem

Yas Cinsiyet

Kidem

Miif. Kid.

Frekans

Kadin
Erkek

25-30 Arasi
31-35 Arasi
36-40 Arasi
41-45 Arasi
45-50 Arasi

1-5Yil Arasi
6-10 Yil Arasi
11-15 Yil Arasi
16-20 Yil Arasi
21-26 Yil Arasi

WNWRRRFPWNWRER PP

1-5Yil Arasi
6-10 Yil Arasi
11-15 Yil Arasi
16-20 Yil Arasi
21-26 Yil Arasi

[ N N

Frekans

Kadin
Erkek

25-30 Arasi

31-35 Arasi

36-40 Arasl

41-45 Arasi

45-50 Arasi
60 Yas

P WL P NNN

5-10 Yil Arasi
11-15 Yil Arasi
16-20 Yil Arasi
21-25 Yil Arasi
35vil

PN WL W

1-5Yil Arasi
6-10 Yil Arasi
11-15 Yil Arasi
16-20 Yil Arasi
21-26 Yil Arasi

I RS SN

Frekans

Kadin
Erkek

10

40-45 Arasi
46-50 Arasi
55-60 Arasi

15-20 Yil Arasi
21-25 Yl Arasi
26-30 Yil Arasi
40 Yil

=N W N =N

5-10 Yil Arasi
15-20 Yil Arasi
32vil

N N
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Veri Toplama Araci

Arastirmanin verileri goriisme yolu ile elde edilmistir. Gorlisme esnasinda yari yapilandiriimis
gorisme formu kullanilmistir. Yari yapilandiriimig gériisme formunda 6gretmenler, okul idarecileri ve
maarif mifettislerine acik uglu 8 soru yodneltilmistir. Arastirmaci tarafindan olusturulan goriisme
formundaki sorular arastirmanin amagclari géz onilinde bulundurularak ve alanyazin taramasindan
faydalanilarak olusturulmustur. Goérisme formlarinda yer alan sorularin kapsam gecerligini taslyip
tasimadigini ortaya c¢ikarmak igin alan uzmani iki akademisyenle birlikte degerlendirme yapilmistir.
Gorusme formlarinin asil uygulanmasina gegmeden 6nce bir 6gretmen, bir okul idarecisi ve bir maarif
mufettisi ile pilot uygulama yapilmistir. Pilot uygulamada sorularin; arastirmanin amacina uygunlugu,
anlasilir ve siralanisinin uygun olup olmadigi degerlendirilmis, degerlendirme sonucunda sekil, amag ve
kapsam vyonlerinden bir sorunun goriilmedigi ve goriisme formunun bu haliyle asil uygulamada
kullanilabilecegi kanaatine ulasiimistir. Yapilan pilot uygulama sonucunda katilimcilara yoneltilen
sorularda herhangi bir degisiklige gidilmediginden pilot uygulamaya katilan 1 6gretmen, 1 okul idarecisi
ve 1 maarif mifettisi ile yapilan goriismelerden elde edilen veriler bu arastirma kapsaminda diger
verilerle birlikte degerlendirilmistir. Arastirma 6rneklemi icerisinde yer alan 6gretmenlere O1’den
baslayarak 010’a kadar, okul idarecilerine Oil’den baslayarak Oi10’a kadar ve maarif mifettislerine
M1’den baglayarak M10’a kadar isimler verilmistir. Ders denetimlerinin gereklili§ine ve uzmanlik
gerektirip gerektirmedigine, ders denetimlerinin okul mudirleri ya da maarif mifettisleri tarafindan
yapilmasinin olumlu ve olumsuz yonlerine ve ders denetimlerinin kim ya da kimler tarafindan yapilmasi
gerektigine iliskin acik uclu sorularla 6gretmen, okul idarecileri ve maarif mufettislerinin bu konulardaki
gorisleri ortaya ¢ikarilmaya ¢alisiimistir.

Verilerin Toplanmasi

Arastirma 6rneklemindeki katiimcilarla yapilan gériismeler 14/11/2016 tarihi ile 12/12/2016 tarihi
arasinda farkli glin ve saatlerde gergeklestirilmistir. Goriisme 6ncesinde katilimcilara galismanin amaci ve
yapilan goérismenin gizliligi hakkinda bilgiler verilmis, katilim icin gonilli olup olmadiklari sorulmustur.
Ogretmen ve idarecilerle yapilan gériismeler gérevli olduklar kurumlarda, maarif miifettisleri ile yapilan
gérismeler ise Kahramanmaras il Milll Egitim Midirligli Maarif Mifettisleri Baskanlig’nda
gerceklestirilmistir. Gortsmeler katihmcilarla  karsilikh - konusma seklinde gergeklestirilmis ve
katilimcilarin yanitlari arastirmaci tarafindan formlara yazilarak kaydedilmistir. Arastirma 6rneklemindeki
her bir kisi ile yapilan gorlisme ortalama 30 dakika stiirmiis toplam 30 kisi ile toplamda yaklasik 900
dakika (15 saat) suren gorUsmeler yapilmistir. Gorisme esnasinda katilimcilara yoneltilen sorular
onceden belirlenmis olmakla beraber, gerektigi durumlarda soru icerikleri degistiriimeden farkli sekilde
sorma yoluna ve yer yer tekrar sorma yoluna da gidilmistir.

Veri Analizi

Katilimcilarla yapilan goriismeler sonucunda elde edilen verilerin édnce kavramsallastirilmasi daha
sonra da ortaya ¢ikan kavramlara gére mantikh bir bicimde diizenlenmesi ve buna gore veriyi aciklayan
temalarin saptanmasini gerektiren icerik analizi yontemi kullanilmistir (Yildirim ve Simsek, 2011). Veriler
arastirmaci tarafindan okunarak kodlamalar yapilmis, arastirmaci tarafindan ikinci kez okuma yapilmis ve
ikinci okuma sonunda bazi veri kisimlarini kodlamak igin kullanilan kavramlar degistirilmistir. Olusan
kodlarin hangi temalar altinda toplanabilecegi lizerinde galisiimis ve olusabilecek temalar belirlenmistir.
Arastirmaci tarafindan yapilan kodlamalar ve tema olusturma galismasindan sonra alan uzmani ve igerik
analizi yontemi konusunda vyeterliligi bulunan bir akademisyen tarafindan bitin veriler Uzerinde
kodlama ve kodlardan tema olusturulmasi islemleri gerceklestirilmistir. Arastirmaci tarafindan
olusturulan kodlar ve temalar ile uzman kisi tarafindan olusturulan kodlar ve temalar karsilastiriimis bu
karsilastirma neticesinde kodlarin ve temalarin ne olacagina iliskin nihai karar verildikten sonra
kodlamalara iliskin frekans tablolari olusturulmustur. Bu asamadan sonra bulgularin betimlemeye hazir
hale geldigi kanaati olusmustur.

337



Akif KOSE — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 46(2), 2017, 298-367

Giivenirlik ve Gegerlik

Arastirma surecinde arastirmacinin arastirmanin yéntem ve asamalarini agik ve anlasilir bir bicimde
tanimlamasi, veri toplama, analiz etme, yorumlama ve sonuglara ulagma konularinda neler yapildiginin
arastirmada ifade edilmesi, arastirmanin ham verilerinin baskalari tarafindan incelenebilecek bigcimde
saklanmasi bu arastirmanin dis glivenirligini saglayan hususlar olarak degerlendirilmektedir. Arastirma
sorulariin agik bir bicimde ifade edilmesi, arastirma verilerinin sorularin gerektirdigi bicimde ayrintili ve
amaca uygun bir bicimde toplanmaya calisilmasi, verilerin alan uzmani bir diger akademisyen tarafindan
kodlanmasi ve olusan iki ayri kodlamanin karsilastiriimasi arastirmanin i¢ glivenirligini saglayan nitelikler
olarak gorulmektedir (Yildinm & Simsek, 2011).Arastirmaci tarafindan yapilan kodlamalar ile alan uzmani
bir diger akademisyen tarafindan yapilan kodlamalar birbirleri ile kargilastinlmis ve tutarhhklar
incelenmistir. Elde edilen kodlarin benzer ve uyumlu oldugu gorulmistur. Arastirmacilarin yaptig
kodlamalardan elde edilen toplam kod sayilari belirlenmistir. Arastirmacilarin yaptiklari kodlamalar
arasindaki uyumun ytzdeligini belirlemek icin asagidaki formul kullaniimistir (Emmer&Millett, 1970; Akt.
Selguk, 2000):

Yiizdelik U —100(1 A_B)
tizdelik Uyum = TTE

Arastirmaci tarafindan yapilan veri analizi sonucu elde edilen kod sayisinin 114, kodlama yapan
diger akademisyen tarafindan yapilan veri analizi sonucunda elde edilen kod sayisinin 70 oldugu
gorilmuistir. Bu durumda;

114 — 70)

Yiizdelik Uyum = 100 (1 ~ 112170

Yiizdelik Uyum =% 76

Kodlamalar arasindaki uyumun %75 ve lzeri olmasi gerektigi (Emme r& Millett, 1970; Akt. Selguk,
2000) g6z oninde bulunduruldugunda iki ayri kodlama arasindaki uyum dizeyinin %76 olmasi
kodlamalar arasinda bir tutarliigin ve uyumun oldugunu, dolayisiyla verilerin givenilir oldugunu
gostermektedir.

Arastirmada katilimci gorislerine dogrudan alintilarla yer verilmesi, arastirma bulgularinin kendi
icinde tutarhlik géstermesi, arastirma orneklemine ait 6zelliklerin tanimlanmis olmasi ise arastirmanin
gecerligini arttiran 6zellikler olarak degerlendirilmistir.

Bulgular
Ders Denetimlerinin Gerekliligi

Ders denetimlerinin gerekliligine iliskin 6gretmen, okul idarecileri ve mifettislerin gorislerinin analizi
sonucu elde edilen temalar ve temalara iliskin kodlara Tablo 2’de verilmistir.
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Tablo 2.
Ders Denetimlerinin Gerekliligine iliskin Ogretmen, Okul Idarecisi ve Miifettis Gériisleri.
Ders Denetiminin Gerekliligi Frekans
Ders denetimi gereklidir 10
- Performans belirlemek 2
g Ogretmenleri gelistirmek 2
T i* Mesleki gevsemeyi 6nlemek 1
g @ | Motivasyonu saglamak 1
s 3 E‘ Denetim puaninin 6nemi 1
g % @ Toplam 7
,a ) Durum tespiti yapmak 3
O = - isi Yapan ve Yapmayani Ayirt Etmek 4
S | S | Planhlik 1
[ S
O | & | Hesap verilebilirlik 1
S | Kontrol 1
%’1 ideolojik yaklasimlarin 6nlenmesi 1
S Toplam 11
Ders Denetiminin Gerekliligi Frekans
Ders denetimi gereklidir 10
. Performans belirlemek 2
3 Motivasyonu ve 6zgliveni saglamak 2
= E’* istendik davranislarin tespiti 2
- g | Mesleki gevsemeyi onlemek 1
§ % ¥ | Donit sunma 1
5 =z Q Toplam 8
2 | 5 Eksiklik tespiti ve giderilmesi 4
2 = < | Amac/hedef/kazanimlarin gerceklesme diizeyini tespit 3
© e S | Yénetebilme firsati sunma 1
2 < | Ogretim planlarinin yapilmasini saglama 1
g Yaptirim glicii uygulama 1
3, | Durum degerlendirmesi yapma 1
S | Kontrol 1
is kalitesini arttirma 1
Toplam 13
Ders Denetiminin Gerekliligi Frekans
Ders denetimi gereklidir 10
< | Program uygulamalarinin takibi 4
8 | Performans ve yeterlilik tespiti 4
- < | Aday 6gretmenlerin gelistirilmesi 1
% g Egitim Ogretim faaliyetlerinde keyfiligin dnlenmesi 1
o % qif Program farkindaliginin olusturulmasi 1
- o~ v . . . . .
:.'_', = @ | Ogretim yontem ve teknolojileri kullaniima durumunu tespit 1
§ §§o Toplam 12
= S | Eksiklik tespiti ve giderilmesi 4
% E Amag/hedef/kazanlmlarm gergeklesme dizeyini tespit 2
o % Onleyici tedbirlerin alinabilmesi 1
?g Birlestirilmis sinifli okullarin rehberlik/denetim ihtiyaci 1
2 | Devletin kontrolu saglayabilmesi 1
© Toplam 9

Tablo 2’de gorildigu gibi ders denetiminin gerekliligine iliskin olarak gérismelerden elde edilen
verilerin icerik analizi sonucunda bitin o6gretmenlerin, okul idarecilerinin ve mifettislerin ders
denetimlerinin yapilmasi gerektigi yoninde goérus bildirdikleri goriilmektedir. Katihmcilar ile yapilan
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gorismelerden elde edilen veriler 1siginda denetimin gerekliligi; bireysel agidan ve o6rgitsel agidan
gereklilik seklinde iki tema altinda toplanmistir.

Ogretmenler, bireysel acidan denetimin gerekliligi temasinda; “Ggretmenlerin performanslarinin
belirlenmesi, gelistiriimesi, motivasyonlarinin saglanmasi ve mesleki gevsemelerinin 6niine gegilmesi,
denetim sonucu alinacak puandan dolayir 6gretmenin ¢alisma arkadaslarina mahcup olmamasi igin daha
cok calisma istegi duyacadi” sebeplerinden dolaylr denetimin gerekli oldugunu ifade etmektedirler.
Ogretmenler, bu temada en ¢ok &gretmen performansinin belirlenmesi ve 8gretmenlerin gelistirilmesi
bakimindan denetimi gerekli gérmektedirler.

Ogretmen gérislerine gdre; “6rgiit ortaminda isini yapan ve yapmayan bireyleri tespit edebilmek,
egitim dgretim faaliyetlerinin yapilip yapiimadigina dair durum tespiti yapabilmek, egitim d&gretim
islerinin planli yiirttiilebilmesi, kontrolii sadlama, hesap verilebilirlik, ideolojik fikirlerin egitime
yansitilmamasi” igin denetimin érgiitsel acidan gerekli oldugu gériilmektedir. Ogretmenler en fazla, isini
yapan ve yapmayan calisanlari ayirt edebilmek ve egitim 6gretim faaliyetlerinin yuratilmesine iliskin
durum tespiti yapabilmek icin denetimin 6rgltsel bir zorunluluk oldugunu ifade etmektedirler. Bu
durumda 6gretmenlerin calisanla calismayan arasindaki farkin ortaya konulmasi gerektigine yonelik
gicli inanglarinin var oldugu, bu ayirimin da ancak denetimle ortaya konulabilecegini diistindlkleri ifade
edilebilir. Bltln sistemlerde denetimin rollu sistemin isleyisine ait bir fotograf ortaya koymaktir.
Ogretmenler de denetimden egitim 6gretim faaliyetlerine iliskin bitiin durumlarin tespitini yapmasini,
isleyisi her yonlyle ortaya koymasini beklemektedirler.

Ogretmenlerin goriisme sirasinda denetimin yapilmasinin birey ve érgiit acisindan zorunlu olduguna
iliskin agiklamalarina 6rnek olabilecek bazi alintilar asagida verilmistir:

“... Yani motivasyonumuz ve kendi ¢alismalarimizin degerlendirilmesi, eksik ve olumlu yénleri gérmek
adina yapilmalidir. Yeter ki objektif olsun”(03)

“... Clinki denetim yapilmadiginda égretmenler gelisim ve degisime karsi kendilerini kapatiyorlar.
Egitsel amaglara ulasma derecesini 6lcmek icin denetim sarttir.” (06)

“.. Simdi ¢ok rahat dgretmenler var ve 6gretmenler ¢ok farkli biling diizeyine sahip. Bunun igin
denetim yapilmali. Cok yasli 6gretmenler var ve bunlar unumu eledim elegimi astim formatindalar.
Calisanla ¢calismayanin ayriminin yapilabilmesi igcin denetim yapilmalidir. Kontrol altinda olan insan bir
seyleri daha iyi yapar. Kontrol sarttir. Denetim sonucu yapilan degerlendirmede 6gretmenler ziimre ve
meslektaslarindan daha diisiik bir degerlendirme sonucu ile karsilasmamalari adina daha iyi ¢alisacaktir.
Hani égretmenler arasinda sen kag aldin, ben kag¢ aldim, degerlendirme objektif mi ya da yiiksek aldi hak
etti mi ya da disiik aldi o bunu hak etmiyordu falan gibi degerlendirmeler yapilmaktadir. Bu da
denetimin 6nemini, geredini ortaya koymaktadir.”(07)

“..Ideolojik  fikirlerin, gbriislerin editime yansitiimamasi adina denetim yapimalidir. Kendi
cocugumuza verdigimiz 1 TL’nin hesabini ¢ocugumuza soruyoruz. Devlet de egitimin nerede oldudunu
elbette denetleyecek. Hesap verilirligi saglamak adina denetim yapiimalidir.”(58)

Okul idarecileri, bireysel acidan denetimin gerekliligi temasinda; “6gretmenlerin performanslarinin
belirlenmesi, motivasyon ve 6zglivenlerinin arttirilmasi, olumlu mesleki davranisiarinin ortaya ¢ikarilmasi
ve 6gretmenlerin mesleki manada gevsemelerinin éniine gegilmesi” acilarindan dolayi denetimi gerekli
gormektedirler.

Okul idarecileri, orgitsel agidan denetimin gerekliligi temasinda; “kurumlari yénetebilmek, egitim
oégretim faaliyetlerindeki eksiklikleri ve yanlisliklari tespit ederek giderilmesini saglamak, 6gretim
planlamalarinin yapilma durumunu incelemek, durum degerlendirmesi yapmak, is kalitesini arttirmak,
egitim &gretim faaliyetlerinin yapilip yapilmadigini, amacg/hedef ve kazanimlarinin gerceklesme
durumlarini  ve diizeylerini tespit etmek, d&dgretmenlerin yaptiklari ¢alismalar hakkinda déniit
alabilmelerini saglamak, kontrolii saglamak ve yaptirim glicii uygulamak” igin denetimin gerekli oldugu
ifade edilmektedir.
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Okul idarecileri ders denetimlerini daha ¢ok orgutsel agidan bir gereklilik olarak gormektedirler. Bu
gerekliligin, denetimin yonetimin bir pargasi olma roliinden kaynaklandigi ifade edilebilir. Denetim;
durum tespiti, degerlendirme, diizeltme ve gelistirmeyi iceren bir siirectir. Okul idarecilerince ifade
edilen gereklilik durumlari denetimden beklenen bu islevleri ifade etmektedir.

Okul idarecilerinin agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“Bence ders denetimleri yapilmalidir. Clinkii yénetimde bir s6z vardir. Denetim yapmiyorsan sen
yénetmiyorsundur diye.” (Oi1)

“..Programda belirtilen hedeflere 6gretmenlerin ne derece ulastigini ortaya ¢ikarmak igin siirekli ve
periyodik olarak denetim yapiimalidir.” (0i2)

“... Bir kurumun is kalitesi iyi bir denetime baghdir.” (Oi3)

“.. Ciinkii biz ne kadar da olsa kontrol edilmeden bir seyler yapamiyoruz. Ogretmenler ders
denetimleri yapilmadiginda ¢cok rahat davraniyorlar.”(0i4)

“...Kisinin disaridan degerlendirilmesi fark edilmeyen yanlislarin ve eksikliklerin ortaya konmasi adina,
6égretmenlerin olumlu yénlerinin ortaya c¢ikarilarak motivasyonlarinin ve éz giivenlerinin artmasi adina
gerekli oldugunu diisiiniiyorum.” (Oi5)

“...Clinkii 6gretmenleri motive etmek icin bu gereklidir.” (0i7)

Maarif mifettislerinin, ders denetimlerinin bireysel agidan gerekliligine iliskin gorisleri analiz
edildiginde; “programlarin uygulanma diizeyinin tespiti, égretmen performans ve yeterliliklerinin tespiti,
aday dgretmenlerin gelistirilmesi, egitim 6gretim stirecinde keyfiliGin 6nlenmesi, 6gretmenlerin égretim
programlarina iliskin farkindaliklarinin arttirilmasi, 6gretim faaliyetlerinde G6gretim ilke ve yéntemlerin
kullanilma durumlarinin tespiti” nedenlerinden dolayl denetimin bireysel manada gerekli oldugu
gorilmektedir.

Orgiitsel agidan denetimin gerekliligine iliskin maarif mifettisleri; “egitim siireci icerisinde yapilan
eksiklik ~ ve  yanlishklarin  belirlenerek  ortadan  kaldirilmasi,  egitsel  ve  ddretimsel
amaclara/hedeflere/kazanimlara ulasiima durumlarinin ve dizeylerinin tespiti, 6nleyici tedbirlerin
alinabilmesi, birlestirilmis sinifli okullarin rehberlik ihtiyacinin karsilanmasi, devletin kontroliiniin
saglanmasi” gereklilikleri denetimi 6rgltsel agidan zorunlu kilan nedenler olarak agiklamislardir.

Maarif mufettislerinin agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“...Egitsel faaliyetlerin dogruluguna, eksikligine iliskin bulgular ancak denetimle gercgeklesir. Uygun
yéntem, teknik uygulama durumunu ancak denetimle gériiriiz. Buna iliskin egitsel manada tedbirlerin
alinmasi, énleyici ¢alismalarin yapilmasi, miidahalenin zararlari 6nlemesi diyebiliriz.” (M1)

“...En azindan aday 6gretmenlerde ve birlestirilmis siniflarda yapiimalidir.” (M4)

“..Clinkii dncelikle program odakli egitim &gretim konusunda sapmalarin tespiti, bununla ilgili
programin merkeze alinmasina iliskin olarak tespitin yapilmasi gerekmektedir. Programla ilgili 6gretmen
farkindaligi olusturmak icin gereklidir.” (M7)

“..Clinki derslerin amaclari gerceklestiginde okulun dolayisiyla Milli Egitimin genel amacglarina
ulasilacaktir. Bu itibarla anilan ¢alismalarin ne denli yapilip yapilmadiginin profesyonelce gézlenip
sapmalar varsa diizeltme isleminin gerceklesmesi icin ders denetimlerinin yapilmasi ¢cok elzemdir.” (M9)

Maarif mifettislerinin tamami ders denetimlerinin yapilmasi gerektigini vurgulamaktadirlar.
Maarif mifettisleri daha ¢ok 0Ogretim programlarinin uygulanma durumlarinin tespiti, 6gretmen
performans ve yeterliliginin ortaya cikariimasi, egitim 6gretim faaliyetleri ile ilgili eksik ve yanlighklarin
giderilmesi bakimindan denetimin yapilmasi gerektigini belirtmislerdir. Denetimin; durum tespiti,
degerlendirme, diizeltme ve gelistirme rolleri agisindan bakildiginda bu rollerin gergeklestirilmesi icin
denetimin gerekli olan bir slire¢ oldugu ifade edilebilir. Bunun yaninda denetimin egitimde keyfiligin
6nlenmesi agisindan gerekli oldugu, egitsel amag/hedef/kazanimlara ulasma dizeyinin denetimle ortaya
konulabilecegi, sinif icerisinde yapilan uygulamalarin yerindeliginin denetimle tespit edilebilecegi ve
devletin egitim faaliyetlerini kontrol altinda tutmasinda denetimin 6nemli bir roli oldugu ortaya
cikmaktadir.
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Uzmanlik Gerektiren Bir Alan Olarak Ders Denetimi

Ders denetimlerinin uzmanlk gerektiren bir alan olup olmadigina ve uzmanlik alaniysa bunun
sebeplerinin neler olduguna iliskin 6gretmen, okul idarecileri ve mufettislerin gérislerinin analizi sonucu
elde edilen temalar ve temalara iliskin kodlar Tablo 3’te verilmistir.

Tablo 3.
“Bir Uzmanlik Alani Olarak Ders Denetimi”ne iliskin Gériisler.

Ders Denetimi Uzmanlik Gerektiren Bir Alan midir? Frekans
Ders denetimi uzmanlik gerektiren bir alandir. 10
Alan hakimiyeti 8
g %::J !Denetim formasyonuna sahip olma 6
4é g Ipsan iliskilerinde ve iletisimde yeterlilik 4
o 2 Ogretmenlik ve mifettislik tecriibesi 2
Yas gruplarinin 6zelliklerini bilme 2
Toplam 22
Ders Denetimi Uzmanlik Gerektiren Bir Alan midir? Frekans
Ders denetimi uzmanlik gerektiren bir alandir. 10
Alan hakimiyeti 5
insan iliskilerinde ve iletisimde yeterlilik 4
Mesleki tecriibe 3
o Denetim formasyonuna sahip olma 2
§ é Mevzuata hakim olma 2
g g Yenilik¢i ve vizyon sahibi olma 2
32 § Kriz yonetebilme, pratik ¢oziimler Uretebilme 1
© Zaman yonetimi 1
Ogrencilerin gelisim ve davranis ézelliklerini bilme 1
Toplam 21
Ders Denetimi Uzmanlik Gerektiren Bir Alan midir? Frekans
Ders denetimi uzmanlk gerektiren bir alandir. 10
_ Ogretmenlik meslek bilgisine sahip olma 7
'% % Denetim formasyonuna sahip olma 5
S| 3| Alan hakimiyeti 4
2 2| Mesleki tecriibe 2
Toplam 18

Tablo 3’te gorildigu lizere ders denetiminin uzmanhk gerektiren bir alan olup olmadigina iliskin
olarak butiin 6gretmenler, okul idarecileri ve miifettisler ders denetiminin uzmanlik gerektiren bir alan
oldugunu ifade etmislerdir.

Ogretmenler, ders denetiminin neden uzmanlik gerektirdigine iliskin olarak; “ders denetimi
yapabilmek icin alana hdkim olmak, denetim formasyonuna sahip olmak, insan iliskileri ve iletisim
konularinda yeterli olmak, égretmenlik ve miifettislik tecriibesine sahip olmak, égrenci yas guruplarinin
o6zelliklerini bilmek” konularinda yeterlilige sahip olunmasi gerektigini belirtmektedirler. Alana hakimiyet,
ogretmenlere gore ders denetimi yapabilmek icin en fazla sahip olunmasi gereken uzmanlik olarak
gorulmektedir. Mufettislerin, 6gretim programlarini bilmeleri, programda yer alan kazanimlarin farkinda
olmalari, kazanimlarin nasil kazandirilacagina iliskin bilgi yeterlilikleri, 6gretim planlari konusundaki
teknik yeterlilikleri alan hakimiyeti olarak degerlendirildig§inde bunun uzmanhgin blytk bir kismini
olusturdugu ifade edilebilir.
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Denetim, 6gretmenlerce, kendi igerisinde ilke ve kurallari olan alan yani bir disiplin olarak
gorilmektedir. Bu bakimdan ders denetimi belli ilke ve kurallara goére ve belli bir siure¢ dahilinde
isleyecek bir uzmanlk alani olarak gériilmektedir. Ogretmenler ders denetimi yapacak uzman kisinin
insan iliskileri ve iletisim alaninda da gerekli yeterlilige sahip olmalari gerektigini belirtmekte ve bunu
onemsemektedirler.

Ogretmenlerin agiklamalarina érnek olabilecek bazi alintilara asagida yer verilmistir:

“..Denetleyecedi alanla ilgili bilgiye sahip olmasi gereklidir. iletisimi, insan iliskileri alaninda yeterli
olmasi gerekir denetim elemaninin.” (01)

“...Denetimi yapan kisi her tiirlii ayrintiy1 bilmeli, denetleyecegi alana hdkim olmali, béylece gergek bir
degerlendirme yapilsin.”(03)

“..Ben ana sinifi égretmeniyim. Beni denetleyecek kisi alanimda uzman olmalidir. Neyi, nasil
denetleyecedini bilmelidir. Yoksa égretmenin yaptigi ¢alismalar g6z ardi edilebiliyor. O yas grubu
cocuklarin 6zelliklerini bilmelidir. Teknik manada denetime iliskin yeteri bilgiye sahip olmalidir
denet¢i.”(04)

“..Neyi denetleyecegini bilmeli, karsisindaki 6gretmene nasil davranacagini bilmesi icin uzmanlik
gerektirdigini dtsiiniiyorum. Denetimle ilgili siirecler ve denetimin her yéni ile ilgili bilgi sahibi
olunmalidir.” (09)

Okul idarecileri, ders denetiminin neden uzmanhk gerektirdigine iliskin olarak; “Ders denetimi
yapabilmek icin alana hdkim olmak, insan iliskileri ve iletisim konularinda yeterli olmak, égretmenlik ve
miifettislik tecriibesine ve denetim formasyonuna sahip olmak, mevzuata hdkim olmak, vizyon sahibi ve
yenilik¢i olmak, kriz yénetimi ve pratik ¢6ziimler lretebilme becerisine sahip olmak, zaman yénetimi
konusunda yeterli olmak, édgrenci yas guruplarinin 6zelliklerini bilmek” konularinda yeterlilige sahip
olunmasi gerektigi belirtiimektedir. Okul idarecileri en fazla, alana hakimiyet ile insan iligkileri ve iletisim
becerilerindeki yeterliligi uzmanlik alani kapsaminda degerlendirmislerdir. Ders denetimi icin gerekli olan
yeterlik alanlarina bakildiginda denetim elemaninin 6zellikle program ve iletisim becerileri noktalarinda
yeterlilige sahip olmalari gerektigi ifade edilebilir.

Okul idarecilerinin agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“..Denetim bilimsel bir olay oldugu igin bu alanda egitim alinmasi sarttir. Uzmanlk alaninda insan
iliskileri, zaman yénetimi, kriz yénetimi... gibi konularda uzmanhk gerektirir.” (Oi1)

“..Karsi tarafa yardimin yapilabilmesi icin alana hdkim olmak gerekir. ... Denetim teknik bilgi ve
beceri icerir. Bu bakimdan herkes denetim yapamaz.”(0i2)

“..Sadece akademik uzmanlk degil, insan iliskileri, iletisim alaninda yeterli, vizyon sahibi, yeniliklere
agik ve yenilikleri takip eden ve bunlari alanda uygulayabilen uzman kisi olunmasi gerekir. Ayrica bu
uzmanlar pratik diisiinebilen, pratik yéntem ve ¢éziimler gelistirip kullanabilen kisiler olmalari gerekli
oldugunu diisiiniiyorum.”(0i5)

“..Her sey uzmanlik gerektirir. Nasil denetim yapacadinizi bilmezsiniz yoksa. ... Alani, 6gretmenligi
bilmelidir. Ogretim programi gibi alanlarda uzman olmalidir. Mevzuatin ¢ok iyi bilinmesi gerekiyor.” (0i7)

“..Denetim alaninda egitim almis, denetimin ilkelerini, siireglerini, amaglarini iyi bilen kisiler
tarafindan gerceklestirilmesi gerekir.” (0I8)

“..Ben 35 yillik idareciyim. Dért yil 6§retmenligim var. Odretmene karsi zor durumda kalmamak icin
dgretim programlarina bakiyorum. Eksik bir yéniimiin kalmamasi gerekiyor...”(0I9)

Miifettisler, ders denetiminin neden uzmanlik gerektirdigine iliskin olarak; “ders denetimi yapabilmek
icin égretmenlik meslek bilgisine sahip olmak, denetim formasyonuna sahip olmak, alana hdkim olmak,
oégretmenlik ve milifettislik tecriibesine sahip olmak” konularinda yeterlilige sahip olunmasi gerektigini
belirtiimektedirler. Mufettisler ders denetimini uzmanlik gerektirdigini, bu uzmanhgin da en fazla
dgretmenlik meslek bilgisine sahip olma ile gerceklestigini ifade etmektedirler. Ogretmenlik meslek
bilgisi; pedagojik formasyon, alan bilgisi ve genel kiiltiir alanlarindaki bilgileri ifade eder. Ogretmenin
yeterli olmasi gereken bu alanlarda ders denetimi yapacak olan denetim elemanlarinin da yeterli olmak
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zorunda olduklar ifade edilebilir. Mifettisler, denetimin bir disiplin oldugunu, bu disiplinin ilke ve
kurallarina hakim olmak gerektigini bu bakimdan ders denetimlerinin uzmanhk gerektiren bir alan
oldugunu belirtmektedirler.

Mifettislerin agiklamalarina 6rnek olabilecek bazi alintilar agagidaki gibidir:

“..Ciinkii her ders birbirinden farklidir. Fen bransindan birine ingilizce bransindaki birinin
rehberlik/denetim yapmasi yanlis olur.” (M1)

“..Clinkii 6gretmenlik mesleki ézelligi olan, kendi icerisinde pedagojik alan ve genel kiiltiir anlaminda
donatilmis bir meslek oldugundan bunlarin denetiminin de ayni él¢iide ayni meslek icerisinden gelen
kisilerce yapilmasi, algilama ve empati kurmanin daha kolay olacadini, teftisin ve denetimin bir takim
6zel mesleki ve teknik bilgi ve beceri gerektirdiginden uzmanlik gerektiren bir alan oldugunu
diisiintiyorum.”(M2)

“..Egitime iliskin belli bir tecriibe, bilgi birikimine sahip olunmasi gerekir. Denetim disiplinine iliskin
ilke, kural ve siiregler vardir. Bu siireclerle ilgili yeterlilije sahip olunmasi gerekir. iletisim bunlarin
icerisinde en 6nemli yeterliliktir.”(M4)

“..Ogretmeyi ve 6Grenmeyi bilmek, pedagojik formasyon sahibi olmak gerekir.”(M5)

“..Oncelikle ders denetimi yapan kisilerin programa hékim olmasi, egitimin felsefesinden haberdar
olmalari bakimindan gereklidir. Denetimin belli ilke, kural ve siire¢lerinden haberdar olunmasi uzmanhk
gerektirmektedir.”(M7)

Okul Miidiirlerinin Ders Denetimi Konusundaki Uzmanliklari

Okul muddrlerinin ders denetimi konusunda uzman olup olmadiklarina ve bunun sebeplerine iligkin
ogretmen, okul idarecileri ve miufettislerin goruslerinin igerik analizi sonucu elde edilen temalar ve
temalara iliskin kodlar Tablo 4’te verilmistir.
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Tablo 4.
Okul Miidiirlerinin Ders Denetimi Konusundaki Uzmanliklanina iliskin Gériisler.
Okul Miidiirleri Ders Denetiminde Uzman midirlar? Frekans
Okul muddurleri ders denetimi konusunda uzman degildir. 10
Ogretim programlarina hakimiyetin olmayisi 7
Denetim formasyonlarinin yetersiz olusu 4
Pedagojik formasyon yetersizlikleri 3
] 5 Ogretmenlikten uzaklasmis olmalari 2
% 'S | Objektif olamamalari 2
w0 | 3| ideolojik yaklagimlari 2
© =z Yoneticilik gorevinde liyakatli olmamalari 1
Sadece evrak denetimi yapmalari 1
Toplam 22
Okul Miidiirleri Ders Denetiminde Uzman midirlar? Frekans
Okul midyiirleri ders denetimi konusunda uzman degildir. 8
Okul muddrleri ders denetimi konusunda kismen
uzmandirlar.
Denetim formasyonlarinin olmamasi veya yetersizligi 7
2 | _ | Objektif olamamalari 3
g % Ogretim programlarina hakimiyetin olmayisi 2
E; % Ogretmenlikten uzaklagsmis olmalari 1
é Z | Yoneticilik gorevinde liyakatli olmamalari 1
Mevzuata hakim olmamalari 1
Toplam 15
Okul Miidiirleri Ders Denetiminde Uzman midirlar? Frekans
Okul muddrleri ders denetimi konusunda uzman degildir. 10
Denetim formasyonlarinin olmamasi veya yetersizligi 8
o | = Objektif olamamalari 3
% % Ogretim programlarina hakimiyetin olmayisi 3
5 % Tecriibeli olmamalari 2
2|z ideolojik yaklasimlari 2
Pedagojik formasyon yetersizlikleri 1
Toplam 19

Tablo 4’e bakildiginda kendileri ile gbrisme yapilan 6gretmenlerin tamami, okul idarecilerinin biylk
bir cogunlugu (8/10) ve mifettislerin tamami; okul mudirlerinin ders denetiminde uzman olmadiklarini,
iki okul idarecisi de kismen uzman olduklarini ifade etmislerdir. Bu bakimdan denetimin paydaslari olan
ogretmenler, okul idarecileri ve mifettisler, okul midurlerinin ders denetiminde uzman olmadiklarini
distinmektedirler. Halihazirdaki uygulamaya gore ders denetimlerini yapan okul muddrlerinin de ders
denetimi noktasinda kendilerini uzman gérmemeleri manidar bir bulgu olarak degerlendirilebilir.

Ders denetimleri konusunda okul midirlerinin neden uzman olarak gorilmediklerine dair gorislerin
icerik analizinden elde edilen bulgulari asagida yer almaktadir:

Ogretmenler, ders denetimi konusunda okul miidiirlerinin uzman olmadiklarini ifade etmektedirler.
Bunun gerekgeleri ise; “okul midiirlerinin édgretim programlarina hdkim olamayislari, denetim
formasyonuna sahip olamamalari veya bu konudaki yetersizlikleri, pedagojik formasyon yetersizlikleri,
uzun siire égretmenlikten uzak kalmis olmalari, dederlendirmede objektif olamamalari, degerlendirme
stirecinde ideolojik davranmalari, yéneticilik gdrevi igin gerekli liyakati tasimamalari, yaptiklari
denetimlerin sadece evrak boyutunda kalmasi”dir. Ders denetimi konusunda okul middrlerinin uzman
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olmadiklari noktasindaki 6gretmen gorislerinin en fazla, okul maddarlerinin 6gretim programlarina hakim
olmamalarindan, denetim formasyonuna ve pedagojik formasyona sahip olmamalarindan kaynaklandigi
gorulmektedir.

Ogretmenlerin agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“..Okul miidiirlerinin siyasi yénlerinin olmamasi lazim. Ideolojik yaklasimdan dolayr uzmanhgin
olmadigini diisiiniiyorum.” (01)

“ ... Yillarca idarecilik yapmalari dolay! égretim programlarindan uzak olmalarindan dolayi uzman
olmadiklarini disiiniiyorum. Denetimin ilke ve siireclerine vakif olunmasi gerekir ki profesyonel
olabilsin.”(03)

“ ... Midiirlerin genelde kidemli, mesleginin son dénemlerini yasayan, gelisim ve degisime agik
olmadiklari ve denetim alaninda uzman olmadiklari icin bu alanda yetkin ve uzman olmadiklarini
diisiiniiyorum.”(06)

“... Birileri idareye daha yakin, birileri de daha uzak bazilari ise nétrdiir. Bu durum degerlendirmeye
bir sekilde yansiyacak, dederlendirmede birtakim sapmalar olacaktir. idareciler 6§retmenlikten daha
uzak olduklari icin denetimde de eksiklik olacaktir.”(07).

“.. ldarecilerin liyakatli kisilerden olustugunu diisiinmiiyorum. Okul miidiirlerinin performans
degerlendirmesinde objektiflik sergilediklerini diisiinmiiyorum. Mdiirler ideolojik ya da kisisel iliskilerden
dolayi tarafgir davranabilmektedirler.”(69)

“... Alan bilgisine sahip olmamak mddiirler i¢in bir yetersizliktir. Denetimde sadece sinif diizenine ve
evraka bakiyorlar. Ozde denetim (kazanim denetimi gibi) olmuyor.”(610)

Okul idarecileri, ders denetimi konusunda okul mudurlerinin uzman olmadiklarini ifade
etmektedirler. Bunu, su gerekcelere dayandirmaktadirlar: “Okul miidiirlerinin denetim formasyonuna
sahip olmamalari veya bu konudaki yetersizlikleri, degerlendirmede objektif olamamalari, égretim
programlarina hékim olamayislari, uzun siire 6gretmenlikten uzak kalmis olmalari, yéneticilik gérevi igin
gerekli liyakati tasimamalari, mevzuata hdkim olmamalari”. Ders denetimi konusunda okul midirlerinin
uzman olmadiklari noktasinda okul idarecileri en fazla, okul midirlerinin denetim formasyonuna sahip
olmamalari veya bu konudaki yetersizliklerinden, degerlendirmede objektif olamamalarindan ve 6gretim
programlarina hakim olamamalarindan bahsetmektedirler. Okul miidiirlerinden sadece Oi3 ve Oi7 ders
denetimi konusunda okul muddrlerinin kismen uzman olduklarini belirtmislerdir.

Okul idarecilerinin bu konu ile ilgili agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“..Denetim bilimsel bir siirectir. Bu siirecin egitimini almadidi icin uzman degildir. Denetim yeterlikleri
istenilen diizeyde dedildir. ... Odretmeni yakinen tanidigi icin duygusal kararlar verme riskleri
coktur.”(0i1)

“..Hem program yeterlikleri hem de denetim yeterlikleri konusunda yeterli degillerdir. Bu disiplinin
ilke ve kurallarina hdkim olmak ve uygulayabilmek icin bu alanda ihtisaslasmak gerekir. Miidiirlerde
béyle bir ihtisaslasmanin olmadigini diisiiniiyorum.”(0i2)

“..Kurumuna hékim, personeline hdkim bir okul idarecisi denetimde yeterli olabilir. Ogretim programi
konusunda yetersizlik gériilebilir ama.”(03)

“..Idarecilerin codu uzun yillar idarecilik yaptiklarindan uygulamadan uzaktirlar. Bu durumda onlarin
objektif olamayacadini diisiintiyorum. ...Okul idarecilerinin segimi noktasinda liyakat olmadigindan
denetimde de yeterliligin olmadigini diisiiniiyorum.”(0i5)

“..Okul mdidiirlerinin denetim hususundaki yetersizliklerinin sebeplerinin kendilerinin denetim
konusunda yetismemeleri, denetime iliskin ilke ve siirecleri bilmemeleri diyebiliriz.”(0I7)

Miifettisler, ders denetimi konusunda okul mudirlerinin uzman olmadiklarini ifade etmektedirler.
Bunun nedenlerini ise su sekilde agiklamaktadirlar: “Okul mddiirlerinin denetim formasyonuna sahip
olmamalari veya bu konudaki yetersizlikleri, dederlendirmede objektif olamamalari, d&gretim
programlarina hdkim olamayislari, tecriibesiz olmalari, ideolojik yaklasimlari, pedagojik formasyon
yetersizlikleri”. Ders denetimi konusunda okul mudurlerinin uzman olmadiklari noktasinda mifettisler en
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fazla, okul mudirlerinin denetim formasyonuna sahip olmamalarindan veya bu konudaki
yetersizliklerinden, degerlendirmede objektif olamamalarindan ve 0&gretim programlarina hakim
olamamalarindan bahsetmektedirler. Ogretmenlerin, okul idarecilerinin ve miifettislerin bu konuda
buyuk 6lglide ayni fikirde olduklari gériilmektedir.

Mufettislerin bu konu ile ilgili agiklamalarina 6rnek olabilecek bazi ifadeler asagida yer almaktadir:

“..Okul ¢alisanlarinin sikdyetlerinde miidiirlerin bu konuda yetersiz olduklari, ideolojik bakis agisiyla
yaklastiklari, objektif davranmadiklari ifade edilmektedir.”(M2)

“..Denetim uzmanlik gerektirir. Ders denetimi konusunda egitim almadiklarindan dolayi yetersiz
olduklarini diisiiniiyorum.”(M3)

“..Kesinlikle degil. Bu durumdan hem mdidiirler hem de &gretmenler sikdyetgidirler. Ciinkii okul
miidiirleri denetimin ilke ve siireglerinden dgretim programlarindan haberdar degildir. Kisisel iliskilere
bakilarak degerlendirme yapilabilmekte, siyasi ve ideolojik durumlar da denetimi tarafsiz kiliyor.”(M5)

“..Stirekli beraber calistiklarindan ahbap, dost, es, arkadaslik, samimiyet iliskileri gelistikce denetimin
objektifligi azalir.”(M8)

Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapilmasinin Olumlu Yénleri

Ders denetimlerinin okul muddrleri tarafindan yapilmasinin olumlu yoénlerine iliskin 6gretmen, okul
idarecileri ve miufettislerin gorislerinin icerik analizi sonucu elde edilen temalar ve temalara iliskin
kodlar Tablo 5’te verilmistir.

Tablo 5.

Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapilmasinin Olumlu Yénlerine lliskin Gériisler.

Ders Denetimlerinin Okul Mudirleri Tarafindan Yapilmasinin Olumlu Yénii Var midir? Frekans

Vardir 10

c % Kurumu ve personeli daha iyi tanimasi 7

°E’ &S Sarekli gbzlem yapabilme 3

% | = | Surece hakim olma 3

’g) g Toplam 13

(@) Ders Denetimlerinin Okul Muddrleri Tarafindan Yapilmasinin Olumlu Yéni Var midir? Frekans

Vardir 9

Yoktur 1

Ogretmeni daha iyi tanima 6

Ogrenci, veli ve gevreyi daha iyi tanima 2

:g g Sirekli denetim hissi olusturma 2

_,3 >§ S(v).rtlmlarl bilme 2

:= € Egitimden kopmama 1

6‘ g Sirekli gbzlem yapabilme 1

Miufettisten korkmayi kaldirma 1

Toplam 15

Ders Denetimlerinin Okul Miidirleri Tarafindan Yapilmasinin Olumlu Yonii Var midir? Frekans

Vardir 7

Yoktur 3

5 | Slrece hakim olma 4

o E Ogretmeni daha iyi tanima 2

_5_ E Denetim sonrasi takibin kolayhgi 1

g g Hatalara zamaninda miidahale imkani 1

o Toplam 8
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Tablo 5’e bakildiginda 6gretmenler, ders denetimlerinin okul muddirleri tarafindan yapilmasinin
olumlu yonleri olarak; “okul midiirlerinin kurumunu ve personelini daha iyi tanimasi, okul mudiiriiniin
sdrekli gézlem yapma imkdnina sahip olmasi ve siirece hdkim olmasi” seklinde gorus belirtmislerdir.
Ogretmenler ders denetimlerinin okul midiirleri tarafindan yapiimasinda olumlu yén olarak en fazla,
okul middrlerinin kurumunu ve 6gretmenleri tanimasini 6nemsediklerini ifade etmektedirler.

Ogretmenlerin agiklamalarina érnek olabilecek bazi alintilar asagida yer almaktadir:

“...0Okul miidiirleri disaridan gelen birisine gére 6n bilgilere daha fazla vakiftir. Kurumu, personeli
daha iyi taniyip biliyordur.”(01)

“... Stirekli 6gretmenle birlikte oldugundan égretmeni gézlemleme, daha iyi tanima sansi var ve bu en
biiyiik avantajdir. Oysa miifettis denetimi en fazla bir giin (1-2 ders saati) olacak sekildedir.”(02)

“... Siirekli bizi g6zlemleme imkani oldugundan dolayi bu olumlu bir yéndiir.”(04)

“.. Mudiir 6gretmeni yil icerisinde taniyor, davranislarimizi biliyor ve denetimde bunlari géz éniinde
bulundurabilir.”(05).

“ ... Bize miifettis geldidinde séyle derdik. “insallah bana miifettis su sinifta gelir, diger sinifta gelmez”
derdik.” (07)

Okul idarecileri, ders denetimlerinin okul middirleri tarafindan yapilmasinin olumlu yénleri hakkinda;
“Okul miidiirlerinin kurumunu ve personelini daha iyi tanimasi, okul miidiiriiniin siirekli gézlem yapma
imkénina sahip olmasi ve siirece hdkim olmasi” seklinde gorislerini ifade etmiglerdir. Okul idarecileri
ders denetimlerinin okul mudirleri tarafindan yapilmasinda olumlu yén olarak en fazla, okul
middrlerinin 6gretmenleri, 6grencileri, velileri ve ¢evreyi daha iyi tanimalari olarak ifade etmislerdir.
Okul idarecilerinden biri olumlu bir yan olmadigini ifade etmektedir.(0i4)

Okul idarecilerinin bu konu ile ilgili agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“...Midiiriin cevre kosullarini tanimasi ve dikkate almasi, égrenci ve velilerin genel profilleri hakkinda
bilgi sahibi olmasi, égretmenle siirekli birlikte olmasindan dolayr égretmenlerin yeterlilikleri hakkinda
daha fazla bilgi sahibi olmast...”(0i1)

“...Bence olumlu yénii yoktur. Su anda denetim gerektigi sekliyle yapilmamaktadir.”(0i4)

“..Miidiir giin boyu okulda oldudundan 6gretmeni siirekli gézlemleyebilir.”(06)

“..Okul midiirii sirekli okulda oldugundan denetim de siirekli oluyor. Miifettisin denetimi 1-2 giin
oldugundan ¢ok kisa oluyor.”(0i9)

Mufettisler, ders denetimlerinin okul muddrleri tarafindan yapilmasinin olumlu yoénleri hakkinda;
“stirece hdakim olma, égretmeni daha iyi tanimasi, denetim sonrasi takibin kolayhdi, hatalara zamaninda
miidahale etme imkéni” durumlarini olumlu yén olarak ifade etmislerdir. Miifettisler ders
denetimlerinin okul mudirleri tarafindan yapilmasinda olumlu yon olarak en fazla, okul mudurlerinin
siirece hakim olmalari ve 6gretmenleri daha iyi tanimalarini gérmektedirler. Mifettislerden Ul ise
olumlu bir yan olmadigini ifade etmektedirler.(M5, M7, M10)

Bazi miifettislerin bu konu ile ilgili agiklamalarina 6rnek olabilecek ifadelerine asagida yer verilmistir:

“...Okul mddiirleri siirecin dodgrudan takipgisi olduklari, birebir gézlem yapma firsati bulduklari,
calismalari yerinde ve zamaninda izleme ve dederlendirmede bulunabilecekler, hatali ¢iktilara dogrudan
ve zamaninda miidahale imkéni oldugundan birtakim avantajlara sahiptir.”(M2)

“..Denetimi yapip takip etme imkdni var ancak miifettislerin ki yok.”(M4)

“...Memnun olani gérmedim, denetim yeterlikleri yok, 6gretmeni tanimayan miidiirler var.”(M5)

“..Amatérce yapilmasi halinde bu 6gretmene, egitim égretime, kuruma zarar.”(M6)

“Olumlu yénii yoktur. Denetim elemani her bransa dair denetim esaslarindan haberdar olmasi
gerektigi ve profesyonelce yapmasi gerekecedi igcin okul miidiirlerinde bu yeterlilikler olmadigindan dolayi
bu olumsuzdur.”(M?7)

348



Akif KOSE — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 46(2), 2017, 298-367

Ogretmenler, okul idarecileri ve miifettisler, ders denetimlerinin okul mudirlerince yapiimasinda
olumlu yon olarak genelde okul muadurlerinin 6gretmenlerini daha iyi tanidiklarini ve 6gretmeni siireg
icerisinde izleyebilme imkanina sahip olduklarini belirtmislerdir.

Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapimasin Olumsuz Yonleri

Ders denetimlerinin okul middrleri tarafindan yapilmasinin olumsuz yonlerine iliskin 6gretmen, okul
idarecileri ve miufettislerin gorislerinin icerik analizi sonucu elde edilen temalar ve temalara iliskin
kodlar Tablo 6’da verilmistir.

Tablo 6.
Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapilmasinin Olumsuz Yénlerine iliskin Gériisler.

Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapilmasinin Olumsuz Y6nii Var midir? Frekans

Vardir 10

c % Degerlendirmede objektif olamama 9
GEJ &S Denetim formasyon.l.mun yetersiz olusu o . 3
4é § I?rvogrém ve Pedagopk formasyon yetersizlikleri 2
2| £ Ogretimsel lider olamama 1
g Toplam 15

Ders Denetimlerinin Okul Muddrleri Tarafindan Yapilmasinin Olumsuz Yéni Var midir? Frekans

Vardir 10
Degerlendirmede objektif olamama 10

_ | @ | Denetim formasyonunun yetersiz olusu 5
g :§ I?enetim sonucunda ¢atisma ¢ikmasi 4
S| 5 Ogretmenle stirekli ayni ortami paylasma 2
é é Denetimin agirliginin azalmasi 1
O | o | Karar vermede baski altinda kalma 1
Ogretmenlerin idareye yakinlasmaya calismasi 1

Toplam 24

Ders Denetimlerinin Okul Midiirleri Tarafindan Yapilmasinin Olumsuz Yoni Var midir? Frekans

Vardir 10
Degerlendirmede objektif olamama 8

Denetim formasyonunun yetersiz olusu 2

5 | Alan hakimiyetinin olmayis 2

o § Denetim sonucunda hiziplesmelerin olmasi 2
5 N Mudurin otorite olarak goriilmemesi 2
5 g Ogretmenin zarar gérmesi 1
= g Taraflarin birbirlerinin agiklarini bilmeleri 1
Denetimin baski amach kullaniimasi 1

Kurum kiltiriind bozma 1

Onyarg 1

Toplam 21

Tablo 6’da gorildiugi gibi 6gretmenler, ders denetimlerinin okul midurleri tarafindan yapilmasinin
olumsuz yonleri olarak; “Okul miidiirlerinin dederlendirmede objektif olamamalari, okul miidiirlerinin
denetim formasyonunun yetersiz olusu ve O0gretimsel lider olamamalari, miidiirlerin 6gretim
programlarindaki ve pedagojik formasyon alanlarindaki yetersizlikleri’ni gdrmektedirler. Ogretmenler
ders denetimlerinin okul muddrleri tarafindan yapilmasinin olumsuz yonlerini ifade ederken en fazla,
okul muddrlerinin objektif olamamalarini, denetim formasyonlarinin vyetersizligini ve 6gretim
programlari ile pedagojik formasyon alanlarindaki yetersizliklerini vurgulamislardir. Gorislerine
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basvurulan 10 o6gretmenden dokuzu okul midirlerinin ders denetimleri sirecinde 6gretmenlerin
performanslarinin degerlendirilmesinde subjektif davrandiklarini belirtmislerdir.

Ogretmenlerin agiklamalarina érnek olabilecek bazi alintilar asagida yer almaktadir:

“...Subjektif olma durumu s6z konusudur. Ayni durumu yasayan iki 6Gretmen diisiinelim. Ikisi de ayni
sonuca maruz kalmasi gerekirken ayni durumlarla karsi karsiya kalmayabiliyorlar.”(61)

“.. Yani sadece su ortaya ¢ikiyor. Midiiriin yanl davranmasi durumunda sikinti ¢ikiyor. Denetim
disiplinine iliskin yetersizliklerinin oldugunu diistiniiyorum.”(02)

“.. Bence en bliyiik olumsuzluk onlarin uzun siire idarecilik yaptiklarindan dolay! sinifa égretim
programina uzak olmalaridir diye diisiiniiyorum. Kisisel problemlerin denetime yansimasi, kisisel
iliskilerin puanlamaya yansimasi olumsuzluklardandir.” (04)

“.. Biraz kisisel mevzusu olan égretmenlerimiz varsa tarafsizlik bitiyor, objektiflik bitiyor, yanhlik ve
siibjektiflik devreye giriyor. Alan ve pedagojik yetersizligi denetimi sagliksizlastiriyor. Performans
puanindaki adaletsizlikler ya da égretmenin algiladigi adaletsizlik kurumda huzursuzluga yol agmakta ve
iklim bozulmaktadir.”(05)

“.. Ogdretmen adaletsizlik algilarsa bu égretmenin isini olumsuz etkileyecek ve kurumda calisan
dgretmenler arasinda catismalara sebep olabilir.” (07)

“... Vardir. Denetimin sahsilestirilmesi kurum icinde huzursuzluga neden olur.” (08)

“..Tek disiindigim olumsuzluk okul miidiirlerinin yanl davranma durumlaridir. Degerlendirme
sonuglarinin 6gretmenler arasinda olusturdugu huzursuzluk, okul iklimini olumsuz etkilenmesi ve
akabinde 6§retmen performansinin diismesi...”(010)

Okul idarecileri, ders denetimlerinin okul mudurleri tarafindan yapilmasinin olumsuz yonleri olarak;
“okul mdidiirlerinin degerlendirmede objektif olamamalari, denetim formasyonlarinin yetersiz olusu,
denetim sonucunda miidiir-6gretmen/6§retmen-6gretmen arasinda ¢atisma ¢ikmasi, 6Gretmenle siirekli
ayni ortami paylasmanin degerlendirmeyi olumsuz etkilemesi, denetimden yiiksek puan alabilmek igin
6gretmenlerin idareye yakinlasmaya ¢alismalari, okul miidiirlerinin karar vermede baski altinda
kalmalari, denetimin agirliginin azalmasi”ni ifade etmislerdir. Okul idarecileri ders denetimlerinin okul
middrleri tarafindan yapilmasinda en fazla, okul maddrlerinin degerlendirmede objektif olamamalarini,
okul mdaddrlerinin  denetim formasyonlarinin yetersiz olusunu ve denetim sonucunda mudur-
O6gretmen/égretmen-6gretmen  arasinda c¢atisma  ¢ikmasi  durumunu  olumsuz yon olarak
degerlendirmislerdir. Okul muddrlerinin ders denetimi yapmalarindaki olumsuz yonlere iliskin goruslerin
oranina bakildiginda okul idarecilerinin olumsuzluk bildiren gérislerinin 6gretmen ve mifettislerin
olumsuzluk bildiren goéruslerinden daha fazla oldugu goriilmektedir.

Okul idarecilerinin bu konu ile ilgili agiklamalarina 6rnek olabilecek bazi alintilar asagida verilmistir:

“ ...Denetimi yapan kisinin siirekli denetmenlerle ayni ortamda olmasi iletisimi kesintiye udratir,
gergin bir orta yaratir, kayirmacilik séz konusu olur, denetlenenlerin yaranmislik davranisiari
sergilemelerine neden olur, denetime iliskin insanlar nazarindaki énemli olan yerin kiymetini
azaltir.”(0I2)

“..Okul miidiirleri &gretmenlerini daha &nceden tanidiklarindan dolayr denetimde 6n yargili
davraniyorlar. Objektif olamiyorlar. Ayrica dgretmenlik uygulamalarina uzak kaldiklarindan okul
mddiirlerinin ~ denetimlerinin  yetersiz oldugunu diisiiniiyorum. Yani denetledikleri alandan
bihaberler.”(0i4)

“...Yiiz yiize bakilmasi durumu s6z konusu oldugundan séylenmesi gerekli, yapilmasi gerekli uyarilari
iletisimi bozmamak adina séyleyemeyebilirler...” (06)

Miifettisler, ders denetimlerinin okul mudurleri tarafindan yapilmasinin olumsuz yonleri hakkinda;
okul miidiirlerinin dedgerlendirmede objektif olamamalari, okul midiirlerin denetim formasyonlarinin
yetersiz olusu, alana hdkim olamayislari, denetim sonunda hiziplesmelerin oldugu, miidiiriin 6gretmenler
tarafindan otorite olarak gériilmemesi, denetleyen ve denetlenen taraflarin birbirinin agiklarini bilmesi,
6gretmenin denetim sonunda zarar gérmesi, denetimin baski unsuru olarak kullanilmasi, miidiir denetimi
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sonunda kurum kiiltiiriiniin bozulmasi, denetimin ényargi ile yapiimasi” durumlarini ifade etmislerdir.
Miufettisler ders denetimlerinin okul midirleri tarafindan yapilmasinda olumsuz yon olarak en fazla,
okul middrlerinin degerlendirmede objektif davranamadiklarini, denetim formasyonu yetersizliklerini ve
alana hakim olmayiglarini vurgulamiglardir.

Mufettislerin bu konu ile ilgili agiklamalarina 6rnek olabilecek ifadelerine asagida yer verilmistir:

“...Pozitif ayrimcilik yapabilir bu da kurumda hiziplesmeye, giivensizlige sebep verebilir.”(M1)
“..Bazen denetim baski unsuru olarak kullaniliyor. Adil davranamayabiliyor. Ciinkii kendine muhalif
olanlara karsi adil olmayan davranislar sergilenebiliyor.”(M4)

Ogretmenler, okul idarecileri ve miifettisler, okul midiirlerinin ders denetimi yapmalarinin
olumsuz yonu olarak 6ncelikle okul mudurlerinin subjektif davranma durumlarini belirtmislerdir. Ayrica
okul mudurlerinin denetim formasyonuna sahip olmamalari veya bu konudaki yetersizlikleri bir diger
olumsuz yon olarak degerlendirilen boyut olarak ortaya ¢ikmistir.

Ders Denetimlerinin Miifettisler Tarafindan Yapiimasinin Olumlu Yénleri

Ders denetimlerinin mifettisler tarafindan yapilmasinin olumlu yénlerine iliskin 6gretmen, okul
idarecileri ve mifettislerin gorUslerinin igerik analizi sonucu elde edilen temalar ve temalara iligkin
kodlar Tablo 7’de verilmistir.
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Tablo 7.

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumlu Yénlerine lliskin Gériisler.

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumlu Yénii Var midir? Frekans

Vardir 10

Objektiflik 9

Denetim alaninda uzmanlik 5

c % Rehberlik ve Yol Géstericilik 2

°E’ S Farkh bakis agisi saglama 1

Y | = | Tecribe 1

gﬂ g Profesyonellik 1

O | Etkili denetim 1

Miufettis kavraminin 6gretmen Gzerindeki etkisi 1

Toplam 21

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumlu Y6ni Var midir? Frekans

Vardir 10

Denetim alaninda uzmanlik 10

Objektiflik 6

Alana ve programa hakimiyet 3

Miifettis kavraminin 6gretmen tzerindeki etkisi 2

Rehberlik ve yol gostericilik 2

:g g Ornek uygulamalarin transferi 1

g © | Tecriibe 1

2 | 2| Mevzuata hakimiyet 1

:zg’ E Guncel bilgilere sahip olma 1

°|©° Okul yoneticilerinin elini gliglendirme 1

Kurumdaki ¢atismalari 6nleme 1

Degerlendirmede 6nyargisiz olma 1

Toplam 30

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumlu Y6nii Var midir? Frekans

Vardir 10

Denetim alaninda uzmanlik 6

Objektiflik 3

Alana ve programa hakimiyet 2

. g Tecrlibe 2

% © | Ornek uygulamalarin transferi 2

"25 E Denetimin dnemsenmesini saglama 2

g Ogretim yontem tekniklerinde yeterlilik 1

Farkh bakis agisi saglama 1

Rehberlik ve yol gostericilik 1

Toplam 20

Tablo 7’de gorildiglu lzere 6gretmenler, ders denetimlerinin mifettisler tarafindan yapilmasinin
olumlu yonleri olarak; “Miifettislerin denetim ve degerlendirmede objektif olduklari, denetim alaninda
uzman olduklari, rehberlik ve yol géstericilik yapabildikleri, kuruma ve dgretmene farkl bakis agilari
sunabildikleri, tecriibeli ve profesyonel olduklari, etkili denetim yaptiklari, miifettis kavraminin é§retmen
iizerindeki etkisinin editim é§retim siirecine olumlu yansidigi” ni ifade etmislerdir. Ogretmenler, denetim
ve degerlendirme konusunda okul mudirlerinin objektif olmadiklarina iliskin katilim gostermelerine
karsin (10/10),mufettislerin objektif olduklari yontinde goris bildirmislerdir (6/10).
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Ogretmenlerin agiklamalarina érnek olabilecek bazi alintilar asagida sunulmustur:

“...Bence daha objektif denetim yaparlar. Uzmanliklari bulundugundan dolayi daha nitelikli denetim
olmaktadir.”(01)

“...Miifettislerin denetimlerinde rehberlik ve akabindeki denetim 6gretmene yol gdsterici olmaktaydi,
eksikliklerimizi fark etme noktasinda bizi aydinlatmaktaydi. Miifettis gérdiigiiyle denetledigi igin kisisel
davranmaz daha objektif ve yansizdir.”(02)

“..En azindan rehberlik yapiliyor, yol gédsteriliyor, olumlu elestiri yapiliyor. Miifettis kavraminin
agirhgr var ve bundan dolayr 6gretmen kendini ¢alismak zorunda hissedebiliyor. Miifettis daha
objektiftir.”(0O5)

“...Hani disaridan gelen bir eleman oldugundan ve denetim alaninda uzman olduklarina inandigim
icin miifettisler tarafindan yapilmasinin daha uygun oldugunu diisiiniiyorum.”(06)

“..Stirekli denetim yaptiklari icin daha profesyoneldirler.”(08)

“..Daha objektif oluyorlar, isin ehli olduklarindan daha bilimsel denetim yapiyorlar.”(010)

Okul idarecileri, ders denetimlerinin mufettisler tarafindan yapilmasinin olumlu yonleri olarak;
“Miifettislerin denetim alaninda uzmanliklarinin bulundugunu, objektif olduklarini, alana ve programa
hdkimiyetlerinin bulundugunu, miifettis kavraminin dgretmen izerindeki olumlu etkisinin oldugunu,
rehberlik ve yol géstericilik rollerinin oldugunu, érnek uygulamalari bir yerden baska bir yere nakletme
gibi bir islevi yerine getirdiklerini, tecriibeli olduklarini, mevzuata hékimiyetlerinin oldugunu, giincel
bilgilere sahip ve degerlendirmede &nyargisiz olduklarini, denetim sonunda dederlendirme kaynakli
cikacak catismalari 6nlediklerini, okul yéneticilerinin elini gliglendirme gibi bir islevierinin oldugunu”
belirtmislerdir. Okul idarecilerinin denetim ve degerlendirme konusunda okul mudurlerinin objektif
olmadiklarina iliskin blylUk oranda goéris belirtmelerine karsin (9/10) yine buyik oranda miufettislerin
objektif olduklarini da vurgulamiglardir (9/10). Okul idarecileri ders denetimlerinin mufettisler tarafindan
yapilmasinin olumlu yonleri olarak en fazla, mifettislerin denetim alaninda uzmanliklarinin olmasini,
objektif olmalarini, alana ve programa hakim olmalarini vurgulamislardir.

Okul idarecilerinin agiklamalarina érnek olabilecek alintilar asagida verilmistir:

“..Degisiklikleri siirekli takip ederler, olumlu egitim uygulamalarini arinin diger ciceklere toz tasidigi
gibi baska kurum ve égretmenlere tasir, bu da 6§retmende motivasyonu arttirir.”(0i1)

“..Miifettisler alana hdkim, belirli kademelerde (6gretmenlik, idarecilik vb.)¢alismis, sinaviara girmis
kazanmis, denetim yeterliligini elde etmis kisilerdir. Miifettis unvanina 6gretmenlerin yiikledigi anlam ve
verdigi deger daha fazla oldugundan ders denetimlerinin miifettisler tarafindan yapilmasi daha
faydalidir.”(0i2)

“...Denetimin igerisine sahsilik, 6n yargi vs. katmaz. Objektif, giivenilir bir denetim gerceklestirilir.
Kullandiklari denetim rehberi gibi materyallerle denetimin gecerliligi ve giivenirligi artar.”(0i4)

“..Degerlendirme anlaminda profesyonel olduklarini diisiiniiyorum.”(Oi5, 0i7)

“..Okul idaresini rahatlatiyor. Ciinkii miifettisin denetim yapacak olmasi 6gretmene karsi mudiiriin
elini giiclendiriyor.... Eve disaridan gelen misafir icin genel temizligin yaninda ayrintili temizlige girildigi
gibi okullarimizda da miifettis gelecedi zaman en ince detaya kadar ¢alisma yapiyorlar.”(0i6)

Mufettisler, ders denetimlerinin mifettisler tarafindan yapilmasinin olumlu yoénleri olarak;
“Miifettislerin denetim alaninda uzmanliklarinin bulundugunu, objektif olduklarini, alana ve programa
hdkimiyetlerinin bulundugunu, tecriibeli olduklarini, érnek uygulamalari bir yerden baska bir yere
nakletme gibi bir islevi yerine getirdiklerini, denetimin 6nemsenmesini sagladiklarini, rehberlik ve yol
gostericilik rollerinin oldugunu, kuruma ve égretmene farkli bakis agilari sunduklarini, 6gretim yéntem ve
tekniklerinde yeterli olduklarini” belirtmektedirler. Mifettisler, ders denetimlerinin mufettisler
tarafindan yapilmasinin olumlu yonleri olarak en fazla, miifettislerin denetim alaninda uzmanlklarinin
olmasini, objektif olmalarini, alana ve programa hakim olmalarini vurgulamislardir.

Mufettislerin bu konu ile ilgili agiklamalarina 6rnek olabilecek ifadelerine asagida yer verilmistir:

“..Tarafsizlik bir diger olumlu yéndiir.”(M4)
353



Akif KOSE — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 46(2), 2017, 298-367

“..Bir defa uzman olduklari icin otorite olarak kabul ediliyorlar é6gretmenlerce. Kabul géren, deger
goren bir agirligi var. ...bilgi, tecriibe ve denetim yeterliligi vardir.”(M5)

“Her miifettis kendi bransina dair program esaslarina hdkimdir. Olumsuz uygulamalari tespit edebilir.
Diger okul-kurumlardan edindigi olumlu ydnleri denetimini yaptigi 6gretmenlerle paylasabilir. Denetime
iliskin bilimsel siiregleri uygulayabilir.”(M7)

“...Miifettisler segilmis ve alaninda uzman kisilerdir. Hem alandan gelmis olmalari, bazilarinin egitim
yénetimi alaninda lisans, yliksek lisans ve doktora egitimlerinin bulunmasi, tecriibeli olmalari...”(M9)

Ogretmenler, okul idarecileri ve miifettisler, ders denetimlerinin mifettisler tarafindan yapilmasinin
Uzerinde fikir birliginde bulunduklari olumlu yénleri olarak; miufettislerin denetim alaninda uzman
olduklari, objektif olduklari ve alana ve programa hakim olduklarini ifade ettikleri gorilmektedir.

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumsuz Yénleri

Ders denetimlerinin mufettisler tarafindan yapilmasinin olumsuz yonlerine iliskin 6gretmen, okul
idarecileri ve mifettislerin gorislerinin yapilan icerik analizi sonucu elde edilen temalar ve temalara
iliskin kodlar Tablo 8’de verilmistir.

Tablo 8.
Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumsuz Yénlerine iliskin Gériisler.

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumsuz Yonii Var midir? Frekans
Vardir 8
Yoktur 2
5 F;: Denetim siiresinin kisa olmasi 7
< E : Qkulu, O0gretmeni fazla tanimama 1
£ > % Ogrencinin olumsuz etkilenmesi 1
Bl 21,
o3 g 2 Onyargili Olma ve Acik Bulmaya Calisma 1
ol & Toplam 10
z Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumsuz Yonu Var midir? Frekans
Vardir 10
£ | Denetim siresinin kisa olmasi 6
% g % Okulu, 6gretmeni, cevreyi yeterince tanimama 3
§ Q| & | Mufettis kavraminin olusturdugu stres
© N
E; é iﬁi Mufettislerin kendilerini yenilememe ihtimali
é 8 g’ Durumsallik ilkesinin goz ardi edilmesi 1
: Toplam 14
Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumsuz Yonii Var midir? Frekans
Vardir 10
_ | Brans digi ders denetimi yapilmasi 4
3 :g Mufettisin sirecin tamamina hakim olamamasi 2
.é*' :§ E Mifettislik kavraminin olusturdugu kaygi 2
& | ~| | Denetim stresinin kisaligs 2
3 7 =
S| E| % P -
S| § | Mifettisler hakkindaki ényargi 1
© § Ogretmenin dgrencilerinde olusturdugu miifettis fobisi 1
8 Toplam 12

Tablo 8’e bakildiginda 6gretmenlerin, ders denetimlerinin miufettisler tarafindan yapilmasinin
olumsuz yonleri hakkindaki duslincelerinin  mufettis kaynakli olumsuzluklar ve sistem kaynakh
olumsuzluk seklinde iki tema altinda incelendigi goérilmektedir. Sistem kaynakh olumsuz yonler;
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“denetim siiresinin kisa olmasi, miifettislerin okulu ve 6gretmeni fazla tanimamasi, disaridan birinin
denetim i¢cin gelmesi durumunda égrencilerin olumsuz etkilenmesi” dir. Mufettis kaynakli olumsuz yonler
ise “miifettislerin 6nyargili olmasi ve agik bulmaya calismasi” seklinde ifade edilmistir. Ogretmenlerin
olumsuz yon olarak belirttikleri durumlardan sistem kaynakli olanlar dogrudan mufettisin kendisi ile ilgili
olmayan durumlar olarak degerlendirilebilir. Mifettisten kaynakli olumsuzluklar ise sadece mifettislerin
on yargili olmalar ve agik bulmaya calismalari olarak ortaya c¢ikmistir. Bu olumsuzluk sadece bir
dgretmen tarafindan ifade edilmistir.(010)

Ogretmenlerin agiklamalarina érnek olabilecek bazi alintilar asagida sunulmustur:

“...Denetimin cok kisa bir siirece sigdirilmasi olumsuz bir yén olarak ortaya cikmaktadir.”(02)

“...40-80 dakika gibi kisa siirelerde yapilirsa bu olumsuz yén olarak ¢ikiyor.”(03)

“..Ben rastlamadim. Tecriibeli olduklarini diisiiniiyorum. Denetim kisa siire de olsa bu siire zarfinda
dgretmenin bircok yéniiniin tespit edilebilecedi kanaatindeyim.”(05)

“..Vardir. O da siiredir. 1-2 ders saati gibi bir siirede degerlendirme yetersiz olur. Denetim saatinde
oldugun sinifin performansi égretmenin bir yillik sergiledigi emedi ortaya koymada yetersizdir. Dokuz
sinifa giriyorum. Her sinif birbirinden cok farkl.”(07)

“...Eger miifettis yetkinse ve kisisel problemleri yoksa hicbir sikintisi yoktur.”(08)

“..Sdrenin kisa olmasi égretmeni yeterince tanimamasina neden oluyor. Yilda en azindan birkag¢ kez
gelmis olsa idi 6§retmen ve siniftaki degisimleri daha iyi gézlemleyebilirdi.”(09)

“..Ogretmene karsi 6nyargi, agik bulmaya ¢alisma tutumu bence olumsuz yénlerdir. Gérdiiklerimin
icerisinde % 20’yi gecmez bunlar.”(010)

Okul idarecilerinin, ders denetimlerinin miufettisler tarafindan yapilmasinin olumsuz yonleri
hakkindaki daslinceleri de mufettis kaynakli olumsuzluklar ve sistem kaynakli olumsuzluk seklinde iki
tema altinda toplanmistir. Sistem kaynakli olumsuz yonler; “Denetim siiresinin kisa olmasi, miifettislerin
okulu, 6gretmeni, cevreyi yeterince tanimamasi, miifettis kavraminin olusturdugu stres” tir. Mufettis
kaynakl olumsuzluklar ise sadece miufettislerin kendilerini yenilememe ihtimallerinin olmasi ile
durumsallik ilkesinin goéz ardi edilmesi olarak ortaya ¢ikmistir. Okul idarecilerinin belirttigi olumsuz
yonlerin daha ¢ok sistem kaynakl olumsuzluklar oldugu goériilmektedir.

Okul idarecilerinin agiklamalarina 6rnek olabilecek bazi alintilar asagida yer almaktadir:

“..Teknolojiyi ve programi takip eden bir 6gretmene teknoloji ve program agisindan kendini
yenilemeyen miuifettisin gelerek demode isteklerde bulunmasi isini iyi yapan égretmenin motivasyonunu
diisiirecektir. Bu da kaliteyi diisiirecektir.”(0i2)

“..Denetimler kisa siireli oldugu icin personeli yeterince tanima, editsel lriinleri tiim ydnleriyle
degerlendirme miimkiin olmayabiliyor.”(0i3)

“..Miifettisler  tarafindan  durumsallik ilkesinin g6z  Oniinde  bulundurulmamasi  bir
olumsuzluktur.”(OI5)

“..Sunu séyleyeyim, O6dgretmenlerin biitin bir yil yaptigi ¢alismalar bu kisa siire igerisinde
gériilememektedir.”(0i7)

“..Ogretmenler géziindeki miifettis kavraminin yarattigi stres bir diger olumsuzluktur.”(0I8)

Mufettislerin, ders denetimlerinin mufettisler tarafindan yapilmasinin olumsuz yoénleri hakkindaki
distnceleri de sistem kaynakl olumsuzluklar ve 6gretmen kaynaklh olumsuzluk seklinde iki tema altinda
incelenmistir. Sistem kaynakh olumsuz yonler olarak; “Miifettislerin branslari disindaki derslerin
denetimini yapmalari, miifettislerin egitim égretim siirecinin tamamina hdkim olamamalari, miifettislik
kavraminin olusturdudu kaygi, denetim siiresinin kisaligi”ni ifade etmektedirler. Ogretmen kaynakli
olumsuzluklar ise “Miifettisler hakkindaki 6nyargilar ile 6gretmenin égrencileri iizerinde olusturdugu

miifettis fobisi”dir.

Mufettislerin bu konu ile ilgili agiklamalarina 6rnek olabilecek bazi goriislerine asagida yer verilmistir:
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“...Miifettisler bir korku araci olarak égrencilere gdésterildigi icin ve dgretmenlerde geneldeki bir
olumsuz bakis yiiziinden bir olumsuzluk vardir.”(M1)

“...Egitim siirecinin tamamini gbzlemleme sansi azdir. Kurumun, sinifin nereden nereye geldigi
konusunda yeterli bilgiye sahip olmamasi, miifettis 6gretmen arasi Resmi diyalogdan kaynakli égretmen
heyecan-kaygi diizeyinin denetime olumsuz etki edecek faktérler olmast.”(M2)

“Miifettislerin bransi disindaki derslerin denetimine girmeleri yeterli verimin elde edilmesine mani
olmaktadir.”(M3)

“..Olumsuz tarafi ¢ok azdir. O da d&gretmen lizerinde olusan miifettis kavraminin yarattigi
kaygi...”(M8)

Ogretmenler, okul idarecileri ve miifettislerin, ders denetimlerinin miifettisler tarafindan yapilmasi
tizerinde fikir birliginde bulunduklari olumsuz yonler genelde ders denetim sirelerinin kisa olmasi, okula
cok az geldikleri icin mifettislerin okulu, 6gretmeni ve cevreyi fazla tanimamalari, mifettislerin egitim
ogretim slirecine hakim olamamalari, bunun sadece rehberlik ve denetim oldugu giin ve saatlerle sinirli
olmasidir. Katihmcilar miufettis kaynakh olumsuz yonlerle ilgili olarak sadece U¢ nokta Uzerinde
durmuglardir. Bunlar: mifettislerin kendilerini yenilememe ihtimalinin bulunmasi (3/10), durumsallik
ilkesini goz ardi etmeleri (1/10), 6nyargili olma ve agik bulmaya galismalaridir (1/10).

Ders Denetimlerinin Kim ya da Kimler Tarafindan Yapilmasi Gerektigi

Ders denetimlerinin kim ya da kimler tarafindan yapilmasi gerektigine ve nedenine iliskin 6gretmen,
okul idarecileri ve mifettislerin gorislerinin yapilan icerik analizi sonucu elde edilen temalar ve temalara
iliskin kodlar Tablo 9’da verilmistir.
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Ders Denetiminin Kim/Kimler Tarafindan Yapilmasi Gerektigi

Ogretmen

Okul idarecisi

Miifettis

Neden Midir? Neden Mifettig? Neden Mudir? Neden Mifettis?

Neden Mudir? Neden Miifettig?

Ders Denetimlerini Kim/Kimler Yapmali?

Frekans

Mifettis

Okul midara

Mufettis ya da okul midiri
Kariyer gurubundan 6gretmenler

Toplam

R R NO

[any
o

Ogretmenlik deneyimi vardir
Denetim isinde uzmandir
Alana hakimdir

Toplam

Sireci gorebildigi icin
Toplam

= P00 NN ww

Ders Denetimlerini Kim/Kimler Yapmali?

Frekans

Mufettis

Okul midara

Miufettis ya da okul midiri
Ozel kuruluslar

Bagimsiz kisiler ve mudur

4
3
1
1
1

Toplam 10

Denetim isinde uzmandir

Dis denetim ise ciddiyet katar

Ogretmeni dikkatli kilar ve kontrol{i saglar
Alana hakimdir

Toplam

Ogretmeni daha iyi tanir
Bitlin sireci bilir

Toplam

2
2
1
1
6
1
1
2

Ders Denetimlerini Kim/Kimler Yapmali?

Frekans

Mufettis

Miufettis ve okul midiri
Miufettis, okul madard ve veli
Toplam

5
4
1

Dis kontrolii saglar

Denetim isinde uzmandir
Alana hakimdir

Tecrubelidir

Dis denetim sayginhgi arttirir

Toplam

Denetimi slirece yaymak igin
Miifettis denetimi ¢ok sik olmadigi igin

Toplam
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Tablo 9’da goruldigu gibi ders denetimlerinin kim ya da kimler tarafindan yapilmasinin uygun
olacagina iliskin olarak 6gretmenler, okul idarecileri ve mifettisler; denetimin en fazla mifettisler
tarafindan, daha sonra ise middrler tarafindan yapilmasinin uygun olacagini ifade etmislerdir.

Ogretmenler, ders denetimlerinin kim/kimler tarafindan yapilmasina iliskin agirlikli olarak
miifettislerce (6/10) ve okul midirlerince (2/10) yapilmasi gerektigini belirtmislerdir. Ogretmenlere ders
denetimlerinin neden mifettislerce yapilmasi gerektigi soruldugunda, Ogretmenler daha cok,
miifettislerin 6gretmenlik deneyimlerinin bulunmasi, denetim isinde uzman olmalari ve alana hakim
olmalarini  belirtmislerdir. Ogretmenler, ders denetiminin midirler tarafindan yapilmasinin
uygunlugunu, okul mudiirlerinin siireci gérebilmeleri gerekgesine baglamistir.

Ogretmenlerin agiklamalarina 6rnek olabilecek bazi alintilar asagida sunulmustur:

“..Bir kere 6gretmenlikte deneyim yasamis olmasi lazim, égretmenin gittigi yollardan bir kere gitmis
olmasi lazim, égretmenin yasadigi siiregleri yasamis olmasi lazim. Denetlenecek alanlara hékim,
dgretmenlidin icinden gelen ama é§retmen unvaninda olmayan miifettis tarafindan yapiimalidir.”(02)

“..Miifettisler yapmali ancak belirtilen niteliklere haiz olmak sartiyla yoksa denetim
anlamsizlasir.”(03)

“...Bence milifettisler yapmali. Ciinkii daha gelistirici, yol gdsterici, olumlu elestiri yapici olduklari
kanaatindeyim.”(05)

“...0Okul midiirleri yapmali. Alaninda yeterli hale getirilmeli, objektif olabilirlerse miidiiriin yapmasinin
daha faydali olacagini diisiiniiyorum.”(07)

“..Bence okul miidiirii yapsin. Ciinkii 6gretmeni uzun bir siirecte gézlemler, 6gretmenin sinifini daha
iyi tanir. Denetim ve 6gretim uzun bir siirectir bunun siirekli gézlemlenmesi lazimdir.”(69)

“..Isinin ehli olan miifettisler tarafindan yapilmalidir. Miifettisler okullara daha sik gelmelidir,
8Gretmeni tanimahdir. Durumsallik ilkesine gére hareket etmelidir.”(010)

Okul idarecileri, ders denetimlerinin kim/kimler tarafindan yapilmasina iligkin agirhkh olarak
mufettislerce (4/10) veya okul mdidirlerince (3/10) yapimasi gerektigini belirtmislerdir. Okul
idarecilerine, ders denetimlerinin neden miifettislerce yapilmasi gerektigi soruldugunda, okul idarecileri
daha cok, mifettislerin denetim isinde uzman olduklarindan, disaridan birinin yaptigi denetimin ise
ciddiyet katacagindan, mufettis denetiminin 6gretmenin dikkatini arttiracagi ve 6gretmeni kontrol altina
alacagindan, mifettislerin alana hakim olduklarindan bahsetmislerdir. Okul idarecileri, ders denetiminin
okul muddrleri tarafindan yapilmasinin uygunlugunu ise 6gretmeni daha iyi tanimasina ve bitin siireci
bilmesine dayandirmislardir.

Okul idarecilerinin agiklamalarina 6rnek olabilecek bazi ifadeler su sekildedir:

“...Miifettisler denetim alaninda egitimli ve uzman kisilerdir. Béyle kisiler derse girdiklerinde olumlu
bir denetim siireci olusturacak bu da egitsel basariyi beraberinde getirecektir. Ayrica denetginin disaridan
gelmesi daha ciddi bir denetimi saglayacaktir, ..., 6gretmen kontrol altinda olacagindan isini daha
dikkatli ve 6zenli yapacaktir.”(0i2)

“..Bence miifettis yapmali ancak kesinlikle okul miidiiriiniin gériisleri alinmalidir. Ogretmen idare
arasindaki iliski, miidiiriin denetmen roliine girmesiyle bozuluyor. idareci miifettis ile dgretmen
arasindaki iletisim képriisii gérevi listlenmelidir.”(0i6)

“..Denetim alaninda yeterli egitim almuis, iletisim yeterliligine sahip, egitsel-6gretimsel liderligi olan,
cesur okul miidiirleri tarafindan yapilmasinin daha dogru olacadi kanaatindeyim.”(0I8)

Miufettisler, ders denetimlerinin kim/kimler tarafindan yapilmasina iliskin agirhkli olarak
mufettislerce (5/10) veya mifettis ve okul miudurlerince birlikte (4/10) yapilmasi gerektigini
belirtmislerdir. Mfettislere, ders denetimlerinin neden mufettislerce yapilmasi gerektigi soruldugunda
miifettisler daha ¢ok, mifettislerin dis kontroll sagladiklarini, dis denetimin sayginhgi arttirdigini, alana
hakim, tecriibeli ve denetim isinde uzman olduklarini bu bakimdan ders denetimlerinin miifettisler
tarafindan yapilmasi gerektigini ifade etmislerdir. Mdufettisler, ders denetiminin okul midiri ve
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miifettislerce birlikte yapilmasinin uygunlugunu ise denetimin slrece yayilabilmesi ve mifettislerin
kurumlara denetim amaciyla sik gidememesi gerekgesine dayandirmiglardir.

Miufettislerin agiklamalarina 6rnek olabilecek bazi beyanlari asagida sunulmustur:

“..Kesinlikle ~miifettislerce. Ozellikle denetimin o alandaki miifettisler tarafindan yapilmasi
gerekmektedir.”(M3)

“..Aslinda hem okul midirii hem miifettis birlikte yapmalidir. Bu, siire¢ igerisine yayilmali ve ikisi de
farkl farkli zamanlarda yapmalidirlar. Okul midiiriiniin duygusalligi ile miifettis denetimindeki siire
kisaliginin olumsuzluklari bu yolla engellenecektir.”(M4)

“...Miifettisler gergeklestirmelidir. Ciinkii denetim elemani hem uzmandir, disaridan geldigi igin
sayginhdi vardir, farkli okullarda farkli uygulamalari gérdiigi icin daha tecriibelidirler. Oysa okul miidiiri
sadece kendi okulunu bilir diger okullari bilemez.”(M5)

“..Miifettisler denetimlerini belli araliklarla yani yilda bir iki kez degil de daha fazla sayida yapmali.
Onun disindaki zamanlarda miidirler okulda bulunduklarindan dolayr siirekli  bir kontrol
yapabilirler.”(M8)

Sonug, Tartisma ve Oneriler
Ders Denetimlerinin Gerekliligi

Arastirma sonucunda ders denetimlerinin yapilmasinin gerekli oldugu 6gretmen, okul idarecileri ve
miifettislerce ifade edilmistir. Denetime dogrudan muhatap olan 6gretmen ve okul idarecileri ile
mufettislere gére ders denetimlerinin yapilmasinin orgiitsel bir zorunluluk oldugu ortaya ¢ikmistir.
Memduhoglu (2012) tarafindan 6gretmen, okul idarecileri, egitim denetmenleri ve 6gretim (yelerinin
katimiyla yapilan arastirma sonucunda da egitim denetiminin gerekliliginin katilimcilarin ¢ogu
tarafindan kabul edildigi ortaya ¢ikmistir. Ozbas (2002), arastirmasinda miidiir ve dgretmenlerin sinif ici
etkinliklerin denetimi ile ilgili bitlin boyutlarin yapilmasi gerektigine dair katihm gosterdiklerini ortaya
koymustur. Altun (2014) tarafindan yapilan arastirmada ise denetleyenlerin daha sik denetim yapilmasi
gorusiinde olduklari, denetlenenlerin ise genel olarak daha seyrek denetim yapilmasi ya da denetim
yapilmamasi gorisiinl yansittiklari sonucuna ulasilmistir. Rizzo (2004) ise galismasinda, 6gretmenler ve
denetgilerin, ideal denetimin ancak 6gretmen ve denetgci arasinda daha fazla is birligi ile ve daha yakin
araliklarla yapilmasi durumunda gercgeklesecegini ifade ettiklerini belirlemistir. Denetim, 6gretimin ve
programin gelistiriimesi noktasinda 6gretmene yardim etmektir (Glickman, Gordon & Ross, 2004).
Ogretmenler igin bir ihtiya¢ olan denetim (Acheson&Gall, 2011) ayni zamanda basarili bir okul icin
gerekli olan tutkal gibidir (Glickman, 1990). Acar (2009) arastirmasinda ders denetimine iliskin okul
yoneticilerinin, ders denetiminin mesleki gelismelerine katki sagladigini, iyi dizenlenmesi halinde hem
okula, hem 0Ogretmene hem de kendilerine faydali olacagini belirttiklerini ortaya ¢ikarmistir. Bu
bakimdan degerlendirildiginde genelde egitim denetiminin 6zelde ise ders denetiminin oOrgitsel bir
zorunluluk oldugu ifade edilebilir.

Arastirma sonucuna goére ders denetimlerinin gerekliligini, bireysel acidan ve orglitsel agidan
gereklilik seklinde iki ana baslk altinda toplamanin mimkiin oldugu gorilmistiir. Ders denetimini,
bireysel acidan gerekli kilan nedenler genel olarak; 6gretmenlerin performanslarinin belirlenebilmesi,
ogretmenlerin gelistirilebilmeleri, motivasyonlarinin ve 06z gilvenlerinin saglanabilmesi ve 6gretim
programlarinin uygulanma diizeyinin tespitidir. Ogretmenler, okul idarecileri ve miifettisler ders
denetimlerinin o6zellikle 6gretmen performansinin ortaya konulmasi agisindan gerekli oldugunu
belirtmektedirler. Ders denetiminin 6gretmen performansini ortaya ¢ikarma islevinin énemli oldugu
bulgusu literatir bilgileri ile 6rtismektedir. Kokli (1996) egitim sisteminin amacglarinin gergeklestirilmesi
dogrultusunda etkili bir ¢calismanin yapilip yapilmadiginin denetim araciligiyla belirlenecegi ve gerekli
diizenlemelerin yapiimasina denetim yoluyla isik tutulabilecegini ifade etmektedir. Ogretmenlerin birgok
yonden gelistirilmesi, eksikliklerinin giderilmesi, mesleki gelisimlerinin saglanmasi ders denetiminin
islevleri arasindadir. (Giindiiz, 2012). Ogretmenlerin kendilerine yiiklenen misyonu gerceklestirip
gerceklestiremediklerini, siireg icerisinde varsa hedeflerden sapmalari ve zorluklari belirleyerek, bunlarin
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giderilmesini saglamak ancak bilimsel 6lgme yontemleri ve denetim ile mimkindur (Altun, 2014). Ders
denetimi 6gretmenlere yol gostererek hata yapma olasihigini en alt dizeye indirmeye caligir. Boylece
O0gretmenlerin moral, motivasyon ve performanslarini artirmayr temel bir amag¢ olarak gozetir
(Aslanargun & Goksoy, 2013).

Arastirma sonuglarina gére ders denetimini, orgiitsel agidan gerekli kilan nedenler genel olarak;
calisan ve galismayan personelin ayrimini yapabilmek, kurumlarda etkin yonetimi saglayabilmek, egitim
ogretim calismalarindaki eksiklik ve yanlshklari tespit ederek giderebilmek, egitsel ve O6gretimsel
amaglara ulasma dizeyini ortaya koymak seklinde ortaya c¢ikmistir. Katilimcilar tarafindan calisan
o6gretmenle galismayan 6gretmenin ayirt edilmesi 6nemsenmekte ve bunu ortaya koymada denetimin
yapilmasi bir gereklilik olarak vurgulanmaktadir. Egitsel faaliyetlerin niteligi hakkinda durum tespiti ve
degerlendirmenin yapilmasi bir zorunluluk olarak gorulmektedir. Bu zorunlulugun saglanabilmesi ve
etkin yonetim icin denetimin gerekli oldugu ifade edilmektedir. Egitimde denetimin 6rgltsel amaglara
ulasma derecesini kontrol etme, egitim is gorenlerini gelistirme gibi amaclari olmakla birlikte, okuldaki
en o6nemli kaynak olan insan kaynaginin etkili yonetilip yonetilmedigini ortaya c¢ikarmasi da
arzulanmaktadir (Demirtas, 2010).

Ogretmenlerden okul miidiirlerine ve denetgcilere kadar bircok egitim paydasinca goz ardi edildigi
ortaya konulan denetimle ilgili konularin en az idari ve politik konular kadar 6n plana gikariimasi bireysel
ve Orgitsel acidan bir gerekliliktir (Hsieh & Shen, 1998). Denetimin, orgilitsel amaglara ulagma diizeyini
kontrol etmesi ve orgitsel gelisimi saglamasi rolli bu gerekliligi ifade etmektedir. Bu bakimdan teftis bir
zorunluluk, ayrica 6nleyici ve dizeltici eylemler saglamanin ilk kosuludur (Bursaloglu, 2012).

Uzmanlik Gerektiren Bir Alan Olarak Ders Denetimi

Arastirma sonucunda 6gretmenlerin, okul idarecilerinin ve mifettislerin ders denetimini uzmanlik
gerektiren bir alan olarak gordikleri ortaya ¢cikmistir. Arastirma sonuglarina gére ders denetiminin
uzmanlik gerektiren bir alan olmasi denetim elemaninin alana (programa ve uygulanmasina,
planlamalara, yontem ve tekniklere) hakim, insan iliskileri ve iletisim konusunda yeteri beceriye sahip
olmasi gerekliliginden, denetimi yapacak kisilerin 6gretmenlik meslek bilgisine (alan bilgisi, pedagojik
formasyon ve genel kiiltir) sahip olmalari zorunlulugundan ve denetimin kendi icerisinde belli ilke ve
kurallari olan bir disiplin olmasindan kaynaklanmaktadir. Denetimi gergeklestirecek kisinin bu disiplinin
ilke ve kurallarinin da farkinda olmasi gerekmektedir. Arastirmanin bu sonucu ile ilgili olarak Taymaz
(2005) mufettislerin gorevlerini yerine getirebilmesi icin teknik, insancil ve karar yeterliklerine sahip
olmalari gerektigini ifade etmektedir. Aslanargun ve Tarku (2014) arastirmalari sonucunda miufettislerin
yapici, uyaricl ve yol gosterici olmalari noktasinda yeterli olmalari gerektigi sonucuna ulasmislardir.
Mifettisler, denetlenen igin rol model olmakla birlikte kamuyu korumada en Ust diizeyde gbrev yapan
ve denetlenenlerin yeterlik standartlarina erismesini saglayan bir pozisyondadir (Gindiz & Goker,
2014).Denetim elemaninin; denetlenecek dersin programi ve kazanimlari, 6gretim yontem teknikleri,
sinif yonetimi, 6grenci davranislari ve gelisimi konularinda bilgi sahibi, denetime dair teorik ve uygulama
noktasinda yeterlilige sahip olmasi gibi birgok alanda yeterliligi bulunmasi gerekmektedir. Bu yeterlilik
alanlarinin her birinin uzmanhk gerektirdigi goéz 6ninde bulunduruldugunda ders denetimlerinin
uzmanhk gerektiren bir alan oldugu gorilmektedir.

Okul Miidiirlerinin Ders Denetimi Konusundaki Uzmanliklari

Ogretmen, okul idarecileri ve miifettisler, okul midirlerinin ders denetimi konusunda uzman
olmadiklarini dislinmektedirler. Okul middrlerinin kendilerini ders denetimi konusunda yetersiz olarak
degerlendirmeleri ise manidar bir sonug¢ olarak ortaya c¢ikmistir. Okul mudirlerinin ders denetimi
konusunda uzman olmamalarinda en c¢ok dile getirilen gerekgeler, okul mdidirlerinin denetim
formasyonuna sahip olmamalari veya bu konudaki yetersizlikleri, degerlendirmede objektif olamamalari
ve dgretim programlarina hakim olmamalaridir. Ogretmenlerin, okul idarecilerinin ve mifettislerin bu
konuda biyilik 6lciide ayni goriste olduklari gérilmektedir. Arastirmanin bu bulgusuyla ilgili olarak
Aslanargun ve Goksoy (2013) tarafindan yapilan arastirmada 6gretmenlerin okul muddrlerinin ders
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denetimi hususunda objektiflik kaygisi tasidiklari ifade edilmistir. Acar (2009), arastirmasinda okul
mudurlerinin denetimi, daha ¢ok rehberlik, yardim ve destek olarak algilamalarina ragmen, uygulamada
bunu 6gretmenlere yansitamadiklarinin géruldiginu, 6gretmenlerin okul mudirleri tarafindan yapilan
denetimlerin amacina uygun yapilmadigini diistindiiklerini ve denetimi kontrol edici ve elestirici olarak
algiladiklarini ortaya c¢ikarmistir. Sonug¢ olarak denetimi yapacak denetim elemaninin denetim
formasyonuna sahip, denetleyecegi derslerin tamaminin programlarina hakim ve degerlendirmede
objektif olmasi gerektigi; ancak okul maddirlerinin genel anlamda bu yeterliklere sahip olmadiklari ifade
edilmektedir.

Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapilmasinin Olumlu Yénleri

Arastirma sonucunda, okul maddarlerinin kurumu, 6gretmenleri, velileri, cevreyi daha iyi tanimalari ve
egitim Ogretim silrecinin tamamina hakim olmalari, ders denetimlerinin okul mudurleri tarafindan
yapilmasinin olumlu yénleri olarak ortaya ¢ikmistir. Ogretmenler, okul idarecileri ve miifettisler, ders
denetimlerinin okul mudirlerince yapilmasinin olumlu ydnlerini genel olarak okul mudurlerinin
O0gretmenlerini daha iyi tanimalari ve 6gretmeni siireg igerisinde izleyebilme imkanina sahip olmalariyla
aciklamiglardir. Altun (2014) tarafindan yapilan arastirma sonucunda 6gretmenlerin denetimi agirlikli
olarak okul mudird, okul madiar yardimcisi ve zimre baskani tarafindan yapilmasi yéniinde goris
bildirdikleri ortaya konmustur. Aslanargun ve Goksoy (2013) tarafindan yapilan arastirmada madir
degerlendirmesinin, siire¢ degerlendirmesi ve performansin daha yakindan izlenmesine imkan tanimasi
acisindan 6gretmenler tarafindan daha yakin durulan bir denetim tercihi oldugu ifade edilmektedir.

Ders Denetimlerinin Okul Miidiirleri Tarafindan Yapimasinin Olumsuz Yonleri

Arastirma sonucuna gore ders denetimlerinin okul midiirleri tarafindan yapilmasinin olumsuz yonleri
ile ilgili olarak ozellikle okul muddrlerinin objektif olamamalari, okul midirlerinin denetim formasyonu,
o6gretim programlari ve pedagojik formasyon alanlarindaki yetersizlikleri, denetimi yapan okul
midirianidn denetledigi 6gretmenle siirekli ayni ortami paylasmasindan dolayr denetimin gergekliginin
azalmasi, denetim sonucunda kurumda catisma c¢ikmasi, denetimin kurum icinden biri tarafindan
yapilmasindan dolayi denetimin agirliginin azalmasi, denetimi yapan okul midirinin karar vermede
baski altinda kalmasi, denetimin sonucunu etkileyebilmek icin 6gretmenlerin idareye yakinlasmaya
¢alismalari, denetim sonucunda kurumda hiziplesmelerin olmasi durumlari vurgulanmistir. Denetim
sonucunda midir-6gretmen, 6gretmen-6gretmen arasinda ¢atisma ¢ikmasi durumu énemli bir olumsuz
yon olarak degerlendirilmektedir.

Okul idarecilerinin, ders denetimlerinin okul midirleri tarafindan yapilmasinin olumsuz yonlerine
iliskin goruslerinin 6gretmen ve mifettislerin olumsuzluk bildiren gérislerinden daha fazla oldugu da
manidar bir sonug olarak ortaya cikmistir. Denetimin okul midirleri tarafindan yapilmasinin olumsuz
yonlerine iliskin olarak okul idarecilerinin 6gretmen ve mifettislerden daha fazla goris bildirmeleri
denetimin kim ya da kimler tarafindan ve nasil yapilmasi gerektigi noktasinda tartismaya ihtiyag
bulundugunu ortaya koymaktadir. Ders denetimlerinin okul mudirleri tarafindan yapilmasinda olumlu
yon olarak ifade edilen birka¢ duruma karsin olumsuz yon olarak ifade edilen durumlarin ¢ok daha fazla
oldugu gorilmektedir.

Ders denetimlerinin okul muddrleri tarafindan yapilmasinin olumlu ve olumsuz yonlerine iliskin
olarak yapilan farkli arastirma sonuglarina bakildiginda bu arastirmanin sonuglari ile ortlisen ve farkl
olan sonuglara rastlanmistir. Demir ve Tok (2015) yaptiklari arastirmada okul maddrlerinin gevre
sartlarini ve 6gretmenleri daha iyi taniyabilecekleri 6ngérisiiniin ders denetimlerinin okul middrlerince
yapilmasinin olumlu yoni oldugunu ifade etmislerdir. Aslanargun ve Goksoy (2013) tarafindan yapilan
arastirmada okul muddrleri tarafindan yapilan ders denetimlerinin objektiflik kaygisi tasidigi ifade
edilmekle birlikte denetimlerin sonug eksenli ve genel olarak evrak temelli yapilmasini engelleyebilecegi
de belirtilmistir. Yilmaz (2009) tarafindan vyapilan arastirma sonucunda okul miuddurlerinin
denetleyecekleri 6gretmenleri denetmenlerden daha iyi tanimasi, 6gretmenlerin iyi yonlerini,
gelistiriimesi gereken vyonlerini bilmeleri, 6gretmenlerin yaptiklari her tirlt etkinlikten haberdar
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olmalari, 6gretmenlerin sadece ders saatlerindeki degil ders disi zamanlardaki etkinliklerinden haberdar
olmalari, okul mdudurlerince yapilacak denetimler sayesinde denetimlere uzun aralar verilmesinin
engellenecek olmasi olumlu yon olarak ortaya ¢ikmistir. Yapilan arastirma sonuglarina bakildiginda ders
denetimlerinin okul mudirlerince yapilmasinin olumlu ve olumsuz y&nlerinin bu arastirma sonuglari ile
ortlistigu gorulmektedir.

Ders Denetimlerinin Miifettisler Tarafindan Yapiimasinin Olumlu Yénleri

Arastirmada ders denetimlerinin mifettisler tarafindan yapilmasi 6gretmen ve okul idarecilerince
daha istendik bir durum olarak algilandigi ortaya c¢ikmistir. Ogretmen ve okul idarecileri ders
denetimlerinin mufettisler tarafindan yapiimasinin olumlu yonleri ile ilgili olarak 6zellikle mufettislerin
denetim ve degerlendirmede objektif ve denetim alaninda uzman olduklarini, mifettislerin alana ve
programa hakim olduklarini, tecriibeli ve denetim isinde profesyonel olduklarini, etkili denetim
yaptiklarini vurgulamislardir. Aksit (2006) tarafindan yapilan arastirma sonucunda mifettisler tarafindan
yapilan denetimin objektif olmasi bakimindan birkag yilda bir, middrler tarafindan ise her yil yapilmasi
gerektigi sonucuna ulasilmistir. Demir ve Tok (2015) tarafindan yapilan arastirmada 6gretmenlerin
mufettis denetimlerini objektif gordikleri ve mufettislerin uzmanhklarina inandiklari ortaya ¢ikmistir.
Demirtas ve Akarsu (2016) tarafindan yapilan arastirmada ders denetimlerinin mifettisler tarafindan
yapilmasinin olumlu yonleri 6gretmenin daha hazirlikh davranmasi, isini ciddiye almasi, miifettislerin
daha tarafsiz, adil ve esit bir teftis yapmalari, ayni branstan maarif mifettislerinin teftis yapmasinin
kaliteyi artirmasi, maarif mufettislerinin denetim isinin uzmani olmalari, 6gretmene rehberlik yapmalari,
yeniliklerin ve degisiklerin 6gretmene hizli ve dogru bir sekilde ulastiriimasi seklinde ortaya ¢ikmistir.

Ders Denetimlerinin Miifettisler Tarafindan Yapilmasinin Olumsuz Yénleri

Bu arastirmanin bir diger sonucuna gore ders denetimlerinin mifettisler tarafindan yapilmasinin
olumsuz yonleri; sistem kaynakh, 6gretmen kaynakh ve mifettis kaynakli olumsuzluklar seklinde
siniflandirilmigtir. Sistem kaynakh olumsuzluklar, denetim elemaninin kontroliinde olmayan olumsuz
yonlerdir. Denetim siresinin kisa olmasi, mifettislerin egitim 6gretim siirecinin tamamina hakim
olamamalari, mifettislerin okulu, 6gretmeni ve cevreyi yeterince tanimamalari, mifettis kavraminin
o6gretmen ve 6grencide olusturdugu kaygi, mufettislerin branslari disindaki derslerin denetimini yapmak
durumunda kalmalari sistem kaynakli olumsuzluklar olarak ortaya ¢cikmistir. Mifettisler hakkindaki 6n
yargilar ve 6gretmenlerin 6grencilerinde yarattigi mifettis fobisi de 6gretmen kaynakli olumsuzluk
olarak ortaya ¢ikmistir. Arastirma sonucunda ders denetiminin yapilmasinda miufettis kaynakli
olumsuzluklarla ilgili olarak okul idarecileri ve mifettisler ile 6gretmenlerin biyilk bir kismina goére
herhangi bir olumsuzlugun séz konusu olmadigi gérilmastir. Arastirmanin bu sonucu ile ilgili olarak
Demirtas ve Akarsu (2016) tarafindan yapilan arastirma sonucunda ders denetimlerinin mufettisler
tarafindan yapilmasinin olumsuz yonleri olarak; mifettislerin 6gretmenle yilda bir kez bir araya
gelmeleri, mifettislerin sadece evrak kontroliini yapmalari, mifettislerin tarafli davranmalari, ayni
branstan miufettislerinin teftis yapmamasi, mifettislerinin kendilerini tatmin igin teftis yapmalari,
miifettislerin tutum ve davranislarinin yanlis olmasi, derste tGglincii bir kisinin varliginin, 6gretmeni ve
ogrencileri rahatsiz etmesi, strese sokmasi, maarif mifettislerinin 6nyargih olmalari gibi alt kategoriler
ortaya cikarimistir. Bu alt kategorilere bakildiginda olumsuzluk durumlarinin sistem kaynakli, 6gretmen
kaynakli ve mifettis kaynakl olumsuzluklar oldugu ve bu iki arastirma sonucunun ortistugi
gorilmektedir. Yapilan farkh arastirmalar irdelendiginde ders denetimlerinin mifettisler tarafindan
yapilmasinin olumlu ve olumsuz yonleri ile ilgili olarak elde edilen arastirma bulgulariyla bu arastirmanin
bulgularinin ortlistigl gorilmektedir. Ders denetimlerinin mifettisler tarafindan yapilmasinin olumlu ve
olumsuz yonlerinin oldugu ve bu olumsuz yonlerin bliyiik oranda mufettis disi etkenlerden kaynaklandigi
gorilmektedir.

Ders Denetimlerinin Kim ya da Kimler Tarafindan Yapilmasi Gerektigi

Arastirmanin bir diger sonucuna gore katilimcilar ders denetimlerinin kim ya da kimler tarafindan
yapilmasinin uygun olacagina iliskin olarak en fazla mifettislerin ders denetimi yapmalari gerektigini

362



Akif KOSE — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 46(2), 2017, 298-367

belirtmislerdir. Ogretmenlik deneyimlerinin bulunmasi, denetim isinde uzman olmalari, alana hakim
olmalari, disaridan birinin yaptig denetimin ise ciddiyet katmasi, mifettis denetiminin 6gretmenin
dikkatini arttirmasi ve mifettis denetimiyle 6gretmenin kontrol altina alinabilecegi gerekgelerinden
oturu ders denetimlerinin mifettisler tarafindan yapilmasi gerektigini belirtilmistir. Rosenfeld, Giacalone
ve Riordan da (1995) yaptiklari arastirmada; 6gretmenlerin, en etkin katilim slrecinin mufettislerle
gerceklesebilecegine inandiklari sonucuna ulasmislardir. Ders denetimlerinin okul middrleri tarafindan
yapilmasi gerektigini ifade eden katiimcilar bunun gerekgesini mifettislerin kurumlara c¢ok sik
gidememeleri, okul mudurlerinin slirecin tamamina hakim oluslari ve 6gretmeni daha iyi tanimalariyla
aciklamiglardir.

Bu arastirmanin sonucuna gore ders denetiminin mifettisler tarafindan yapilmasi gerektigi goriisii 6n
plana gikmistir. Mfettis seceneginden sonra sirasiyla okul miduri, mufettis-okul miduri, mifettis-okul
middiri-veli, 6gretmenler, 6zel kuruluslar tarafindan yapilmasi gerektigi gorislerinin oldugu tespit
edilmistir. Ders denetimlerinin kim ya da kimler tarafindan yapilmasi gerektigine iliskin olarak yapilan
arastirma sonuglarina bakildiginda farklh sonuglarin ortaya ¢iktig gérilmektedir. Demir ve Tok (2015)
yaptiklari arastirma sonucunda 6gretmenlerin, daha objektif olacaklari ve alanlarinda uzman olduklari
icin maarif mifettiglerini; gevreyi, ortamin sartlarini ve kendilerini daha iyi taniyabilecekleri dngorisu ile
de midurlerin denetim yapmasini uygun gorduklerini ortaya koymustur. Glindliz, Aslan ve Bozkus (2015)
tarafindan yapilan arastirma sonucunda okul yoneticilerinin 6gretmeni denetleme, ona rehberlik etme,
onun mesleki gelisimini saglama gorevlerini yerine getirmeleri gerektigi sonucuna ulagiimistir. Okutan’in
(2015) yaptig1 arastirma sonucunda 6gretmen ve okul middrlerinin, ders denetimlerinin okul muddrleri
tarafindan vyapilmasina olumlu baktiklari, maarif miufettislerinin ise ders denetimlerinin okul
middrlerince yapilmasinin yanlis oldugu gorisiinde olduklari ortaya konulmustur. Demirtas ve Akarsu
(2016) tarafindan yapilan arastirma sonucuna gore 6gretmenlerin maarif mifettisleri tarafindan yapilan
teftis uygulamalarini olumlu bulmadiklari, bunun yerine bazi kaygilara ragmen midir teftisine olumlu
baktiklari ortaya cikmistir. Aslanargun ve Goksoy (2013) tarafindan yapilan arastirma sonucunda
objektiflik kaygisi tasimalarina karsin mevcut 6gretmenlerin midir degerlendirmesine daha yakin
durdugu, siire¢ degerlendirmesi ve performansin daha vyakindan izlenmesi acilarindan mudar
degerlendirmesinin tercih edildigini ortaya koymustur. Yildiz, Akbasl ve Uredi (2015) tarafindan yapilan
arastirma sonucunda ilkokul ve ortaokul 6gretmenlerinin, kurum mudirlerinin yaptigi rehberlik ve
denetim uygulamalarinin etkililigine ve gerekliligine iliskin olumlu yonde gorus bildirdikleri bulunmustur.
Altun (2014) tarafindan yapilan arastirma sonucunda 6gretmen denetimini kimin yapmasi gerektigine
iliskin oncelikli tercihlerinin okul midirs, okul midir yardimcisi, zimre baskani ve mufettis oldugu
sonucu ortaya ¢ikmistir. Yilmaz (2009) tarafindan yapilan arastirma sonucunda ders denetimlerinin okul
middrleri tarafindan yapilmasinin uygun olacagi ifade edilmistir. Topcu’nun (2010)calismasina gore
gerek yoneticiler gerekse 6gretmenlerin ¢ogu, sinif i¢i etkinliklerin ve 6gretmenlerin degerlendirilmesinin
en iyi okul yoneticileri tarafindan yapabilecegini diisiindiikleri ortaya ¢ikarilmistir. Alay (2006) tarafindan
vapilan arastirmada ise 6gretmenlerin klasik degerlendirme sistemini yetersiz bulduklari, sadece okul
middrleri ve mufettisler tarafindan degerlendirilmelerini olumsuz olarak degerlendirdikleri sonucu
ortaya ¢ikmistir. Basol ve Kaya (2009) tarafindan yapilan arastirma sonucunda ise 6gretmenlerin okul
midiri tarafindan degerlendirilmeyi mifettis tarafindan degerlendiriimeye tercih ettikleri gortlmustar.
Akbaba ve Memisoglu (2008) tarafindan yapilan arastirmada ise 6gretmenlerin ¢ogunlugunun okul
midurlerinin denetimde daha aktif rol almalari gerektigini, bazi 6gretmenlerin de okul muddrlerinin
subjektif olma durumlarinin s6z konusu olabileceginden midiir denetimine slipheyle yaklastiklarini
ortaya koymustur. Farkli arastirma sonuglarindan anlasilacagi lizere ders denetimlerinin kim ya da kimler
tarafindan yapilmasi gerektigine iliskin farkli gorusler olmakla birlikte bu goruslerin mufettis ve/veya
okul middrleri Gzerinde yogunlastigi gorilmektedir.

Oneriler
1. Bu arastirma sonucunda 6gretmenlerin, okul idarecilerinin ve mufettislerin ders denetiminin
gerekli olduguna iliskin ortak bir inanglarinin bulundugu, ders denetimlerinin yapilmasinin bireysel ve
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orgitsel agidan bir gereklilik oldugu sonucu ortaya ¢ikmistir. Bu bakimdan egitim 6gretim hizmetlerinin
niteliginin tespiti ve bu niteligin arttirilabilmesi igin ders denetimlerinin yapilmasina devam edilmelidir.

2. Arastirma sonucunda ders denetiminin uzmanlik gerektiren bir alan oldugu ortaya c¢ikmistir.
Denetim isinin uzmanhk gerektiren bir alan olmasi denetimde gorev alacak olanlarin uzmanhgini
gerektirmektedir. Ders denetimleri konusunda gerekli olan uzmanhg! elde edebilmeleri icin denetim
elemanlarinin hizmet igi egitim faaliyetleri ve kurslarla yetistirilmeleri ve gelistirilmeleri saglanabilir.

3. Arastirmada ders denetimlerinin daha ¢ok mufettisler tarafindan yapilmasi yoniinde sonug ortaya
cikmistir. Denetime muhatap olan okul idarecileri ve 6gretmenlerin bu géruslerinden hareketle mevcut
uygulamaya gore okul idarecileri tarafindan yapilan ders denetimlerinde mifettislerin etkin olarak gérev
almalari saglanabilir, bu yolla hem denetim alaninin uzmani olan mifettislerin bu uzmanliklarindan
faydalanilarak denetim alaninda yetismis insan kaynaginin daha etkin kullaniimasi saglanabilir hem de bu
yolla denetim siirecinin niteligi arttirilabilir. Ayrica okul mudirlerinin de mufettislerle birlikte denetim
stirecinde aktif rol Ustlenerek yer almalari saglanabilir.

4. Arastirma sonucuna goére 6gretmenler, okul idarecileri ve mufettislerin, ders denetimi konusunda
okul muddurlerinin uzman olmadiklarini distindiikleri ortaya ¢ikmistir. Okul idarecilerinin, ders denetimi
konusunda okul mudurlerinin yetersiz oldugu yoniindeki inanglari manidar bir sonug olarak
degerlendirilebilir. Okul mudirlerinin ders denetimi konusunda uzman olmamalarinin sebepleri ise genel
olarak okul mudurlerinin denetim formasyonuna sahip olmamalari ya da bu konudaki yetersizlikleri,
degerlendirmede objektif olmamalari ya da olamamalari ve 6gretim programlarina yeterince hakim
olamamalari gerekcelerine dayandirilmistir. Ayrica arastirma sonucunda ders denetimlerinin okul
middrleri tarafindan yapiimasinin olumlu yoénleri olarak; okul maddirlerinin kurumunu, personelini ve
okul gevresini daha iyi tanidiklari, okuldaki egitim sirecinin basinda olmalarindan dolayl bu sirecin
tamami hakkinda bilgi sahibi olmalari seklinde ortaya g¢ikmistir. Bu olumsuz ve olumlu durumlar goéz
onliinde bulunduruldugunda ders denetimlerinin sadece okul mudurlerine birakilmasi yerine okul
middrlerinin aktif olarak gorev aldigi ve mdifettisler tarafindan gergeklestirilecek olan dis denetim
yoluyla ders denetimlerinin yapilmasi saglanabilir. Bu yolla ders denetimlerinin okul mdaddrleri
tarafindan yapilmasinin olumsuz yonleri ortadan kaldirilabilir ve olumlu yoénleri denetim silrecine
yansitilabilir.

5. Halihazirda ders denetimleri okul mudurleri eliyle yirutilmektedir. Bu uygulamaya devam
edildigi sire icerisinde, yapilacak olan okul midiri secimlerinde aday yoneticilerin  denetim
yeterliklerinin de dikkate alinmasi saglanabilir.

6. Arastirma sonucunda ders denetimlerinin gerek yil icerisinde yapilma sayisinin gerekse ders
denetimi saatinin yetersiz oldugu ortaya c¢ikmistir. Ders denetimi periyotlarinin arttirilarak ve ders
denetimi sirelerinin uzatilarak (stirece yayilarak) mifettislerin egitim 6gretim silirecine daha fazla hakim
olmalari boylece mifettislerin 6gretmeni, okulu ve okul ¢evresini daha fazla tanimalari saglanabilir.

7. Arastirma sonucunda ders denetimlerinin agirlikh olarak mifettisler tarafindan yapilmasi
gerektigi yoniinde bir sonuc¢ ortaya cikmistir. Bunu sirasiyla mifettis ve okul mudirinin birlikte
denetimi, okul midiria denetimi, 6gretmen denetimi, veli denetimi, bagimsiz kuruluslarca yapilacak
denetim gibi farkh gorisler izlemistir. Ders denetimlerinin kim ya da kimler tarafindan yapilmasi
gerektigine iliskin olarak Milli Egitim Bakanliginca paydaslarin tamamindan alinacak gorisler
dogrultusunda yeni bir denetim uygulamasi ortaya konulabilir, akabinde pilot uygulama yapilabilir, pilot
uygulamanin sonuglari degerlendirilebilir.

8. Bu calismada ders denetimine iliskin 6gretmen, okul idarecileri ve miufettislerin gorusleri
incelenmistir. Yapilacak farkh arastirmalarda oOgrenci, veli ve diger egitim yoneticilerinin gorusleri
incelenebilir.

9. Bu galismada ders denetimi sorunsali 6gretmen, okul idarecisi ve mifettis gorislerine dayali
olarak nitel arastirma yaklasimi ile incelenmistir. Yapilacak farkl bir ¢alismada konu ile ilgili yapilan
arastirmalar metaanaliz yontemiyle incelenebilir.
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